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Secretary of State
MEMORANDUM
TO: Project V.O.T.E. Participants
FROM: Office of the Secretary of State, Elections Division
RE: Curmiculum and Project Evaluation

We would like to thank you forimplementing Project V.QO.T.E. this past year. QOur
program continues to grow and improve thanks to the hard work and input from
. teachers and students of the great state of Texas.

The attached cumiculum was written by teachers, for teachers, and we hope you
enjoy ifs lessons. One of the most important components of this cumiculum is the
evaluation. We wani and need your input to contfinue making enhancements to
this project. Please fill out the attached survey upon completion of the curriculum
and return it to our office.

Please outline a lesson or additional activity that you think would enhance the
cumiculum. Give us the raw idea or material, and we will do the rest of the work by
researching the topic of interest, inserting graphics, or expanding on the topic. Any
suggestion in this area would be helpful. We will try to use all suggestions to up-
grade the material in the curmiculum.

Thank you for your support of Project V.O.T.E. We look forward to receiving your
evaluation forms. Please mail or fax your completed evaluation to:

Office of the Secretary of State
Elections Division
P.O. Box 12040
Austin, TX 78711-2060
1-800-252-VOTE(8483)
¢ (512) 463-5650
(512) 475-2811 tax

Feel free to call our office with questions or comments at 1-800-252-VOTE(8483).
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EVALUATION OF PROJECT V.O.L.E.

Name:

School Name:

School District:

Number of students taught:

Grade level(s}) at which Project V.O.T.E. was implemented (Pre-K-12):

Street address:

City: , Texas Zip:

Work Phone: Fax:

The following section is for the benefit of the Office of the Secretary of State. We
ask that you respond to these questions as the program progresses in your class,
school, and/or school district.

Please respond in the space provided, attaching additional sheets if necessary.
Send corrected or revised curriculum pages along with the evaluation. An update
to the curiculum will be sent to you and your regional service center.

1. What could be done to improve the construction of the curriculume (Appear-
ance, graphics, pictures, overall visual statement, eic...2)

2. What could be done to improve the presentation of the cumrriculum to the stu-
dents? (Readability, understanding, historical information, current information,
etc...2)
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. Was the curiculum effective in teaching the students the importance of voting?

. What could be done to make the curriculum more effective or relevant to

students in their respective grades?

. What additions to the cumiculum would you like to see?

. Which elements of the cumrmiculum did you especially like or dislike?

. What would you do to improve Project V.O.T.E.2
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8. What historical events interested your students most?

9. Did your students discuss politics or the election process with their parents2

10.Would your students want to participate in Project V.O.T.E. againe Why or Why
note

The following pages are for your students and their parents fo complete. Please
make copies and disperse lo interested students. Have sftudents return com-
pleted questionnaires to you for mailing, or have the students mail directly to the
Office of the Secretary of State.
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Student Evaludtion Form

. Student's Name:

Grade Level:

Age:
Address:

School Name:

School District:

1. Please describe any involvement that parents had in this program (example-
helping the student understand politics or volunteering to help).

2. What poriion of the curriculum did you find particularly interesting?

3. Did you gain knowledge of the voting processe Explain why or why not.

4. Did you find the Project V.O.T.E. cumrmiculum (circle one):

Interesting Average Dull

5. What could be done to make the cutriculum more interesting to students in your
grade?
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Parent Evaluation Form

1. Did your child become more interested in the political process as a result of the .
Project V.O.T.E. program? Please explain.

2. If so, did your child’s heightened interest cause you to become more involved in
the political process?

3. What non-partisan ideas would you like to see incorporated in the Project
V.O.1.E. cumiculum? .
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Ovtline of the Program Elements

Introduction

This program contains a sequence of leamning strategies to teach facts and con-
cepts of voter education. We encourage you to use the strategies to incorporate
ideas, suggested sequences and objectives in a number of individual lesson plans.
The strategies will help you with your preliminary planning. Your individual lesson
plans will direct the more specific course of each lesson.

Teaching Strategies

Teaching strategies are designed to comrespond with the learning objectives. (1)
Begin with a simple learning experience, a single event; (2) infroduce concrete
elements, models and simulations; (3) siructure a sequence of learning experiences
and establish its relationship with the content of the lesson and with some other
applications; and (4} involve students in explaining information and predicting
oufcomes. The strategies are intended to help you provide learning conditions for
voter education to your students. The objective is fo motivate students to actively
participate in class.

The strategies included in each grade section are titled for easy identification and
referencing. The title of each strategy indicates the major focus of the objectives
and activities.

The major idea is simply a statement of the major focus of the lesson.

Learning Objectives

Throughout the entire program, the sequence of learning objectives emerges from
fact to principle. In this way, the program provides a model for sequenced instruc-
tion. Please pay close attention to whether or not the strategy you select includes
the appropriate sequencing of objectives for your students at their skill levels.

Evaluation

Student success is the underlying goal of education, and evaluation is an integral
part of the planning and instructing process. As you begin to evaluate your stu-

dents, you may find it necessary o alter your orjginol lesson plans.
X1




Materials Needed

There is a checklist of handouts, equipment, books, worksheets and anything else
that must be supplied or ordered in advance for use during a lesson or series of
lessons. Resources used by the creating teachers are listed for your convenience,

Vocabulary

The lists of vocabulary words are selected for their applicability to the voter educa-
tion program. They are not necessarily intended to be used as testing instruments.
Instead, the lists are comprised of words which may be used during voter educa-
tion lessons throughout the year.

Summary

Voter education builds toward an understanding of the principles of responsible

citizenship. This takes time. Consider your lesson as part of a big piciure. If your

students do not meet your expectations, change the cbjectives of your next lesson

and move at your students’' pace in the direction of the more complex, long-range .
objectives.
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Major ldea

This strategy infroduces the pre-kindergarten student to important state symbols
and the concept of voting.

Learning Objectives

Students will:
1. recognize symbols representing Texas
2. make a storybook about Texas symbols
3. demonstrate an understanding that it is necessary to make choices
4, know the basic layout of a polling place
5. demonstrate an understanding of voting by participating in an elec-

fion

Social Studies Essential Elements

Social/emotional development: 1A, 1B, 2A, 2C, 3A
Intellectual development: 1A, 1D, 1F, 2A, 2B, 2E, 2F
Aestheftic development: TA

Physical development: 1B

Materials Needed

Aftachment 1: Symbols of Texas
Attachment 2; State Seal

Attachment 3: Graphics for State Seal
Attachment 4. Southern Pecan Pie Recipe
Aftachment 5: Texas Wildlife

Attachment é: Polling Place

Attachment 7. Sample Ballot

Attachment 8: Ballot Box/Voting Booth

Markers Crayons

Popcorn Blue/purple dry tempera paint
Cups Glue

Wildflower seeds Ingredients for pecan pie
Paper Sock

Pecans Magazines
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Leaves Cotton
Scissors
Photograph, plastic or silk bluebonnet flower

Vocabulary

symbol election
voting tally

choice ballot box
mock voting booth
polling place baliot
Teaching Strategies

Introduce various state symbols of Texas and the concept of voting by studying the
voting process and by conducting a mock election.

1. Lead the class in a discussion: “What is a symbol2" Ask students what their
initials are and explain how their initials are a representation, or a symbol of
them. Texas also has symbols, one of which is the State Seal. Intfroduce stu-
dents to other symbols of Texas (Attachment 1).

2. Have students draw the state seal from a picture (Atachment 2). Have
students make a state seal for an art project using graphics (Aitachment 3),
leaves and branches from the schoolyard.

3. If you live in Austin, or if you are visiting Austin, iake a trip to the State Capitol
and see how the state seal was used in the construction of the Capitol and
the Extension. Teachers note: the state seal is etched in glass on windows,
representatives and senators chairs, on doorknobs, etc. Walking through the
Capitol, see how many state seals your students can count.

4. Infroduce the bluebonnet as the state flower of Texas. Teacher should pro-
vide a photograph, plastic or silk bluebonnet flower and have students draw
the flower. Teachers note: it is against the law 1o deface state property,
therefore, picking bluebonnets from a state park or along a highway where
the state has planted wildflowers is unlawful. Moreover, one flower could
possibly contain up to 20 blooms. Once picked, that means 20 less bluebon-
nets will grow next year. Consider this: if you have 20 students in your class
and each picks one bluebonnet, a potential 400 less bluebonnets would be
enjoyed next year. Share this information with your students so they under-
stand the importance of preserving nature. For further information on wild-
flowers of Texas, contact the National Wildflower Research Center, 4801 La
Crosse Avenue, Austin, Texas 78739, telephone (512} 292-4200. The National
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10.

1.

12.

13.

Wildflower Research Center, opened and dedicated by Lady Bird Johnson in
1995, is open to the public Tuesday through Sunday. For an art project,
students could laminate their drawing and use as a bookmark. An alterna-
tive activity would be 1o read books to the class discussing Texas wildflowers.
One well-known children's author is Tomie de Paola, who has written books
about the Indian Paint Brush and the Bluebonnet.

Using popcorn, shake in dry purple/blue tempera paint, coloring the pop-
corn and have students make bluebonnet pictures. (You can also use cot-
ton for this activity.) Students might want {o use grasses collected to form
the stem and leaves of the flower.

Have each student bring an old sock to school. Take a field trip to any local
field with wildflowers. Have each student mist their sock with a spray bottle
of water, put the old sock over their shoe, and walk through the field collect-
ing various seeds on their sock. Next, take sock off, hang in a sunny areq,
mist each day, and watch the wildflowers sprout!

Have students plant wildflower seeds in cups and observe their growth. Dis-
cuss and ask students to describe the texture, color, and smell of each wild-
flower. Teachers note: there is a good chance the wildflower seeds will not
grow 1o flower, the teacher should take the class on a field trip to a wild-
flower field in this case.

Teacher should discuss the state bird, the mockingbird. Ask students "*How do
you think this bird got its name?2" What is mocking and give an example.
Have students play a mocking game, similar to "Simon Says.”

Have students go to the library and see if they can find a book on mocking-
birds (tapes of Texas bird sounds are also available), or better yet, see if they
can find one at a nature conservatory in your area.

Ask students to gather leaves from the school playground. Teacher should
draw a tree trunk and branches, and have the students glue the leaves on
the branches, replicating a pecan free. Teacher should bring a pecan to
class and let studenis feel, crack, and taste.

As a class project, make a pecan pie (Atachment 4)!

Take class on a nature adventure and locate a pecan tree. What makes ¢
pecan tree different from other trees2

Discuss Texas wildlife (longhorn, armadillo, whitetail deer, bobcat, prairie dog,
black-tailed rattlesnake) and how these wildlife have become symbols of
Texas. invite a guest speaker from Texas Parks and Wildlife, your local
Audubon Society, etc. (Attachment 5).
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14.  Have students compile a storybook about the Texas symbols they have stud-
ied. Have each student make a page for the book and then compile, or use
pictures from magazines.

15. Discuss the subject of voling. What is voting?2 Introduce the question “How
do we get what we wantg” Explain to students that their parents vote in
elections for president, for example. Ask if anyone knows who the president
is, or where he or she lives. Discuss the voting process. Ask if any student has
ever been to a polling place with their parent(s}. Describe what a polling
place looks like, what a ballot looks like, and how a person casts their vote
(Atachment 6).

Lead students in an exercise which involves voting for one of two choices.
Explain what a choice is. Sample activity: which book would you like to hear
for afternoon story time?2 Explain to students that they only get to vote for
one book, and only get to vote one time. Teacher should introduce both
books and have students vote by: show of hands, by voice vote (“aye” for
yes, "nay" for no), or by ballot. Teacher note: students could vote on any-
thing of interest fo them, such as favorite afternoon snack, where to go on
the next field irip, a school color, school or classroom mascot, or even a
mock election for president or governcr (Aitachment 7).

16. Make a voting booth and ballot box for your mock election. Students can
decorate the ballot boxes and voting booths with construction paper and
cutouts from magazines, or they can draw or paint the box or voting booth
(Attachment 8).

17. Conduct @ mock election and infroduce students to the concept of tallying
ballots. Let the students actually stack and count the ballots, Teachers note:
instead of using baliots, you could use colored poker chips. Example: red
poker chip represents Candidate A, blue poker chip represents Candidate B.
After counting has been completed, throw a victory party! If you voied on
any type of food or snack, be sure 1o provide the winning treat at the party.

Evaluation

No formal evaluation
Informal observations
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Symbols of Texas

State Seal: The Great Seal of the State of Texas consists of "a star of five points,
encircled by olive and live oak branches, and the words, ‘The State of Texas'."
(State Constitution, Art. IV, Sec. 19.) This design is a slight modification of the Great
Seal of the Republic of Texas, adopted by the Congress of the Republic, Decem-
ber 10, 1834, and readopted with modifications in 1839,

State Tree: The pecan is the state tree of Texas. The sentiment that led to its official
adoption probably grew out of the request of Governor James Stephen Hogg that
a pecan tree be planted at his grave.

State Flower: The siate flower of Texas is the bluebonnet, also called the buffalo
clover, wolf flower, and “el conejo” (the rabbit). The bluebonnet was adopied as
the state flower, on request of the Society of Colonial Dames in Texas, by the 27th
Legislature, 1901. The original resolution designated Lupinus subcarnosus as the
state flower, but a resolution (HCR 44) signed March 8, 1971, by Governor Preston
Smith provided legal status as the state flower of Texas for “Lupinus Texensis and
any other variety of bluebonnet.”

State Bird: The mockingbird is the state bird of Texas, adopted by the 40th Legisla-
ture at the request of the Texas Federation of Women's Clubs.

State Dish: Chili was proclaimed the Texas state dish by the 65th Texas Legislature
in 1977.

State Fish: The Guadalupe Bass, a member of the sunfish family, was named the
official state fish of Texas by the 71st Legislature in 1989.

State Gem: Texas Blue Topaz, the official Texas gem, is found in Llano uplift areq,
especially west to northwest of Mason.

State Seashell: The lightning whelk was adopted as the official state seashell by
the 70th Legisliature on April 2, 1987. One of the few shells that opens on the left
side, the lightning whelk is named for ifs colored stripes. 1t is found only on the Guilf
Coast.

State Motto: The state motto of Texas is “Friendship.” The word, Texas, or Tejas, was
the Spanish pronunciation of a Caddo Indian word meaning friends” or “allies.”
(Acts of 1930, fourth called session of the 41st Legislature, p.105.)

State Song: The state song of Texas is “Texas, Our Texas.” The music was written by
the late William J. Marsh {(who died February 1, 1971, in Fort Worth at age 90}, and
the words by Marsh and Gladys Yoakum Wright, also of Fort Worth. It was adopted
as the result of an award offered by the Legislature.

Source: The Texas Almanac, The Dallas Morning News, 1994-1995 Edition
PK-5
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State Seal
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Graphics for State Seal

Instructions: Cut out and color the pieces of the state seal. Put the pieces to-
gether to make your own state seal.

udjinbiapury-aid
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Southern Pecan Pie Recipe
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SOUTHERN PECAN PIE

1/2 cup dark corn syrup 1 teaspoon vanilia

1 cup sugar 1/2 cup butter, melted
1 teaspoon flour 1 1/4 cups pecan halves
2 eggs 1 unbaked ? inch pie crust

2 teaspoons milk

Combine dll filling ingredients and pour into crust. Bake at 350° for
one hour. Serves six to eight.

Recipe taken from Lone Star Legacy A Texas Cookbook, Ausfin Junior Form, 1981
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Pre-Kindergarten

Texas Wildlife
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Polling Place

A poliing place is a location where a person goes to vote. Many times, the person
votes at a school in a classroom like yours. Here is what one looks like and how a
person votes.
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1. Voter presents voter registration certificate.

2. Election worker stamps “voted"” next to
voter's name on list.

3. Voter signs form.

4. Election worker enters voter's name on list.

ELECTION TABLES 5. Voter picks up
ballot and goes to
voting areq.

I=l \Ni=]
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Enter Here ‘ BOOTH
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8. Voter exits polling place.
7. Voter deposits voted ballot in the
ballot box.

6. Voter stepsinto
private voting area
and votes ballot.
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Pre-Kindergarten

Sample Ballotf

E.

tV.O.T.
Official Ballot

Projec

that you wish to vote

ima
(Marque el cuadro al lado del animal para indicar la manera en que

Instructions: Place a mark in the box beside the ani
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tar.)

quiere vo




Ballot Box/Voting Booth

Ballot Box
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Voters of Tomorrow through Education
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Self and Others
Major Idea

This strategy acquaints the kindergarten student with the basic idea of choice
involving the concept of self and extends choice-making into a group situation.
Concentrate on the sequential order of the objectives.

Learning Objectives

Students will:

1. recognize self as a unique individual with wants and needs

2. respond to a statement about self

3 demonstrate an understanding that it is frequently necessary to make
choices as an individuval and as a member of a group

4, demonstrate an understanding that everyone cannot always have
everything that one would like to have within a group at a given time
5. demonstrate an understanding that voting is one way to make a

decision in a group situation

know the shape of the state of Texas and name its capital
know the configuration of the Texas flag

know the pledge of allegiance

LN

The student will recognize self as a unique individual.

The focus will be on naming, locating, and identifying functions of basic body parts
{eyes, ears, nose, mouth, arms, hands, fingers, legs, foes, feet, head) and on such
information as full name, gender, birthday, physical characteristics (hair color, eye
color, etc.) and community name.

The student will identify and describe personal feelings.
The focus will be on feelings of happiness, surprise, sadness, anger, and fear. Stu-

dents will recognize and show respect for these feelings in others and will be en-
couraged to associate these feelings with possible causes.

Social Studies Essential Elements

1A, 1C. 2A, 3B, 4A, 4B, 4C, 5D, 6A, 6B.
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Attachment 1. State of Texas
Attachment 2. State Flag Pieces
Attachment 3: A Paper Ballot
Attachment 4. A Bar Graph

Learning Basic Skills through Music, Hap Palmer, Educational Activities, Inc., Box
392, Freeport, New York 11520

Cetting to Know Myself, Hap Paimer

Ink pad Paper
Record player Library books
Chart paper for graphs Magic markers
Paper ballots Pictures from magazines
Mounting paper for pictures American flag
Paste or glue Red, white and blue paper
Crayons
Vocabulary
ballot ballot box
choices majority
minority paper ballot
‘returns vote
Texas Austin
Teaching Strategies

Introduce elements involved in the development of self concept and create an
environment for each student to develop a greater awareness of self and others.

1. Demonstrate to each student how to make a thumb print. Display one
thumb print by each student fo illustrate that everyone's thumb print is differ-
ent and unique; "l am Thumbody.”

2. Have each student make an *About Me" book.

3. Lead the student through a movement experience to a Hap Palmer record.

For example, the song “What Are You Wearing?"” (The Album, Gefting fo
Know Myself by Hap Palmer) instructs the student to stand up when the ap-
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propriate clothing is announced on the record. Explore colors, clothing,
actions and feelings as choices in this exercise.

Make a picture file by collecting and mounting magazine pictures which
show different facial expressions. Present these pictures to the students one
by one for a discussion on what they think these people are feeling by see-
ing their facial expressions--feelings of happiness, surprise, sadness, anger,
fear and pain.

Prepare several squares of color and print the name of each color on both
sides of the appropriate squares. Have each student choose a favorite color
square.

Lead students in an exercise of making choices. Ask students to show their
favorite color by standing or sitting according to the directions in the song
“Parade of Colors" from Learning Basic Skills through Music, Volume 1, Hap
Paimer.

Color the state of Texas and discuss its capital, Austin. Next, place your city
on the map (Aftachment 1).

Put together a state flag. Have students glue or paste together the pieces
of the state flag. Note to teachers: It might be easier if you have the pieces
pre-cut and just have the students paste them together (Attachment 2).

Teach the class the pledge of allegiance and, if applicable, the school
motto. Then, have your class organize and lead a flag-raising ceremony for
the student body.

Intfroduce a question and answer session about choices: Have you ever had
to make a choice? When?e What choice did you make? Whye What other
choices could you have made? Further develop the understanding of deci-
sion making by providing the class with an unfinished story alternative, asking
students, "What would you do?" (Handbook of Strategies, Strategy No. 11).

Present 1o students a problem which demonstrates that we are not all alike
and that we like some things more than others. For example, the class has its
choice of one snack for the afternoon and the choice is between popcorn
and ice cream. Some students want ice cream and others want popcorn.
Discuss the possibilifies involved in solving this situation.

Discuss the subject of voting. What is voting? Introduce the question “How
do we get what we want2” Discuss the similarities and differences between
how we solve problems in groups and how we solve them as individuals.

Lead the class in an activity which involves voling for one of two choices.
Sample activity: ice cream or popcorn for a snack? Setting: a partition is
placed between two large picture posters, one of a bowl of ice cream, the
other a bowl of popcorn.

K-3
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Q. Students are instructed to go to the poster of their choice and place a
piece of paper beside it. Each piece of paper represents a student’s

vote. .

b. Intfroduce paper ballots to the students’ voling exercise. Show stu-
dents an example of a paper ballot and explain’it as a new way for
them to vote for their snack. Give a paper ballot to each student. Ask
them to color the square next to their choice for an afternoon snack
and to put the paper baliot in a ballot box (Aftachment 3). Involve
students in counting the returns and graphing the votes on the chalk-
board.

U]
2
s

S
L
“
S
'S

o
L]

.=.

o
[ ]

F ]

s

After all students have voted, count the pieces of paper to determine
the majority vote. To double check the count, create a graph on the
chalkboard by making one mark on the board for each comresponding
paper vote, or make a bar graph (Attachment 4).

11.  Propose another situation to the class: the voting process could be used to
determine a story for story fime. Lead the class in a vote by asking them to
raise hands to show which story each wants most for story time.

Discuss the meaning of majority. How does majority affect the cutcome of
the vote? Does the magjority vote change from time to time or do we always
select the same story for story time?

vote for ICE CREAM here! vote for POPCORN here!

Evaluation

No formal evaluation
Informal observations
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The State of Texas

On this page is an outline of the state of Texas with the state capital, Austin, indi-
cated. Have the students color the oulline of Texas, and help the students identify
where their home city is located. You also may want to help the students identify
other major cities in Texas. This exercise familiarizes the students with the shape of
our state, the name and location of its capital, the location of their home city, and
spatial relationships among them.

Austin
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Attachment 1, page 2

On this page are four boxes with shapes of states. Have the students choose which
one is the state of Texas by coloring in the square. This exercise gives students fur-
ther practice in recognizing the shape of our state. .

arten: Social Stud
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Attachment 1, page 3

On this page, there are four boxes with the state of Texas. Each state has a star
representing the capital of Texas, Austin. Have students choose the correct box by
coloring the state which indicates Austin in ifs proper place. This exercise gives
students further practice in recognizing the location of our capitai.
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Stale Flag of Texas

On the next page, you will find a puzzle to help students recognize the state flag of
Texas. Have the students color the pieces of the flag and assemble them as shown
below. This puzzle familiarizes students with the state flag of Texas and promotes
problem-solving skills.

arten: Social Studies
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Attachment 2, puge 2

e —
Cut out and color the pieces of the Texas state flag. Put the pieces together
to make your own Texas flag.
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2 A Paper Ballot

“
,_E After sfudents have become accusiomed to making choices, demonsirate how to .
o vote using a paper ballot. Thisis a sample paper ballot to use in a voting exercise.
@ Instruct students to color the square next to their choice for an afternoon snack,

= then ask them to put their ballots in a ballot box. The ballot box can be made from
o a shoe box. Involve students in counting the ballot returns, then graph the returns
B to see which snack has the maijority of votes.
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Official Ballot Boleta Oficial
Color the box next to the Dar color al cuadro al
snack you want. lado de! tentempié que

usted desea.




A Bar Graph

. This is a sample bar graph. To use the bar graph, color a bar for each ballot
choice. Students can visually represent their votes on the graph and can deter-
mine the winner by counting the colored segments of the graph. This is one way to
represent the idea that each student is an individual voter as well as a member of
the group. Introduce the mathematic principles of more than and less than using
bar graphs. Emphasize majority and minority.
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Vote Results for Snack

Ice Cream vs. Popcorn

16 12
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Ice Cream Popcorn
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Rules and Responsibhilities

1€S

This exercise sequence leads a student to understand that making choices and .
votling are decision-making processes that affect our lives. The exercise also

leads to a selection of rules for social conduct within the classroom. Each stu-

dent is expected to follow these rules.

arten: Social Stud

The first exercise acquaints the kindergartner with the concept of accepting
responsibility. Through exercises which involve the student in establishing rules
for conduct, this strategy leads the student toward a greater understanding of
individual responsibility.
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Learning Objectives

Students will:

understand what arule is

1.

2. participate in creating rules for the classroom

3. understand why rules are made

4, understand why each student has a responsibility to follow rules

S. demonstrate an understanding of the responsibility inherent in the
role of being a “helper”

6. demonstrate an understanding of decision-making by voting in a

real classroom situation
The student will assume classroom responsibilities.

The focus will be on taking care of property, getting along with others, doing
assigned tasks and participating in group activities.

The student will demonsirate an understanding of the rules to be followed in the
school, on the playground, and to and from school.

The focus will be on understanding the need for and practicing specific rules,
such as those related to playground safety.

Social Studies Essential Elements

1A, 1B, 1C, 1D, 2C, 4A, 4B, 4C, 6A, 7.

K-12



Materials Needed

Attachment 5: Sample Parent Letter--Class Rules
Film Number 45306--"Why We Have Laws--Shiver, Gobble and Snore"

Bulletin board Helper chart (chart paper}
Magazines Drawing paper
Crayons Photographs {one of each student)

Picture cards of situations (classroom, playground, bus)

Vocabulary

helper jobs
responsibility rule
safety

Teaching Strategies

Infroduce the concept of a rule and emphasize the individual's part in accepting
the responsibility for following the rule. This discussion includes positive and nega-
tive consequences involved in following or breaking rules in a variety of concrete
situations.

1. Develop and illustrate a list of rules that contribute to the safety and welfare
of the students. The following are example sentences:

{eyes) are for seeing.
(legs) are quiet.
(hands) are still.

(lips) are silent.

Send a copy of the rules you discuss in class to the students' parents (Attach-
ment 5).

2. Select jobs within the classroom that would be appropriate for *classroom
helpers"” to perform. What rules will each helper followe What rules will the
helpers ask us to follow?g Make a picture chart using pictures from magazines
to fllustrate each job. For example, lllustrate the job of cleaning tables with @
picture of a sponge.

. 3. Set up a helper system that includes such duties as emptying trash, erasing

blackboard, distributing supplies, etc. Develop a bulletin board for helpers of
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the week and ask all students o bring a photograph of themselves to display

beside a specific job.

4. Discuss rules students are expected to follow in the classroom, on the play- .
ground, on the bus, in the cafeteria, and on the way to and from school.
Make lists of these rules and find pictures to accompany the lists. Vote on
the rules that the class will follow.

5. Follow with a discussion of potential safety hazards in the classroom, on the
playground, on the bus, in the cafeteria, and on the way to and from school.
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b. Discuss the positive and negative consequences of following or not following
rules. Find pictures to go with each example. Whenever possible, give spe-
cific examples from classroom experience.

Evaluation

No formal evaluation
Informal observation
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Sample Parent Lefter

)|

Dear Parent:

To develop your child's understanding of rules and responsibility and to
create a healthy learning environment, the following rules have been
established. These rules apply to “circle time" and “seat time."
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Eyes are for seeing.
Hands are quiet.
Feet are still.
Mouths are silent.

We will need a picture of each student 1o display on our “classroom
helpers chart.” Please give your child a snapshot to bring to class by
the end of the week.

Thank you for helping me teach your child rules and responsibility.

Sincerely,




» Extended Activities
%
: - - [ ]
a Social Studies Essential Elements
E |
3 5A, 5B, 5C, 5D, 6A.
L7, ]
§
- Materials Needed
S
Paper plates String
Tag board Art supplies
Vocabulary

{List officials in your community such as Mayor, City Council Members, efc.)

Teaching Strategies

1. Have students make a mobile of the levels of elected government officials in
their community, state and nation. i.e., Mayor--City Council; Sheriff, County .
Offices--Clerks, Judges, Commissioners; School Board; District Offices--Clerks,
Judges; State Officeholders-—-Representatives, Senators, Governor; Federal
Offices--Congressional Senators and Representatives, President [see graphic
onpage 17).

Let the children put their names on the main parf of the mobile. This will
signify that we have the power to put all these officials in office if we vote.

Try to contact as many offices as possible to send you information about
their officeholder, i.e., picture, background, responsibilities of their office,
efc. Plan a field frip to an official’s office (Handbook of Strategies, Strategy
No. 24), orinvite one as a guest speaker (Handbook of Strategies, Strategy
No. 25).

2. Draft a class letter about a local issue (i.e., school bonds, recycling, animal
rights, car or bus safety] and send it to your city council, county commis-
sioner, representafives or senators. Make sure it includes a question in order
to encourage a response, or start a recycling program in your classroom.
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Representative
Thomas

Our Leaders

Senator
Jackson
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Whose Job Is 11?
Major Idea

This strategy gives the student practical experience in comparing jobs, responsibili-
ties and decision-making processes. How decisions are made plays a magjor role in
the way we get along as group members.

Learning Objectives

Students will:

identify jobs within the family seiting

recognize various ways jobs are delegated

involve parents in reinforcing the concept of job responsibility
compare the different types of jobs members of the family have in the
home

el AN

The student will identify the physical and social needs of a family.

Needs such as loving. caring, sharing, and respecting will be included along
with physical needs of food, clothing, and shelter.

The student will identify roles people have in family and school.

This will include responsibilities people have in each setting and ways people
help each other. Career awareness may be included with this objective.
(Understanding roles includes respect for and acceptance of individual
differences.)

The student will identify the need for rules at home and in school.
Focus will be on involving the students in the development of rules that show

consideration for others and ensure the safety and protection of the indi-
vidual. Responsibility for following these rules will be emphasized.

Social Studies Essential Elements

1B, 1C, 1E, 2A, 2B, 4A, 6A, 6B, 7A, 7B.

Materials Needed

Attachment 1: Our Jobs
1-1
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Attachment 2: Sample Parent Letter—-Jobs
Attachment 3: Family Figures
Attachment 4. Household Jobs

Study prints Sentence strips
Construction paper Scissors

Pictures {from magazines to depict jobs around the house and school)
Photographs (brought from home or made in class with a Polaroid)

Vocabulary

family home
job school
Teaching Strategies

Infroduce to the class the types of roles that are represented in a family unit. Ex-
plain how these roles are different from the role each person has in taking care of
themselves as individuals. How do these roles complement what we do as individu-
alse How are decisions made at home?

1. Develop a bulletin board using study prints or pictures to depict jobs and
responsibilities within the home setfing.

Present students with the task of defining the jobs and responsibilities on the
bulletin board.

2. Ask students to draw pictures of jolbs they are responsible for at home and/or
bring in pictures showing them doing the jobs at home. Under each print or
picture, place sentence strips describing the job activity and use students’
names in the sentences.

3. Lead class in an expanded discussion of jobs within the home. How do family
members get their jobse

Develop a list of job responsibilities within the home.

Develop the class’ list of job responsibilities into a checklist which states who is
responsible for each particular job within the family setting—grandmother,
grandfather, mother, father, sister, brother, me or someone else. Use Attach-
ment 1 to aid in the discussion. Students will list their own family members.

Send the checklist home with each student to be filled out by the student
and his/her parent(s). Inform the pareni(s) of the study unit so they will know

1-2




how to participate. Make it clear that you would like for them to reinforce
the concepts of making choices and assuming responsibilities within the
family setting {see Attachment 2 for sample cover letter).

Make a chart showing each student's name. When a student returns the
checklist, place a sticker beside the student's name to reward the student for
taking responsibility for completing the assignment as instructed.

4. Make copies of family member figures for students to make a booklet en-
titted “Our Jobs" (Attachment 3). Encourage your students to personalize the
sample.

Make copies of household job pictures (Attachment 4). Make several copies
for each student.

Ask students to cut apart the adult and child patterns and glue each one to
the center of a separate piece of construction paper. Students may deco-
rate as desired, Make a page for each family member, including *Me."

Tell the students to cut apart the household job pictures and glue each
picture onto the page showing the person who does that job in their respec-
tive families. Tell students that they may use the same household job pictures
on more than one page, if the same job is done by more than one family
member. Demonstrate this procedure.

Discuss the jobs of each family member and compare different jobs among
students' families. How do jobs meet the needs of the family?

S. Repeat the sequence of activities to acquaint students with jobs and respon-
' sibilities within the school setting.

é. Discuss how we are all responsible for certain jobs. Share with students the
duties of our elected officials. For example: the City Council is responsible
for running the police force to keep us safe and help us in an emergency.
The School Board is responsible for running our schools and making sure we
get the best possible education. The City Works Department is responsible
for generating all the electricity we use, etc.

Ask students to list additional jobs and responsibilities. It might be helpful to
point out that many of these positions are elected posts.

Evaluation

No formal evaluation
Participation in class discussions
Understanding of and ability to compare results of the checkiist (Attachment 1)
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Attachment?
OUR JOBS

Gardening
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Shopping

Cleaning room

Washing car

Sweeping

Fix light

Cooking

Setting table

Making bed

Feeding pets

Take trash out

Wash hands

Brush teeth

Other

Other

Other
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Sample Parent Lelter

Dear Parent:

We are working on a unit of study dealing with jobs within the family
setting. Attached to this letter is a list of jobs students identify with
home. Your child will need your help in choosing who is responsible for
each job in your home. In helping, you may wish fo discuss the require-
ments of the jobs and the reasons why each person assumes the job
roles.

It is my belief that practical experience in comparing jobs will help to
increase your child's awareness of the process of decision-making
within the home.

Thanks for helping your child. Please send the completed checklist to
schoo! with your child. Students will receive a reward sticker for com-
plefing the assignment.

Sincerely,
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Grade 1: Social Studies
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Household Jobs
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Attachment 4, page 2
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Rules in a Cirde
Major Idea

This strategy provides students with an opportunity to paricipate in a decision-
making process that results in the adoption of rules. Students sit in a circle for the
duration of this activity. Manage discussion around the circle by assigning the
holder of the circle's mascot the right to speak.

@
q
2
o
1]
=
w
o
=
8
L% ]
-
=
2.
1]
(%]

Learning Objectives

Students will:

1. work with members of the circle to create rules that make the circle
activity orderly, fair and accessible to each group member

2. recognize the importance of rules

3. demonstrate a sense of responsibility and an awareness of each indi-
vidual as a member of the circle group; and

4, distinguish the circle group and its rules from other school and home

groups and their rules
The student will identify roles people have in family and school.
This will include responsibilities people have in each setting and ways people help
each other. Understanding roles includes respect for and acceptance of indi-
vidual differences. Career awareness may be included with this objective.
The student will identify the need for rules in home and school.
Focus will be on involving the students in the development of rules that show con-

sideration for others and ensure the safety and protection of the individual. Re-
sponsibility for following these rules will be emphasized.

Social Studies Essential Elements

1C. 1E, 1F, 2B, 4A, 4B, 4C, 7A, 7B.

Materials Needed

. Attachment 5: Rules Most Often Used
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Fimstrip and cassettes—-"Citizenship Adventures of the Lollipop Dragon,” “Rules are
Important: A Mixed Up Mess,” Society for Visual Education, Inc., 1345 Diversey
Parkway, Chicago, illinois 60614

Stuffed animal or cbject

Vocabulary

mascot meeting
right to speak rules
symbol vote
Teaching Strategies

Intfroduce the class to similarities and differences between the family unit and the
circle group and how group rules affect the fairness and orderliness of group activi-
ties. Rules of the circle group will allow each member to participate in the group's
activities.

1. Introduce rules to students by showing the filmstrip and accompanying cas-
sette entitled “Rules are Important: A Mixed Up Mess." At “stop frame,”
discuss the following (Handbook of Strategies, Strategy No. 6):

a. Pretend you are a pie eater who wants to win a contest. What do you
have to do to wing

b. Is the contest safe and faire Why or why not?2
C. wWhat rules are needed to make the contest fair and safe®
d. Reinforce the idea that different kinds of rules create different kinds of

situations. Ask students if they have ever changed the rules of a game
to make it more exciting or more challenging. Discuss whether or not
changes were safe and fair to all.

2. Ask students to come to a Circle Time activity and help students form a circle.
Another way to conduct this activity would be to follow the Inner Quter
Circle method (Handbook of Strategies, Strategy No. 17).

Introduce a mascot, usually a stuffed animal, and explain that whoever is
holding the mascot has the right to speak.

Ask students to brainstorm rules that will help make this circle session function
smoothly (Handbook of Strategies, Strategy No. 3). Write each proposed rule
on a flip chart or blackboard {see sample of commonly used rules on At-

tachment 5).
1-22




Ask students about the rules on the list. Highlight important points. Combine
and, if necessary, selectively edit suggestions students make for the list of
rules.

Open a discussion about the reasons these rules are important. List the rea-
sons beside each rule on the flip chari.

Intfroduce the class to the problem of selecting a final set of rules for the
circle group. Ask students to choose a method of deciding on these rules
{voting or consensus are the usual choices).

Transcribe final list of rules onto a chart and review this list at the beginning of
each circle meeting. Also ask the students 1o review reasons for the rules.

Introduce a role play game to the circle group (Handbook of Strategies,
Strategy No.2). Instruct students to abide by the rules of conduct they have
selected as a group. Explain that one student will chocose a person/job at
home or at school and tellit to the teacher, then that student will act out
that person’'s job for the circle members. Circle members will take turns
guessing what the job is, passing the mascot as students take turns. Make
sure each student is given the chance to have a turn with the mascot.

3. Extend role-play activity to include students acting out a job of someone

they see on their way to or from school (i.e., guard, bus driver, garbage
collector).
Evaluation

No formal evaluation

1-23
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Rules Most Offten Used:

X  Tak onlyif you are holding the mascot.
X Each student is given a turn to speak.

X It is pemmissible to “pass”; however, after everyone has had a turn,
anyone that passed may be given another chance.

Grade 1: Social Studies

x ltisimportant 1o listen to the person who is speaking.

X Ask permission to change seats, or stay in your seat,

*x  Follow the teacher’s directions.

X Handle the mascot carefully without pulling or tugging.

X It is important to be still so the person talking is not
interrupied.

1-24



Extended Activities

On the primary level, the student first learns that voting is making a choice, then
learns different ways to cast a vote {raise hands, put figure next to favorite picture,
mark picture or square on paper ballot). In a sequence of sirategies, the student
begins to learn that it is important to voice your opinion in a group, to participate
as a group member, and to paricipate in making rules and selecting helpers for
the class. '

Learning Objectives

Students will:
1. recognize voting as a way of making a choice
2. make a paper ballot for voting
3. use the paper ballot to vote for class rules and class helpers/jobs

Social Studies Essential Elements

1B, 1C, 1E, 4A, 4B, 4C, 5A, 7A, 7B.

Materials Needed

Attachment 6: Make Your Own Paper Baliot
Attachment 7: Check the Square Ballot
Attachment 8: Signs

Attachment 9: Classroom Jobs and Rules Ballot
Attachment 10: Neighborhood Safety Signs Ballot

Vocabulary

caution choice
Cross paper ballot
safety rules vote

1-25
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Teaching Strategies

1. Ask students if they have ever had to make a choice. What kind of choices .
do we make? How do we make them? What about choices we make in
the classroome What kinds of choices do we make together as a group?
How do we make those choices?

What is voting? How do we vote in the classroom? What kinds of decisions
and choices do we make by voting?
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2. Demonstrate to students how 1o make their own paper ballots and class
ballot box (Atachments é and 7). Demonstrate by using a sample paper
ballot as the method of checking a choice on the ballot in order to cast @
vote. Lead class in voting activity.

3. Discuss jobs and rules needed in the classroom. Have students list these jobs
and rules using paper ballots. Vote on which ones will be used in the class-
room (Atachment 9).

4, Ask students what rules they follow on the way to school. What signs do we
see that remind us of these rules (Attachment 8)¢

Railroad crossing

School crossing

Bicycle crossing

Pedestrian crosswalk

Show examples of these signs. Ask students to select which signs they think
apply to the neighborhood around their school (Atachment 10).

Evaluation

No formal evaluation.
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Make Your Own Paper Ballot
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Official Ballot Boleta Oficial
Color the box next to the Dar color al cuadro al
snack you want. lado del tentempié que

usted desea.

Instruct students to take out a plain piece of paper and write “BALLOT” at the top
as shown. Demonstrate this o students. (You may want to write the Spanish word
for ballot, "boletq,” 1o mimic Texas ballots for adults.)

Then ask students either to paste a picture of what they are voting for, draw a
picture of what they are voting for, or write the words for what they are voting for.
Next, have students place a square beside each item from which they have fo
choose (as shown in sample).

Follow this activity by having students place an “X" in the box of what they are
voting for and then place the baliot in a box. Have the votes tallied and then

. reward them with the snack of majority choice. You may wish to demonstrate the
concept of scarcity by repeating the activity with a limited supply of the prefered
choice.
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Grade 1: Social Studies

BALLOT: VOTE

BOLETA: VOTE
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Grade 1: Social Studies
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Grade 1: Social Studies

Attachment 8, page 3
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Instructions: Have students list classroom jobs and rules using the ballots below.
Vote on which ones will be used in the classroom.

CLASSROOM JOBS AND RULES
BALLOT: VOTE
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TRABASOS Y REGLAS DE CLASE
BOLETA: VOTE
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Attachment 10

Instructions: Ask students to select which signs they think apply to the neighborhood
around their school.

NEIGHBORHOOD SAFETY SIGNS
BALLOT: VOTE
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BOLETA DE ROTULOS DE SEGURIDAD
VECINDARIOS: VOTE
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Grade 2 - Social Studies

Voters of Tomorrow through Education




In a Group or By Myself
Major ldea

This strategy builds upon the student's role as a member of a class and of a com-
munity. The second grader learns that an individual's opinion is important and will
directly affect the outcome of decisions made by the group.

salpnys V10§ :Z dpHIY

Learning Objectives

Students will:
1. participate effectively as a member of a group
2. distinguish between activities that are done by individuals and those
that are done by groups of people
3. recoghize the need for rules to protect rights and property
4 participate in making rules for the classroom
The student will help make classroom rules.

The focus will be on active participation by ali students in the rule-making
process, identifying problems, suggesting solutions, and working fogether.

The student will tell how and why rules protect rights and property.

Emphasis will be on the importance of accepting responsibility for one's
actions toward self and others.

The student will recite or write the names associated with where they live.
The focus will be on city/town/county, state, and country.

The student will gather and interpret informatfion from simple pictures, charts, and
graphs.

Materials used will focus on the neighborhood and community.

Social Studies Essential Elements

1A, 1B, 4B, 4C, 5D. SE, 6A, éB, 6C, 78.
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Materials Needed

Attachment 1. In a Group or By Myself

DUSO Self Awareness Kit: {this kit contains puppets, stories, and role-play cards
dealing with school related situations, decision-making. and enhancing posi-
tive self-concepts), American Guidance Service, Inc., Publisher's Building,
Circle Pines, Minnesota 55014

Dimensions For Living: ("Family Life Education and Self Concept" guide booklet),
Tidewater Assembly on Family Life, a Division of Health, Welfare, Recreation
Planning Council, 1100 First Virginia Bank Tower, 101 S$t. Paul's Boulevard,
Norfolk, Virginia 23510
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Vocabulary

group individual
member property
protect responsibility
rights rules
Teaching Strategies

Introduce the concept of group and compare roles: self as an individual and self
as a group member. :

1. Lead the class in a discussion: “Whatis a Group?” Put responses on the
board. Define a group as two or more pecple working together, and an
individual as one person.

Develop a list of things that are specifically individual activities (i.e., painting,
riding a bike, skating). Develop and iead role play activities (Handbook of
Shrategies, Strategy No. 2).

Develop a'list of things that are specifically group activities (i.e., feam sports,
folk dancing, service organizations). identify what individual group members
do in each activity (i.e., shortstop, dance leader, president). Prepare a bulle-
tin board of these activities with pictures students find in magazines.

2. Develeop a list of activities that can be oriented to an individual or o a group
(i.e., reading a book, playing a video game, writing a report)(Attachment 1).
Give examples of classroom activities and/or organize role play and identifi- .
cation games .

2-2



3. Identify and develop a list of groups and meeting places |(i.e., baseball
teams, scouts). How do you get to the meeting place from here? Display
neighborhood map and ask students to show the class the routes to their
meeting places.

3T 9pnig

4, Ask students to draw themselves in a group activity of their choice and dis-
play the pictures.
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Review the pictures drawn by students. Describe the role they play in these
groups. Do these groups have rulesz What kinds of rules? Why do they
have these rules? Ask each student to list rules and reasons. Why are they
needed?¢ Review pictures drawn by students. Ask students to write rules that
go with the group activity in the picture.

5. Discuss property and rights. Discuss as a class the rules needed to protect
property and rights.

Discuss the following questions and list responses:
What rights are protected in the classroome
What rules protect those rights? What other rules do we have?
What property is protected in the classroom?
What rules protect property?

6. List new rules proposed by the class and lead the class in a vote for the rules
they want to adopt. Graph the resulis of the vote on a bar graph.

Evaluation

No formal evaluation
Informal observation
Successful completion of the learning activities

23
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Name Date
In a Group or By Myself
Cut and paste to show which things you do by yourself or in a group.
@ | do it by myself.
i("_'\ Ve
Q{?’ @ | do it in a group.
1. Brush my teeth.
2. Play baseball.
3. Ride the school bus.
4, Eat a cookie.
5. Read a book.
6. Go torecess.
Vi v L Vi Ve v ‘i




Group Decisions and Rules
Major idea

. This strategy emphasizes that voicing an opinion in a group situation affects the
outcome of decisions. These exercises further the students’ understanding that a
person maintains individuality even as a member of a group.
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Learning Objectives

Students will:
1. demonstrate an understanding of how individuals can influence deci-
sions
2. recognize that there are many ways groups and people communicate
3. demonstrate an understanding of the significance of rules
4, perform fundamental research activities

The student will help make classroom rules.

The focus will be on active participation by all students in the rule-making
process, identifying problems, suggesting solutions, and working together.

. The student will tell how and why rules protect rights and property.

Emphasis will be on the importance of accepting responsibility for one's
actions toward self and others.

The student will recite or write the names associated with where they live.
The focus will be on city/town/county, state, and country.
The student will identfify the different ways people communicate.

The focus will be on different means through which people communicate
{talking, telephone, mail, radio, television, etc.).

The student will use the media to gather information about current events.

The focus will be on the use of television, radio, newspapers and magazines
to provide information for oral reports.

The student will gather and interpret information from simple pictures, charts and

. graphs.

Materials used will focus on the neighborhood and community.
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Social Studies Essential Elements

]

A, 1B, 1C, 1D, 4C, éA, 6B, 6C, 7B.

Materials Needed

Attachment 2: My Rights/Group Rules
Attachment 3: Vocabulary Seek-N-Find
Attachment 4: My Property

Brochures

Magazine advertisements

Dimensions for Living

Vocabulary

choose
groups
influence
meet
preference
reasons
rules

Teaching Strategies

decisions
individual
join
membership
protected
rights

Infroduce to the class the imporfance of pariicipating in group decisions. Give
examples of group decision-making from classroom experiences. Note that indi-
vidual interests are considered in the decision-making process. Give consideration
to issues that affect students both in and out of class.

1.

choose to be a member?

Ask the class, "How do we become members of groupse” Do we always

Ask students for names of groups they have chosen to join. Display pictures
which represent these groups. “Why did you decide to joing"

Ask students to name groups of which they are members and did not choose
to join (i.e., family, class, sex, race). Display pictures of people representing

these groups.

2-6




2. How do groups make decisions¢ How can an individual influence the deci-
sion of a group? How are righis protected among groups? Discuss individual
property that each student owns, and their rights to own it (Atachment 4).
Discuss rules and rights and their imporiance (Aftachment 2). Demonsirate
through role-play (Handbook of Strategies, Strategy No. 2).

3. Have the class make a collage representing their rights (Handbook of Strate-
gies, Strategy No. 14). Discuss classroom rules. Have the class make a poster
listing the classroom rules.

4. How do groups tell us about themselves (i.e., television, radio, mail, newspa-
pers, magazines, word-of-mouth}? How does this change how we think
about them?2 Ask for examples.

5. Discuss the protection of rights and class rules. Discuss the importance of
voicing an opinion.

é. Instruct students to prepare a notebook/scrapbook or a presentation about
their membership in a group.

Tell students to include the name of the group, where it meets (the address),
the rules of the group and the reasons they chose to join or want to join.
Students can ask for a pamphlet or brochure from the group leader. Encour-
age students to include any pictures, graphs or charts they can find about
the group. -

Ask students to share their notebooks or presentations with the rest of the
class. Involve students in a discussion of the pictures and written materials
about the groups they present.

7. To reinforce the concepts/vocabulary discussed, use the Vocabulary Seek-
N-Find (Attachment 3).

Evaluation

No formal evaluation

Informal observation

Class discussions

Quality of the notebooks and presentations submitted by each student
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My Rights /Group Rules

RIGHTS

RULES

Be myself: race, sex

Like my favorite things

Be equal with others

Believe and worship as | choose
Have hobbies

Own and care for my property
Not to be insulted or hurt by others

Meet my basic needs: food,clothing, and shelter

Be on fime

Be awake

Be alert

Come to meetings
Assist with projects
Learn pledges
Follow rules

Act in a way that is appropriate
to what the group is doing

Be neat

Respect others



Vocabulary Seek-N-Find

Find the vocabulary words from the word list below. When you find a word,
circleit. The words may appear up, down, across, backward, and diagonaily.
When you have found all the words, define each one.
WINDIVIDUALTLEHS
| RLI ZEOGHXMOSAER
NDMCOASNOISICEDP
FRESPJSEYAKDJSRY
LEMRQPNABMEMPONDO
UABEURODETCETORP
EVEOELURGJVESHWR
NPREFERGPROTECTE
CGSTHGIRKJOIUSIF
EUHFCHOOGROUQTDE
RMI JOPROPERTPIGR
EOPDECILZALAVRHE
BAERAOGFUSRIOUGN
MITDIBHNCODUPLIC
EYTILIBISNOPSERE
MINDIVTZI!I SEBCSFX
Word List
group member . protect rights
individual property responsibility meet
choose groups influence decisions
preference reasons rules
join membership protected
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Vocabulary Seek-N-Find Key
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My Property

. Draw four pictures of property that you own ({for example, your notebook, your
bicycle, your clothes, your toys).
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Voters of Tomorrow through Education
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Major Idea

Voting originated with the Ancient Greeks and is described today in the 15th
Amendment to the United States Constitution.

Learning Objectives

Students will discuss the history of voting from the time of the Ancient Greeks to
today.

Social Studies Essential Elements

1A, 1B, 4A, 4B.

Attachment 1: U.S. Symbols

Attachment 2: Constitution of the United States Amendment 15
Attachment 3: History of Votling Time line

Women Voting

18-Year-Old Voting

Vocabulary

originated amendment
constitution democracy
agora relevant
suffrage movement ratified

Background information

What originated with the Ancient Greeks, is described in the 15th Amendment of
the U.S. Constitution, and is a precious benefit of living in a democracy (Attach-
ment 2)2 If you said VOTING, you are right.
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The Ancient Greeks were the first ancient people thought o have practiced voting.
They would meet daily in their city's Agora to discuss relevant topics of the fimes.
They would take a vote by a show of hands or some type of primitive baliot.

Here in the United States when our forefathers established this country, they saw to
it that the Constitution had a provision for allowing citizens the freedom to vote and
choose their leaders. The first voters were: men, 21 years or older, citizens of the
newly established United States, and of Anglo Saxon decent. Obviously this prac-
tice was discriminatory towards women and slaves. It was not until after the Civil
War that it changed. President Abraham Lincoln, who was given credit for freeing
the slaves, also fought to give them voting rights. The Fifteenth Amendment to the
Constitution, ratified on February 3, 1870, gave African Americans the right to vote.
It would be almost 50 years later before women, through the progress of the Suf-
frage Movement, would be granted the right to vote.

After African Americans and women were given the right {o vote, there were no
changes in the voting laws until 1970 when President Richard M. Nixon was prepar-
ing for reelection in the 1972 presidential race. The issues he faced were: the pro-
longed continuation of the war in Viet Nam, outrageous oil prices and never end-
ing Civil Rights violations. He felt one way 1o help his reelection campaign was to
lower the voting age to draw votes from the younger generation. Through his
efforts the volting age was lowered from 21 to 18, and he was reelected.

Teaching Strategies

1. Have students make a time line labeling the dates of: the Ancient Greeks
circa 300 B.C.; the writing of the U.S. constitution circa 1776; the 15th Amend-
ment to the Constitution circa 1870; the year women were given the right to
vote in 1920; and the year the voting age was changed from 21 to 18 in
1970.

2. Teachers could assign one of the above dates to a student or a group of
students to research and give a report (Attachment 3).

3. Duplicate the attached handout on national “symbols" (Attachment 1).
Have students answer questions by matching pictures to questions.

Evaluation

Evajuate students based on their answers to the following review questions:

l. Who were the first people to have a voting systfem?e
2. What race and sex were America's first vofers?
3. Before 1970 what was the voting age?
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4. What president was given credif for freeing the slaves?
5. What was the Suffrage Movement?
. 6. What president was responsible for lowering the voting age to 182
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2 U.S. Symbols -
"
S 1. This bird is @ symbol of our country. .
o
“ 2. This symbol is in Philadelphia, and it helps us remember our country's fight for
PN freedom.
()
"g 3. This symbol on the flag stands for each state.
[
o 4. These symbols on the flag stand for the first 13 colonies.
. This symbol in New York Harbor stands for freedom and hope.
b. This symbol is a building in Washington, D.C., and it stands for our govern-
ment.
7. He is sometimes called the Father of Our Country.

n

The liberty Bell in The flag of the United The Capitol Building

Philadelphica helps us States stands for our in Washington, D.C.,
remember our country's fight country. Each stripe stands for our
for freedom. stands for one of the government.

first 13 colonies.

&

>
’Z

George Washington is The eagle stands for  The Statue of Li.berty isin
sometimes called the Father our country and its New York Harbor. The

of Our Country. freedom. statue is a symbol of
freedom and hope.




Constitution of the
United DHtates

Amendment XY9.

Section. 1. The vight of citizens of
the (United States to vote shall not be
. lition of
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History of Voting Time Line

Directions: Assign one of the following dates (300 B.C., 1776, 1870, 1920, 1970) to a
stfudent or a group of students to research and give a report.
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How People Get Their Jobs
Major Idea

Students will explore ways to get jobs in different occupations.

Learning Objectives
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Students will identify the ways people get jobs: apply, appoint, elect, self-employ,
or volunteer.

Social Studies Essential Elements

1A, 2A, 2B, 4B.

. Attachment 4: How People Get Their Jobs
(This attachment may be made into an overhead transparency to show to the

class.)

Vocabulary

apply appoint
categories community
elect local

self-employed

Teaching Strategies

1. Students and teacher will make a list of various jobs (Attachment 4).

2. Students will list their parent's jobbs under the appropriate category.
. 3. Students will list businesses in their local community that would fit into these
categories.
4, Students will list businesses from their Adopt-A-School program that would fit

under these categories. 2.7



5. After students and teacher have discussed how people get their jobs, have
students choose a political office for which o run.

a. Discuss how candidates have to advertise themselves to the public
using posters, speeches, and commercials.

b. Have students make posters, speeches, or produce a commercial fo
advertise themselves. Have someone video tape the commercials
and speeches so students can get an idea of how they look and
sound. Students could critique each others performances.
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C. Teachers could arrange to have an elected official as a guest speaker
to discuss an ad campaign (Handbook of Strategies, Strategy No. 25).
If one is not available, perhaps an advertising executive with knowl-
edge of election campaigns could visit and discuss the components
necessary to produce a winning candidate.




® | How People Get Their Jobs
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@
warehouse worker
store clerk
typist
| teacher
@

waiter
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Attachment 4, page 2

How People Get Their Jobs | ®

ELECT

Official Ballot
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U.S. Senator
Governor
Council member




Attachment 4, page 3

How People Get Their Jobs

APPOINT

directors
chief executive officers
boardmembers
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Grade 3: Social Studies
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painter
artist

caterer

farmer




Attachment 4, page 5

® | How People Get Their Jobs
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VOLUNTEER

candy stripers
rescue squad
® safety patrol
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Elected Officials: City, State, and Nation

Major Idea

Students will have the opportunity to learn about eiected officials.

Learning Objectives
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The student will be able to identify people who have been elected to office in their
city, state, and nation.

1B, 3C, 4A, 4B.

Materials Needed

Attachment 5: Duties of County Ofﬁcicls
Attachment 6: Elecied Local Officials
Attachment 7. Vote Game Board

Vocabulary

city council mayor

governor attorney general
comptroller commissioner
treasurer justice
judge chair

county clerk voter registrar

elections administrator

Teaching Strategies

Students will list the various jobs within their city, state, and nation that are elected
positions. Teachers should contact the mayor's office to get an accurate updated .
list of elected city council officials. Lists of elecTec;l state and national officials are
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included with materials. Teachers in rural areas may opt to use elected county or
state officials.

1. Have students name their local and state politicians (Atachment 5, §).

2. Test their knowledge through the use of a game (AHtachment 7).
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Duties of County Officials

Among the local races that are elected in your county are the offices of county
clerk and tax assessor-collector. The tax assessor-collector often performs duties of
the voter registrar in the county, which means that among many other important
statutory duties such as collecting taxes, the tax assessor-collector is also respon-
sible for registering voters. In order for a person to register to vote, they must com-
plete a voter registration application, which is postage-paid by the state, and mail
it fo the voter registrar in their home county (wherever they claim residency). The
fax assessor-collector/voter registrar maintains the list of registered voters in your
county. If you have any questions regarding what precinct you reside in or about
the registration process in general, contact your tax assessor-collector.

The position of county clerk is also an elected office in your county. One of the
many functions that person is responsible for is conducting all county elections.
They may also contract with local political subdivisions in the county o conduct
their elections. Being responsible for conducting an election means that they train
the election judges and clerks, order the ballots, conduct early voting, and are
responsible for the conduct of fair and honest elections in your county on election
day.

In some counties in Texas (26 currently), an elections administrator is appointed by
the county election commission. {The county election commission consists of the
county judge, as chair; the county clerk, as vice-chair; the county tax assessor-
collector, as secretary; and the county chairman of each political party.) The
affrmative vote of a majority of the commission's membership is necessary for the
appointment of an administrator. The person appointed to this position is respon-
sible for voter registration and conducting all elections for the county. An elections
administrator must also conduct the elections of the local political subdivisions in
the county, if requested. They may also contract with local political subdivisions to
conduct their elections.




Elected Local Officials

. CITY: AUSTIN, TEXAS
MAYOR
MAYOR PRO TEM
COUNCIL MEMBER PLACE 1
COUNCIL MEMBER PLACE 2
COUNCIL MEMBER PLACE 3
COUNCIL MEMBER PLACE 4
COUNCIL MEMBER PLACE 5
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Elected State Officials

GOVERNOR
LIEUTENANT GOVERNOR
ATTORNEY GENERAL
COMPTROLLER OF PUBLIC ACCOUNTS
STATE TREASURER
COMMISSIONER OF GENERAL LAND OFFICE
COMMISSIONER OF AGRICULTURE
. COMMISSIONER, RAILROAD COMMISSION OF TEXAS
COMMISSIONER, RAILROAD COMMISSION OF TEXAS
CHAIRMAN, RAILROAD COMMISSION OF TEXAS
CHIEF JUSTICE, SUPREME COURT OF TEXAS
JUSTICE, SUPREME COURT OF TEXAS
JUSTICE, SUPREME COURT OF TEXAS
JUSTICE, SUPREME COURT OF TEXAS
JUSTICE, SUPREME COURT OF TEXAS
JUSTICE, SUPREME COURT OF TEXAS
JUSTICE, SUPREME COURT OF TEXAS
JUSTICE, SUPREME COURT OF TEXAS
JUSTICE, SUPREME COURT OF TEXAS
PRESIDING JUDGE, COURT OF CRIMINAL APPEALS
JUDGE, COURT OF CRIMINAL APPEALS
JUDGE, COURT OF CRIMINAL APPEALS
JUDGE, COURT OF CRIMINAL APPEALS
JUDGE, COURT OF CRIMINAL APPEALS
JUDGE, COURT OF CRIMINAL APPEALS
JUDGE, COURT OF CRIMINAL APPEALS
. JUDGE, COURT OF CRIMINAL APPEALS
JUDGE, COURT OF CRIMINAL APPEALS
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Grade 3: Social Studies

Attachment 7

Vole Game Board

Teachers can make a VOTE game board (see sample below) with the names of .
city, state, or national officials listed. Teachers will call out a certain elected posi-

tion (i.e., mayor). Students will look on their board for the mayor's name and cover

it up. Teacher will continue calling out names of elected officials until one of the

students covers up three names diagonally, horizontally, or vertically. After a stu-

dent has covered the three spaces, continue playing the game by trying fo be the

first person to completely cover up all the names on the board.

V OTE
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Attachment 7, page 2
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Frank Joe
Freedom Citizen

Polly Linda
Politics Liberty

Shawn Jerry George
Senator Justice Government
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Major Idea

Students will explore different ways o vote.

Learning Objectives

Students will identify which type of vote fits a given situation.

Social Studies Essential Elements

1A, 1B, 4A, 4B.

Attachment 7: Texas Fact Sheet
Attachment 8: Texas Symbols Sheet

Vocabulary
sales tax lottery
metropolitan chatter
income tax
Teaching Strategies
1. Students and teacher will discuss different ways to vote within their classroom:

Heads down, thumbs up, with the teacher counting the votes, a voice vote,
visual counts by show of hands in favor of or against, secret vote on ballots to
be counted by teacher. Discuss basic Texas facts and symbols (Atachment
7. 8).

2. Next, discuss how city, state, and national elections are decided by secret

ballot and counted by computer. .

This would be a gooed time to invite a representative from the county election
office to bring in a voting device, sampie ballots, and other equipment used

3-20



during elections and explain to studenis how they are used (Handbook of
Strategies, Strategy No. 25).

Using cooperative learning, divide students into groups of four to discuss
whether or not the following situations would be appropriate for a city-wide
vote, a statewide vote, a national vote, orif no vote would be needed.

Students will take 10 minutes to discuss which type of vote fits each situation.

Students and teacher will reassemble to discuss group decisions.

Whether or not to implement statewide mandated recycling
Increase the statfe sales tax

What to name a new local middle school

Where fo put a new metropolitan airport

Whether or not to change school board positions from at large to
single member districts

Whether to continue fhe state lottery

Whether or not to implement a state income tax

Rewrite or add to a town charter

OO0 Q

>Q ™
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Facts About Texas

Population: 18,378,000 .

State flower: Bluebonnet

Capital: Austin

State bird: Mockingbird

State tree: Pecan

State nickname: The Lone Star State

State song: 'Texas, Our Texas"

Largest cities: Houston, Daillas, San Antonio, El Paso, Fort Worth, Austin

Major land areas: Basin and Range Province, Interior Lowlands, Great Plains, Gulf
Coastal Plains

Lowest point: Along the Gulf of Mexico, sea level
Highest point: Guadalupe Peak, 8,749 feet above sea level .

Major rivers: Rio Grande River, Nueces River, San Antonio River, Guadalupe River,
Lavaca River, Colorado River, Brazos River, San Jacinto River, Trinity River, Neches
River, Sabine River, Red River, Canadian River

Major bodies of water: Amistad Reservoir, Galveston Bay, Gulf of Mexico, Lake
Meredith, Lake Texoma (artificial), Sam Rayburn Reservoir, Toledo Bend Reservorr,
Lake Livingston, Falcon Reservoir

Climate: In January average temperatures range from 40°F in the Panhandle to
61°F in the Lower Rio Grande Valley. In July average temperatures range from 78°F
in the Panhandle to 84°F in the Valley. Yearly precipitation ranges from 8 inches in
West Texas to 59 inches along the Sabine River.

Resources, industries, and products: Qil and gas exiraction; industrial machinery
and equipment; chemical and allied products; electric and electronic products;
trade; services; cattle, cotton

History: Spanish explorers reached Texas during the early sixteenth century. The first
settlements were established by Spanish missionaries in 1682 near present-day El

Paso. Most of the region belonged to Spain until 1821, when Mexico broke from .
Spain and Texas became part of Mexico. American settlers in Texas revolted

against Mexican rule in 1836. Texas then became an independent republic. In

1845 Texas became the twenty-eighth state.
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Attachment 7, page 2

Historic sites: The Alamo, San Jacintc Monument, Mission San Jose, Lyndon B.
Johnson Space Center, Lyndon B. Johnson Library, Big Bend National Park,
Guadalupe Mountains National Park, the State Capitol

Unusual facts: Texas is one of the three states that have been independent coun-
tries. (The other two are Hawaii and Vermont.} King Ranch, a cattle ranch in Texas,
is about the same size as the state of Rhode Isiand.

Original American Indian groups: Caddo, Coahuiltecan, Comanche,
Karankawan, Lipan, Shuman, Tonkawan, Wichita

Source: Texas Department of Commerce, The 1994-95 Texas Almanac, Dallas Morning News,
Andrews and McMeel A Universal Press Syndicate Company, 4900 Main Street, Kansas City,
Missouri 64112,
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Attachment 8

Texas Symbols
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E 1. The red stripe in the Texas flag stands for .
8 2. The star on the Texas flag has how many points?
- 3. What building stands for our state governmente
: 4. This symbol of Texas can fly and sing songs.
"g . What building is shown with the six flags on the state seal?
6 6. This symboi of Texas was chosen in 1901.
7. What is the state tree?
8. This symbol of Texas is used to mark official papers.
9. What govermnor of Texas had the state tree planted over his grave?
10. Where would you go to see the building that stands for our state govern-

mente

Bluebonnets were chosen The flag of Texas stands for The State Capitol in Austin

as the state flower in 1901. our state. The white stripe stands for our state gov-
Texas is famous for the stands for purity. The red ernment. |t is taller than
wildflowers that grow along  stripe stands for courage. the national capitol.
its highways. The blue stands for loyalty.

The mockingbird is the state  Official papers of the state Governor James Hogg
bird. The mockingbird are marked with the state asked that a pecan tree
makes the sounds of many sedl. Ononeside astaris be planted over his grave.
other birds. surrounded by olive and live A tew years |ater the
oak branches. On the other pecan tree was made the
side is the Alamo and the six state tree.

flags of Texas.
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Attachment 8, page 2
About the Texas Capitol

Located near the center of Austin, on the square originally selected as the
site of the Capitol of the Republic of Texas, the State Capito! is more than just an-
other building to Texans throughout the state: it represents a great part of our
heritage. The Cagpitol is the result of the hard work of many individuals who had
the wisdom and determination to see Texas stand proudiy as a state in the Union.

The contract to construct the present Capitol was signed on January 1, 1882.
A groundbreaking ceremony one month later, on February 1, 1882, sighaled the
start of construction. The cornerstone, which is located at the northeast corner of
the Capitol, was laid on March 2, 1885. The Capitol was nearing completion when
a dedication ceremony was held on May 16, 1888, and in September of that year,
the building received its first occupants. The Capitol was officially completed on
December 8, 1888, six years and ten months after construction began.

Designed by Detroit architect, E. E. Myers who also designed the Michigan
and Colerado Capitols, the Texas Capitol covers three acres of ground with ap-
proximately 18 acres of floor space or 192,374 square feet of available office
space. When completed in 1888, the building coniained 392 rooms, 18 vaults, 924
windows, and 404 doors. Approximately 566 feet in length, 288 feet in width, and
308 feet from grade line to the top of the siar on the Goddess of Liberty atop the
dome, it is the largest of all state capitol buildings and is second in total size only to
the National Capitol in Washington, D.C. in fact, like several other state Capitol
buildings. the Texas Capitol surpasses the National Capitol in height, rising seven
feet above its Washington counterpart.

The Capitol's exterior walls are Texas red granite from Burnet County, while
the interior and dome walls are Texas limestone. The roof, encompassing 85.000
square feet, is made of copper. The origina!l floors were hand-blocked clay tile,
glass, and wood. In 1936, a new floor was installed on the first floor to commemo-
rate the centennial of Texas Independence. This floor, which remains today, is of
terazo—mostly Texas marble aggregate. Interior walls are adorned with nearly
seven miles of wainscoting made of oak, pine, chermy, cedar, walnut, and ma-
hogany. Door and window frames are constructed of oak or pine, except for
those in the Governor's Reception Room, which are made of chermry.

The Capitol Extension, an underground addition to the main Capitol, is
connected to the Capitol and four other state buildings by tunnels; it is considered
to be a permanent part of the Capitol. The Exiension opened to the public on
January 11, 1993. The Capitol Extension contains skylights, known as light courts,
which allow a large amount of natural light in the building and provide spectacu-
lar views of the Capitol dome. Most of the office suites have windows which open
onto the light court, further heightening the spaciousness of the offices. The Exten-
sion contains 16 committee hearing rooms, 8 conference rooms, a large audito-
rium, cafeteria, and a bookstore. Each hearing room holds 75 to 100 people, and
includes space for wheelchairs and the media. Most of the conference rooms are
designed for small meetings, but the auditorium seats about 350 people and can
be used for large functions.

Reprinted with permission from the Texas Legisiative Council
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Attachment 8, page 3

Texas Capitol Restoration

A magnificent 19th century edifice, the Capitol foday must also function as a
modern workplace for state officials and their staffs. Over the years, the space
needed for increased personnel and office equipment has greatly exceeded the
building's original capacity, contributing to the acceleration of the normal deterio-
ration due to the passage of time. The need to preserve this important cultural
landmark from further deterioration prompted a 1988 proposal to renovate and
reconstruct the Capitol. Funding was approved and, in 1990, groundbreaking for
the project began under the guidance of the State Preservation Board and the
Capitol architect.

One of the main objectives of the restoration project was to return the Capi-
tol to its original 19th century grandeur.  In planning this complex undertaking, care
was taken to ensure that the building's original beauty was not altered. Thus, any
visible above-grade addition to the historic structure was ruled out, as was any
encroachment into the historic wooded grounds to the south, east, and west of the
Capitol.

Office space to alleviate crowded conditions in the Capitol, as well as addi-
tional parking space, was created in an underground extension on the Capitol's
north side. The extension features two skylit occupied levels and two parking
levels.

The exterior Capitol restoration was completed in spring 1993. Removal and
restoration of the 1888 wooden windows, cleaning and reappointing of the granite
walls, and extensive repair of the metal dome and roof were the most critical ac-
tivities of the exterior work. The exterior and interior restoration of the Italian Renais-
sance Revival style Capitol focused on the period 1888, when the construction was
completed, 1o 1915 before major remodeling of the building began.

Restoring the interior of the Capitol to its original configuration has created
new space in the offices and halls. Ceilings that had been lowered to conceal
mechanical equipment or to add mezzanine offices have been restored to their
original height. Walls were stripped and new wiring, plumbing, heating and air
conditioning, and a fire-safety sprinkler system have been installed. Wooden
braces and beams have been replaced, when possible, with metal, and plaster
decorative moldings have been repaired. The many cast-iron columns were sand-
blasted, and everything has been repainted in the original colors.

State funding covered construction costs, associated fees, moving expenses,
and limited funding for new furnishings. A Capitol Fund Drive is paying for historical
furnishings and expenses necessary to restore significant areas to their original ap-
pearance.

The Capitol was designated a National Historic Landmark in 1986 for its *'sig-
nificant contribution to American history.” With the restoration and preservation of
the Capitol and the addition of the Extension, the Texas Legislature has a larger
and more convenient hew home with a future as outstanding as its past.

Reprinted with permission from the Texas Legislative Council
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Evaluation

Test students over knowledge of the lessons.

1. Who were the first people to have a system of voting?2
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2. What race and sex were the first American voterse

3. Prior to 1970, what was the voting age?

4. What president was given credit for freeing the slaves?

5. What was the Sufirage Movement?

6. What president was responsible for lowering the voting age to 182

7. List five ways people can get ajob.

8. List three ways candidates for office advertise themselves to the public.
9. Name the governor of Texas.

10.  List the mayor of your city.

11.  List the mayor Pro Tem and the five members of the city council,
12.  Llist asituation that would call for a city-wide vote.

13.  List asituation that would caill for a statewide vote.

14.  List asituation that would call for a national vote.

15. Tell why you think voting is important.

14. Name the highest-ranking appointed siate official in Texas.

Ask various questions regarding the National and State symbols.

(Note: Forteachers in small towns without elected officials, please use elected
state officials in place of city council members.)
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Voters of Tomorrow through Education
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ts About Voting and Government

Basic Conce

Students will learn about the three branches of government. Students will study the
Bill of Rights and learn that rights also include responsibilities.

Learning Objectives

Students will utilize a variety of resources to develop definitions of concepts relating
to representative government.

Social Studies Essential Elements

4A, 4B.

Materials Needed

Attachment 1. Crossword Puzzle

Social studies textbooks

Dictionaries

Encyclopedias

Library books

Newspaper and magazine articles

OCther materials such as films, filmstrips, brochures

Vocabulary

government bill of rights

vote rights

democracy responsibility
representative government citizen

republic citizenship

law executive branch
constitution legislative branch
senate judicial branch
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Teaching Strategies

1. Divide the students into cooperative groups and assign each group one or
more of the following terms:
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government bill of rights

vote rights

democracy responsibility
representative government citizen

republic citizenship

law executive branch
constitution legisiative branch
senate judicial branch

Have each group develop a working definition of each term assigned to
their group. Students should find the terms in at least three sources and then
combine the information found to write a definition that is accepiable to all
members of the group. Have each group write their terms and definitions on
large cards or pieces of construction paper which may be displayed in the
classroom for all students to read and use. Then have each group present
their terms and definitions to the class. Allow questions and discussion after
each presentation.

After all groups have presented their terms and definitions, shuffle all the
cards made by the groups. Read the definitions on the cards, one at a time,
and have the students identify the ferm for each definition. This may be
done as an individual activity with each student writing the terms as the
definitions are read aloud, or may be done as a team activity in which feams
of students consult each other in identifying the term and earn points for their
team.

Discuss the students' group work with them. This discussion may take place
before or after the groups make their presentations to the class. Questions to
guide the discussion follow:

Q. How do you feel you worked together as a group? How would you
rate your cooperative effort on a scale of 1 to 52

b. What about your group’'s work did you feel was especially good?

C. What about your group’s work did you feel was not very good?2 How
could this have been improved?

d. What rights did each group member havee

e. What responsibilities did each group member have?

f. Did your group use voting as a way of making any decisions@
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Extension Activities

. ]. Design a crossword puzzle using the definitions as clues and the terms as the
words in the puzzle (the teacher or students could design the puzzle, or you
could adapt the sample puzzle, Attachment 1).

2. Using cooperative learning, have students do one of the following using
three or more of the vocabulary words:
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a. Poem or song (Handbook of Strategies, Strategy No. 24)
b. Cartoon (Handbook of Strategies, Strategy No. 13)
C. Collage (Handbook of Strategies, Strategy No. 14)
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Crossword Puzzle

Across:

1 The document that establishes our country's basic laws and principles.

4. The combination of polifical institutions, laws, and customs that are used to rule a society.
8. The part of the government that includes the president and the president's cabinet.

9. A binding rule, custom, or practice of a community or govemment,

10. When someone casts a ballet, they are exercising their right to

1. The first 10 amendments to the U.S. Constitution.

13. The status of being a member of a community or govemment.

i5. A form of rule in which the people select the leaders who will govern them.

16. The part of our govermnment that includes the Supreme Court,

Down:

Congress is made up of the House of Representatives and the

The part of our govemment that includes the Congress.

A moral, legal, or mental accountability.

A form of government in which the supreme power is held by the citizens who are entitled
to vote and exercised by elected officials who are responsibie to the citizens.

oW

7. Powers or privileges to which one is justly entitled.

12 A native or naturalized person who owes allegiance to a government and is entitled to
protection from it.

14. A form of government by the pecple in which decisions are made by majority rule.
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Attachment 1, page 2

Answer to Crossword Puzzle
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Major Idea

Students will learn about our rights and how our government works.

Learning Objectives

"
o2
-

—
-
(7, ]
=

o
L7,
6

o
=

]

i
L

Students will:
1. identify documents of the United States and of Texas that give citizens
rights
2. identify the branches of federal and state government and siate the

purpose of each branch

Social Studies Essential Elements

4A, 4B.

Materials Needed

Aftachment 2: Branches of the U.S. Government

Attachment 3: Branches of State Government

Textbooks

Encyclopedias ,

Reference books from the library

Other materials such as films or fimstrips about state and federal government

Vocabulary

1. Have the students read information about the United States Constitution, the
Bill of Rights, and the Texas Constitution in texibooks, encyclopedias, and
other reference books. Also show students available films or filmstrips. Have
the students conduct research to answer these questions:

What is a constitution@

What is the purpose of the United States Constitution2 .
Why was the United States Constitution writteng When was it writfteng

What is the Bill of Rights2 Why was it written?2 When was it written?

What is the purpose of the Texas Constitution?

®QHT0
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f. Why was the Texas Constitution writtene When was it wriften?g

How are the United States and Texas Constitutions alike and differente

. What are amendmentsé How many amendments are there to the

United States Constitufion? To the Texas Constitution®

f. Why do you think there are so many amendments fo the Texas Consti-
tutiong Do you think it is good fo have so many amendments to our
state constitution? What are the advantages? The disadvantages?

- What branches of government are established by each consfitution?

= Q

The class may be divided into smail cooperative groups with each group
researching a few questions and then presenting information to the entire
class.

2. Have the students participate in one or more of the following activities:

a. Complete a chart to show the three branches of United States gov-
ermmment. Include in your chart the ways members of each branch are
selected (Aftachment 2). What role does voting play in the selection
processe

b. Complete a chart to show the three branches of Texas government.
Include in your chart the ways members of each branch are selected
(Atachment 3). What role does voting play in the selection process?

. C. Make a diagram to compare the branches of government of the
United States and of Texas.

d. With classmates, research to find which states in the United States have
state constitutions. Present your findings on a large chart. Discuss with
your class why you think states need or do not need constitutions.

Extension Activities

1. With a group of classmates, list significant events that led to the formation of
the United States Constitutional Convention. Prepare a dramatization of one
of these events or of the writing of the Constitution. Present your dramatiza-
tion fo the class.

2. Have the students meet for a "school constitutional convention” and pre-
pare a constitution for the school. The constitution should denote the rights
and the responsibilities of citizens of the school. The students might also
prepare a “school bill of rights.”

. 3. Have the students research to determine when and where the idea of "con-
stitutions” began and which other countries have constitutions.
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Branches of U.S. Government

Legislative Executive Judicial

Qualifications
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Age
National Origin

Residence

How Selected

How Voting Plays a
Part in Selection
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Branches of Stafe Government

Legislative Executive Judicial

Quualifications
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Age
National Origin

Residence

How Selected

How Voting Plays a
Part in Selection
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Bl Texas Governments and Constitutions

Students will have the opportunity to study and compare the different types of
governments of Texas.

Learning Objectives
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Students will:

1. identify the governments that have controlled Texas throughout history
2. identify the various constitutions which have formed the basis for Texas
government

Social Studies Essential Elements

3B, 3C, 4B.

Materials Needed

Attachment 4: Texas Under Many Flags: Its Government
Attachment 5: The Six Flags Over Texas

Textbooks

Research books and materials

Teaching Strategies

1. Have the students read and discuss the article, "Texas Under Many Fiags: Ifs
Government" (Aftachment 4). Groups of students may be assighed research
projects based on the questions posed in the article. They may use their
textbooks and other research books and materials as sources of information.
They may also interview local and state government officials, historians, high
school and college history feachers, and museum directors through letters,
phone calls or visits to gather information (Handbook of Strategies, Strategy
No. 24). One cor more of the extension activities may also be assigned.
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Extension Activities

. 1. Write or telephone a state legislator to find out why the attempt 1o rewrite
the state constitution was made and why it was not successful. Ask the legis-
Iator to give an opinion about whether or not our state constitution should be
rewritten. If the legisiator feels it should be rewritten, who should rewrite ite
What does the legislator believe should be included in the new constitution
that is not in the old one? What does the legislator believe should be ex-
cluded that is now in the old constitution?2 Plan a way to share the informa-
tion you gather with your classmates.

[
-y
2
2.
®
2
WA
Q
2.
2
w
il
G
.
o
L]

2. Research to find information about one of the constitutional conventions of
Texas. Present your information in a chart, oral report, illustrated booklet, or in
some other way. Be sure to answer these questions in your presentation:

Where was the convention held?

Who were the representatives? How were they selected?

Was the constitution made a legal document that people had to
obey?

When was it made a legal document?

3. With a group of classmates, plan a dramatization or skit of one of the Texas
. constitutional conventions. Present your skit or dramatization 1o the rest of
your class and/or to other classes.

4, Throughout history, Texas has had several government seats and capitals.
Find out when each of the following was a government seat or capital of
Texas. Mark each on a map and write a paragraph about each describing
the events that led to its being a government seat or capital, telling when it
was a government seat or capital, and describing the building that housed
the government. Encourage the students to develop a "historic brochure”
to explain the "Capitals of Texas."”

Mexico City Los Adaes
Saltillo Monclova
Washington-on-the-Brazos Columbia
Houston Waterloo
Austin
5. Make a fime line or draw a mural to show when the various constitutions of

Texas were put into effect. Also include the dates of the constitutional con-
ventions at which each constitution was written. Write one or two sentences
about each date on the time line.
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6. Make a chart to compare the legislative branches of one or more of the
governments of Texas as provided in the constitutions. Headings on your
chart could include:

Number of houses Number of members
How members are selected Member qualifications
Meeting time Meeting place

Purpose of work
Power of executive officials in law making
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7. As a group activity or individual research project, select one of the following
people who have influenced the way Texas has been or is governed. Pre-
pare an oral presentation or develop a videotape about the person to
present to your class. You may wish to dress in @ costume this person might
have worn and pretend you are this person when you make your presenta-
tion. Students should create a cartoon, collage, poem, song, or drawing to
accompany the presentation.

Moses Austin Stephen F. Austin
Baron de Bastrop David G. Burnet
John L. Camp George C. Childress
Edmund J. Davis Bernardo de Galvez
Martin de Leon Antonio Lopez de Santa Anna
Lorenzo de Zavala Angelina Eberly
Andrew Jackson Hamilton J. Pinckney Henderson
Sam Houston Anson Jones
Jean Ldfilte Mirabeaqu B. Lamar
Francis Lubbock The Marques de Aguayo
Erasmo Seguin Juan Seguin
8. Make illustrations of all the flags that have fiown over Texas. Write a descrip-

tion of each. Write a paragraph in which you give details such as the dates
during which this flag flew over Texas, who or which couniry governed Texas
during the time of this flag, and meanings of symbois on the flag (Aftach-

ment 5).

9. Make maps that show how the boundaries of Texas have changed through-
out its history. Include dates in the titles of the maps. Prepare a legend for
each map.
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Texas Under Many Flags: Its Government

. Prehistory:

Who were the first Texans? No one knows for certain, but most archaeologists and
anthropologists believe they were the Texas Indians. These people lived in groups
and had varying life-styles. We don't know as much about them as we'd like be-
cause they did not leave a written history of their times. All we know about them is
what we can infer from the artifacts they left behind, artifacts such as tools, utensils,
and art works. We know little about their governments or how they made deci-
sions.
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Questions for discussion or research:

l. What kinds of decisions do you think the indians of Texas had fo moke?2

2. How do you think these decisions were made?

3. Do you think the people in a group might have voted to make some of their
decisions? Might they have had leaders? How might their leaders have
been chosen?

4, Do you think some of the Texas Indian groups might have had flags? How
might they have been made? How might they have looked?

1519

The time of the Texas Indians is called prehistory because there is no written record
of those times. Texas history actually began when the Spanish immigrants came
here and began to keep written records of what they saw and did in Texas. This
history began in 1519 when Alonzo Alvarez de Pineda explored the Gulf of Mexico
while searching for a water route across North America. He and his men drew
maps and charts of the Texas coastline and reported what they had seen to other
Spaniards. Therefore, the Spanish flag was the first foreign flag to fly over Texas.

Questions for discussion or research:

I, What stories might Pineda and his men have told other Spaniards€
2. What did the maps they drew look like2 How were those maps different
from maps of Texas we have foday?

1528

In 1528 Cabeza de Vaca, a Spanish explorer, and Esteban, his black slave, acci-
dently landed near Galveston island when their ship wrecked. These two men had
six years of adventures with the Texas Indians and eventudlly told stories about
Texas to the Spanish leaders in Mexico City. These stories interested the Spanish

. leaders and led to further exploration of Texas. The Spanish had already claimed
Mexico as part of Spain, calling it New Spain, and had established a provincial
government there. Since Spain was governed by a moenarch, the leaders of New
Spain were appointed and were not elected.
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Attachment 4, page 2

Questions for discussion or research:

1. Do you think the people who lived in New Spain had the same rights as we

do today?

2. Do you think they were allowed to vote fo make decisions about their gov-
ernment and laws?

3. What type of government is a monarchy@ How does this form of govern-

ment differ from a democracy?
1681

The Spanish began to establish missions in Texas to try to convert the Indians to
Christianity. In 1681 the first mission in Texas, Mission Corpus Christi de la Ysleta, was
established a few miles east of the present city of El Paso. The Indians who lived at
the missions had to adapt fo the missionaries’ way of life. This way of life was very
strict and the missionaries expected the indians to attend religious services and
learn to do jobs such as farming, blacksmithing, and carpentry.

1682

The French flag is one of the six that have flown over Texas. The French, however,
never really ruled Texas. A French explorer, La Salle, established a colony catlled
Fort Saint Louis in eastern Texas in 1682. This colony failed but the French did have
successful colonies in the area they called Louisiana. This area was much larger
than the present state of Louisiana and bordered Texas on the north and east.
Texas was claimed by Spain as part of New Spain. The Spanish were worried that
the French would settle in and claim Texas, so they sent more settlers to Texas and
established missions in East Texas. In 1690 the first mission in East Texas, Mission San
Francisco de los Tejas, was established near the present town of Weches. In 1763,
after a war with France, Spain took control of Louisiana and no longer had to worry
about the french taking over Texas. Comanche and Apache Indians began to
raid the missions and settlements, and it was very hard for the Spanish settlers to
fight back. In 1772 the King of Spain ordered all but two of the missions and
presidios to be closed and ordered the Spanish settlers, soldiers and priests to settle
around San Antonio.

Questions for discussion or research:

. What rights do you think the Indians who lived at Spanish missions had?

2. Do you think they were allowed to vote to make decisions or to choose
leaders?
3. During the time of Spanish rule of Texas, Texas was at fimes a separate prov-

ince and at other times was part of the province of Coahuila and Texas. The
province was led by a governor. How was this governor selected?
4. What rights did the people of the provinces of New Spain have?
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Attachment 4, page 3
1821

The people in Mexico, or New Spain, became dissatisfied with life under the rule of
the Spanish king and, after a revolution, became an independent country in 1821.
Texas was now a part of Mexico and was part of the state of Coahuila and Texas.
A constitution was written in 1824, This constitution provided for a government led
by a president and a vice-president who were 1o be elected by the legislatures of
the states. There was a congress composed of two houses. The constitution re-
guired that the states form their own constitutions and in 1827 the state of Coahuvila
and Texas published its constitution. It provided for a one-house legislature which
would have twelve deputies. The state was divided into three departments and
Texas was allowed to choose two deputies. The governor and vice-governor as
well as the deputies were 1o be chosen by popular vote. The Mexican fiag flew
over Texas during this time.

1836

People in Texas became dissatisfied with the way their lives were governed under
Mexican rule and, after another revolution, became an independent country in
1836. A constitutional convention met at Washington-on-the-Brazos and set up the
government of the new Republic of Texas. This constitution provided for a two-
house congress whose members were to be elected by popular voie and a presi-
dent and vice-president, also to be elected by popular vote. The flag of the Re-
public of Texas flew over Texas for nine years.

1845

Citizens of the Republic of Texas had many ties to the United States, for many of
them had moved to Texas from the United States. Eventually, the people of Texas
decided to ask to become a state of the United States. In 1845 Texas became the
- twenty-eighth state of the United States. In order o become a statfe, a new state
constitution had to be written and approved by the United States Congress. This
state constitution provided for an elected governor and a two-house legislature
with elected representatives. Now that Texas was part of the United States, the
United States flag flew over Texas.

1861

When Texas seceded from the United States and joined the Confederate States of
Americaq, still another constitution was writfen. However this constitution, the Consti-
tution of 1861, was based on the one in 1845 and had only a few changes. The
flag of the Confederate States of America flew over Texas during the years of the
confederacy.

1866

In 1866 the Constitution of 1861 was amended to meet the requirements of the
United States government for reconstruction of the United States. In 1870, Texas
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Attachment 4, page 4

once again became a state in the United States. Since that time, the flag of the
United States has flown over Texas.

1876

In 1876, another state constitution was written. It, too, provided for an elected
legisiature of two houses and an elected governor. It also provided for an elected
lieutenant govemnor.

1974

The Constitution of 1876 has remained the state Constitution of Texas, but has been
amended more than three hundred times! In 1974, a constitutional convention
was held to try to rewrite the state Constitution. The pecple voied “"No" to the
proposed new constitution. So Texans continue to vote on changes to the constitu-
tion amendment by amendment.

Questions for discussion or research:
. Why do you fhink so many amendments have been necessary?

2. Do you think the Constitution of the State of Texas should be rewritten? What
are the pros and consg Debate this fopic with your classmates.
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The Six Flags Over Texas
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The Confederacy °
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Grade 4: Social Studies
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MeXxico

Attachment 5, page 6
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Grade 4: Social Studies

Attachment 5, page 7

France
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hts and Responsibilities

Major idea

Students will have the opporiunity to study about rights and how responsibilities
come with those rights.

Learning Objectives

Students will:

identify important events in voting history in Texas and the United States
identify the requirements for voting in Texas

understand the value of having the right to vote

understand the responsibility citizens have to vote

hw =

Social Studies Essential Elements

1A, 1B. 1C, 3B, 3C, 4A, 48.

Materials Needed

Attachment 6: Voter Registration Application and Explanation
Attachment 7: Voting Rights in Texas

Textbooks

Reference materials about voting

Sample voter registration application

Sample voter registration card

Teaching Strategies

1. Have the students review the meaning of the ferm “rights.” Have them list
and code rights citizens in Texas and the United States have (Handbook of
Strategies, Strategy No. 5). Have them read and discuss the article, "Voting
Rights In Texas” (Attachment 7). Have them read and discuss related infor-
mation from their social studies textlbbooks.

2. Have the students discuss the meaning of the term “responsibilities,” and ask .
them to list and code responsibilities citizens of Texas and the United States
have (Handbook of Strategies, Strategy No. 5). After the students have listed
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and coded these responsibilities, have them prioritize by establishing the
most important response to the least important response {(Handbook of Strat-
egies, Strategy No. 8). Guide them to understand that one responsibility
citizens have is to use the rights granted them. Not only is voting a right, it is
also a responsibility.

3. Have the students discuss and/or debate the following questions:

a. Why is voting a responsibility as well as a right?

b. Why should all citizens vote in an election?

C What responsibilities do citizens have in preparing themselves {o vote in
an election?
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4. If possible, take a field trip (Handbook of Strategies, Strategy No. 24) to your
county clerk’s office or have an election official from your county visit your
class to show students how voter registration is done and to give information
about how elections are conducted (Handbook of Strategies, Strategy No.
25). If it is not possible to arrange a speaker or to take a field irip to the
county clerk's office, have the students write a lefter to the county clerk to
ask questions about the processes of elections. Suggested questions stu-
dents may wish to ask follow.

Q. Why are citizens required to register to vote?

b. Why are citizens required to show their voter registration cards each
time they vote®

C. How do citizens actually voie? (Paper ballots, voting machines, etc.)

d. Where do people vote?2

Have studenis fill out sample applications for voter registration cards, issue
them sample voter registration cards, and have them present these cards
when voting in some school or class election (Atachment 6). For example,
they could vote for class officers, some changes in class or school rules, or
could vote in @ mock election when a local, state, or national election is
occurming. A sample voter regisiration card with instructions on how 1o fill it
out appears on the following page.

5. Have studenis develop a survey questionnaire to use in surveying atfitudes
about voting among adults in the neighborhood or community.

6. Have students write an opinion essay responding to this statement made by
a registered voter just before an election: "My one little vote doesn’t readlly
count, so it doesn't matterif | do or if | don't vote."
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Extension Activities

1. invite a lawyer, judge or elected official to speak to the class about rights .
and responsibilities of citizens of Texas and the United States.

2. Have students participate in the following activity:
Pretend you are a candidate for an elected government office. Prepare a

speech convincing people that they have the responsibility to vote in an
upcoming election. Deliver your speech to the class.
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3. Have students do research to find instances in which only one or a very few
votes made g difference in an election. Have them prepare a booklet of
examples to share with adults in their families, neighborhoods, or communi-
ties. The booklets could aiso inciude the students' essays about the state-
ment: "My one little vote doesn't really count, so it doesn't matterif | do or if |
don't vote.”
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Voter Registration Applicatfion

INSTRUCTIONS FOR COMPLETING APPLICATION FOR VOTER REGISTRATION

Please complete al! of the information on the application. Print in ink or type. If you have any questions about how to fill out this
application, please call the Secretary of State’s Office toll free at 1-800-252-VOTE(8683), TDD 1-800-735-2989.

1. Name-Give your full name including first, middle and last. If you have changed your name, give former name.

2. Residence Address - Include street address, city, state, and zip. If you do not have a street address, give a description of the
location of where you live.

3. Mailing Address - If mail cannot be delivered to your residence, give a mailing address,

4. Gender, Social Security Number, Telephone Number, and Driver’s License Number or Identification Number are
optional. The social security number is solicited by authority of sac. 13.122 and will be used to maintain the accuracy of the
registration records. Your voter registration application is open to the public.

5. City and County of Former Residence - If you were previously registered in another county in Texas, complete this box.

6. Agent- An agent may apply for voter registration for another person as long as that person is related to the applicant as husband,
wife, father, mother, son or daughter. The agent must also be a registered voter or have submitted an application for registration.
Indicate the relationship of the agent on the application. Indicate relationship next to signature.

7. Sign Your Name. If you cannot sign your name next to the X, a person may witness you making your mark. Give the name and
address of the person who witnessed your mark above the signature line. If you cannot make a mark, have the witness state the
applicant could not make a mark. You do not need a witness if you can sign your name.

GENERAL VOTER REGISTRATION INFORMATION

You may register to vole at any time. You must be at least 17 years and 10 months old to register. Your voter registration will become
effective 30 days after it is received or on your 18th birthday, whichever is later. YOU MUST BE A U.S. CITIZEN TO
REGISTER. If you move to ancther county, you must re-register in the county of your new residence.

If you decline to register to vote, the fact that you have declined to register will remain confidential and will be used only for
registration purpeses. If you do register to vote, the office (if applicable) at which you submitted a voter registration
. application will remain confidential and will be used only for voter registration purposes.
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* Tear off on dotted line and return lower portion to Voter Registrar

Prescribed by e For Official Use Only
Pombedtyte | VOTER REGISTRATION APPLICATION ey 4 O Uiz On
000017.95 {SOLICITUD DE INSCRIPCION DE VOTANTE} EDR
Last Name First Name (NOT HUSBAND'S} Middle Name (If aay) Former Name
(Apellido uszal) {%a nembre 8¢ pila) (Siends mujers o £] 421 eipoto) ($egundo Nombre) (=i tiene) {(Nombre mxerion)
1 1 1 1
Residence Address: Streef Address and Apartment Number, City, State, and ZIP. If nooe, deseribe where you Live. (Do not Incinde P.0. Box or Rural Rt)
¢{Domicilio: Calle y nu , O de apar Cindad, Extado, y Codigo Postal, A falta ds estos datos, describa bn Jocalidad de ru residencia) (No incluyn su apartado postal
£i 1 ruts niral)
2
Mailing Address, City, State and ZIP: If mall cannot be delivered to your restd ddress. (Directién postal, Cindad, Estadoy | Gender (Optional) 4
Codige Portal) (5i &3 tmposidy gar) pondendia a domiciio.) {Sexn) (Opeativo)
3 [JMale (Hombre) [JFemals (Mujer)

Date of Birth: menth, day, year Ctry and County of Former Residencs Social Security Ne. (Opthonal) (Ntmero de Segure Seciaf)(opative}
(Fecha ds Nacimiento): (&l mes, o din o o) | {Condude y ditcesidn de s reddmcis mierior) 4

5 TX Driver's License No. or Persons! LI). No. (Issued by TX

Check appropriate box: [am a United States Citizen DYes No mt_*rzmmggw (Nimero ";;“cf;ﬂm trjuna d:‘
o " . manejar o de s Xp P

(Marque <l cuadro apropiado: Soy Ciudadano/a de los Estados Unidos) (S} (No) peridad Publics do Tejas) (optativo) 4

1 understand that giving false information to procure a voter regist-

ration is perjury, and a crime under state _and fede‘ml law, Entiendo queel | Tejephone Number (Optional) (Nimero telefénico) (optaiva)

hecho de proporcionar datos falsos a fin de obtener inseripeidn en el registro de votantes, constitnye

¢l delito de perjurio o declaracién fika y es tna nfactidn sancionable por ley federal ¥ estatal)

I affirm that I (Declaro que soy)

* am a resident of this county; (residente dst condada) ¢
» have not been finally convicted of a felony or if a felon I am eligible Date (techa)
for registration under section 13.001, Election Code; and
(que no he side condenado/a en definitiva por un delito penal, o en caso de tal condena, 6& 7
que estoy habilitado/a para inscribirme, a tenor de lo dispuesto
por la seceidn 13,001 del Céddigo Electoral)
* have not been declared mentally incompetent by final zw&ﬂm.m;ﬂhﬁm?ﬂm? P.".m" &~
judgment of a court of law. s wpodarado/a. Si la firma e de unla) teigo, escriba of normbre debide Is rolicitante o letras de
(no se me ha dechirado mentalments inctpacitado por orden judicial) molde. Indicar la fecha }
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Voling Rights in Texas

Texans have had the right to vote since the time Texas was a part of Mexico. The
Constitution of 1824 provided that the legislators, governor, and vice-governor
were to be elected by “popular vote.” But not all Texans have really had the right
to vote since then. Some Texans acquired the right 1o vote later. African American
men in Texas were not dllowed to vote before 1869. In the Constitution of 1869,
they were given the right to vote. But no women had the right to vote in Texas until
1918. Then women were allowed to vote in primary elections but could not vote in
general elections until 1920 when the Nineteenth Amendment to the United States
Constitution gave all women the right to vote in all elections. Even though these
rights were given, African Americans and Mexican Americans were often denied
the right to vote until the United States Congress passed the Voting Rights Act of
1965. This law made it illegal to deny people the right to vote because of their
race or color. Beginning in 1902, a poll tax was collected from people who
wanted to vote. People who could not afford to pay the tax were denied the right
to vote. In 1966 an amendment to the Texas Constitution removed this poll tax and
since then ali citizens who meet the age and residency requirements are eligible to
vote in dll elections in Texas. To find out what these requirements are, contact your
local voter registrar. This person is responsible for voter registration and knows the
regulations for registering to vote.
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Voters of Tomorrow through Education
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Extension of Voting Rights
Major ldea

In the early years of the United States, voting rights were commonly extended to
white males who owned property. Through constitutional amendments as well as
changes in state and federal laws, the right o vote is now guaranteed to most U.S.
citizens, age 18 and older.

Learning Objectives

Students will:
1. identify groups of people who have historically been denied the right
to vote in the United States
2. identify individuals who contributed to the extension of suffrage rights
in the United States
3. describe steps taken to remove barniers to voting

Social Studies Essential Elements

1A, 1D, 3A, 38, 3C, 4D, 7B.

Materials Needed

Attachment 1: Voting Rights and Disenfranchised Individuals, 1792-1920
Attachment 2: Bamiers to Voling

Attachment 3: Constitutional Amendment Time Line

Reference Books/Materials

Copies of the United States Constitution

Vocabulary

disenfranchised
suffrage
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Teaching Strategies

1. Remind studenis that the idea of equality was a major item in the Declara-
tion of Independence which states that all people are created equal, they
have certain rights, and it is the purpose of government o protect these
rights. One of the major rights we have in our democracy is the right to vote.
As our nation developed, individuals representing different interests gave
goed reasons why our laws and documents should allow them equal free-
doms with other Americans. They wanted the right to vofe. Remind students
that whether or not a person had the right to vote greatly affected one's life,
privileges and freedoms.
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Discuss some of the rules by which our early colonists were governed, includ-
ing the English property requirements for the privilege to vote, and the fact
that people were considered citizens of the country in which they were born.

Remind students that between 1792 and 1868 each American state deter-
mined who could vote and who could not (most denied equal voting rights)
(Attachment 1).

Ask students to name different groups of people who lived in the United
States after the Revolution (for example, men, women, whites, free blacks,
slaves, indians, small farmers, large landowners, merchants, frontiersmen,
indentured servants). Discuss which of these groups could vote and which
could not. Make a list on the board of specific groups who were denied
suffrage.

2. Distribute "Voting Rights and Disenfranchised Individuals, 1792-1920" and
review with students (Attachment 1). Divide class into small cooperative
learning groups and assign each group to choose one group from the list for
aresearch project. Each group should prepare a written report and a pre-
sentation to the rest of the class that may include a role-play, visuals, and/or
oral reports.

Questions fo consider in conducting their research include the following:

Did these people enjoy equal rightsg

How were they treated?

What were they alfowed to do¢€

Were there things they were nof allowed o do?

What did they do if they did not like the way they were freated?

3. Ask students to express an opinion on "Who should have the right to vote?"
Who had the right to vote in early American times? Why was voting limited
1o just men? What might have been the reasons for excluding women?

Why was voting limited 1o whitesg¢ What might have been the reasons for

excluding non-white groups -- African Americans or Native Americans@e
5-2




Would property holders be better voters than non-landowners2
Remind students of the need for all three Civil War Amendments:

Because the South's defeat did not free the slaves, the Thinteenth Amend-
ment was adopted.

Because Southern states would not grant citizenship to African Americans,
the Fourteenth Amendment was adopted.
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Because Southern states said voting was not a right of United States citizen-
ship, the Fifteenth Amendment was adopted.

Discuss with students the distinction between a constitutional amendment
that establishes a right or freedom that cannot be taken away and a con-
gressional law that establishes methods of enforcing that right. Review with
students the methods states used to attempt to get around the Fifteenth
Amendment.

Background Information:
Discuss the following information with the class:

The Framers of the Constitution could not agree about who should have the
right to vote. They left it up to the state governments to decide who could
vole in each state. At the beginning of our nation, most state governments
only allowed white men who owned land o vote. They did not allow Afri-
can Americans, women, and Native Americans o vote.

Early in our nation’s history, state governments usually just allowed white men
with property to vote. They thought a person with property would have
more to lose if a bad government came to power. In particular, a person
with property would vote for people who wouid be careful to protect prop-
erty. The Founders considered the protection of property to be one of the
mdain purposes of government.

During the 50 years following the adoption of the Constitution, the vote was
given to all white men. However, African Americans, women, and Native
Americans still could not vote. It took many years and much hard work
before these groups gained the right to vote.

Using "Barriers o Voting,” remind students that the Civil War Amendments
(13th, 14th, 15th) did not stop states from trying to keep biacks from voting
(Atachment 2). In many Southern states, laws were passed to make it diffi-
cult or impossible for black men to vote.
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4, Form small groups of students to research one of the following topics:

Gaining the right to vote for African American men .
Women gain the right to vote
Voting rights for Native Americans and eighteen-year-olds

Student research should include any important events, including constitu-
fional amendments, that helped this group gain the right to vote. Ask stu-
dents to make note of the dates of key events to use later on a time line.
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Provide time for group research. After group presentations, debrief the activ-
ity, having students discuss questions posed at the beginning of the lesson.
Also have students list the amendments to the Constitution that protect
citizens' right to vote. As a class, construct a time line of these amendments
and identify the groups whose rights each amendment was written to pro-
tect (Atachment 3).

Evaluation

Group presentations of role play, visuals, oral and written reports.
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Volting Rights and Disenfranchised Individuals, 1792-1920

Barriers that affected voting rights: language, race, sex. land ownership, and local
taw.

INDIANS

Although Indians fought with the English against the French and owned land in
America, they could not be citizens and could not vote in the United States. An
interesting thing to note is that Englishmen who settled in the colonies customarily
thought of citizenship as a birthright to anyone born in a country and thought of
property ownership as a requirement for the right to vote. Indians were granted
voting rights in 1870 (15th Amendment).

SLAVES
Slaves were not allowed to vote.

FREE BLACKS

Free blacks owned property and fought in the Revolutionary and 1812 wars with
white colonists, however they were not allowed to vote because they were black.
African Americans were granted voting rights in 1870 (15th Amendment).

AFRICAN AMERICANS

There was a literacy reguirement to vote in many states, and there were poll taxes
in the other states. In many cases, these barriers prohibited African Americans from
voting even after the Fifteenth Amendment was passed.

SMALL FARMERS IN NORTH CAROLINA

Farmers who had 50 acres or more could vote in elections for both the lower and
upper house of the state legislature. Farmers with fewer than 50 acres could vote
in elections for the lower house.

WHITE MALES IN VERMONT

When Vermont became a state in 1792, all white males continued to share the
privilege to vote--as they had when Vermont separated from New Hampshire and
New York.

WOMEN
Most local laws did not allow women the right to vote. Women were granted
voting rights in 1920 (19th Amendment).

LANDOWNERS IN MASSACHUSETTS

In order to voie in Massachusetts, a man needed to own at least 50 acres of land.
If a man owned less than 50 acres, he was considered a citizen but could not vote.

5.5
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Barriers to Vofing

Literacy tests. Some sfates required people to take literacy tests in order to vote.
These tests were difficult for most black men because they did not have a chance
to get an education. The tests were also given unfairly so that even educated
blacks would fail while whites who could not read would pass.

Grandfather clauses. Some states made laws that aliowed people who could not
pass a literacy test to vote if their grandfathers had the right to vote. Whites could
qualify because their grandfathers had the right o vote. However, no blacks could
qualify because none of their grandfathers, who had been slaves, had been al-
lowed to vote.
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Poll taxes. Some states charged a poll tax. Since most former slaves were very
poor, they could not pay the tax and therefore could not vote.
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Constitutional Amendment Time Line
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Requirements for Voting

The United States government and ali state governments establish certain criteria
for voting.

Learning Objectives
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Students will:
1. develop rules about voting
2. apply rules about voting to specific situations
3. identify requirements for voting in Texas
4, complete a sample voter registration application

Social Studies Essential Elements

1D. 4C.

Materials Needed

Attachment 4: Quadlifications and Requirements for Voting in Texas
Attachment 5: Voter Registration Application and Instructions

Teaching Strategies

1. Organize the class into groups of 3 - 5 students and ask them to imagine that
they have just formed a new club. Have them develop a set of rules, or by-
laws, for the club’s constitution. These rules should deal with the election of
officers and admission of new members.

2. Then, ask each group to discuss how the following issues would be inter-
preted using their club's constitution. Members of each group should be
prepared to discuss their group's opinions with the rest of the class.
Possible discussion questions could be: .

Should a student who joined the club two days ago be allowed to
vote for club president? Why or why not2




Should a student who is visiting from out-of-fown and attending a
. meeting be allowed to vote in the club's elecfion? Why or why not#¢

Should everyone interested in the club be allowed fo join? If no, why
note What is the criteria for membership?

Do club members vote on all new memberse
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3. Follow with a discussion of qualifications (rules) that voters in Texas must meet
in order to vote; see "Quadlifications and Requirements for Voting in Texas™
(Attachment 4).

4. Use the “Voter Registration Application and Instructions” fo illustrate how

citizens must register to vote (Aftachment 5).

Evaluation

Cbserve and evaluate students' participation in class and group activities.
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Quadlifications and Requirements for Voting in Texas

To be qualified to vote in Texas, a person must:

J—T

be 18 years of age or older;
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2. be a United States citizen;

3. not have been determined mentally incompetent by a final judgement
of a court;

4. not have been finally convicted of a felony or, if so convicted, has:

Q. received a cerificate of discharge by the pardons and paroles
division of the Texas Department of Criminal Justice or completed
a period of probation ordered by a court and at least two years
have elapsed from the date of the receipt or completion; or,

b. been pardoned or otherwise released from the resulting disability
to vote;

5. be aresident of the county or political subdivision on the day of the
election; and,

6. be registered o vote.




Voter Registration Application and Instructions

INSTRUCTIONS FOR COMPLETING APPLICATION FOR VOTER REGISTRATION
Please complete all of the information on the application. Print in ink or type. If you have any questions about how to fill out this
application, please call the Secretary of State's Office toll free at 1-800-252-VOTE(8683), TD'D 1-800-735-2989.
1. Name-Give your full name including first, middle and last. If you have changed your name, give former name.

2. Residence Address - Include street address, city, state, and zip. If you do not have a street address, give a description of the
location of where you live.

3. Mailing Address - If mail cannot be delivered to your residence, give a mailing address.

4. Gender, Socizl Security Number, Telephone Number, and Driver’s License Number or [dentification Number arc
optional. The social security number is solicited by authority of sec. 13.122 and will be used to maintain the accuracy of the
registration records. Your voter registration application is open to the public.

5. City and County of Former Residence - If you were previously registered in another county in Texas, complete this box.

6. Agent - An agent may apply for voter registration for another person as long as that person is related to the applicant as husband,
wife, father, mother, son or daughter. The agent must also be a registered voter or have submitted an application for registration.
Indicate the relationship of the agent on the application. Indicate relationship next to signature.

7. Sign Your Name, If you cannot sign your name next to the X, a person may witness you making your mark. Give the name and
address of the person who witnessed your mark above the signature line. If you cannot make a mark, have the witness state the
applicant could not make a mark. You do not need a witness if you can sign your name.
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GENERAL VOTER REGISTRATION INFORMATION

You may register to vote at any time. You must be at least 17 years and 10 months old to register. Your voter registration will become
effective 30 days after it is received or on your 18th birthday, whichever is later. YOU MUST BE A U.S. CITIZEN TO
REGISTER. If you move to another county, you must re-register in the county of your new residence,

If you decline to register to vote, the fact that you have declined to register will remain confidential and will be used only for
regisiration purposes, If you do register to vote, the office (if applicabie) at which you submitted a voter registration

application will remain confidential and will be used only for voter registration purposes.
. * Tear off on dotted line and return lower portion to Voter Registrar
Prescribed by the For Offickal Use Only
pocibedtyoe | VOTER REGISTRATION APPLICATION g PO O Use O
00001795 {SOLICITUD DE INSCRIPCION DE VOTANTE) EDR
Last Name First Name (NOT HUSBAND'S) Middle Name (If any) Former Natne
(Apellido usual) (3 nomixe de pila) (Siendo mujer: 50 ¢l 421 esposo) | (Segnndo Nembre) (& tene) (Nombre soterior)
1 1 1 1
Residence Address: Street Address and Apartment Nutnber, City, State, and ZIP. If none, describe where you live, (Do pot inctude P.O. Box or Rural Rt.)
{Domicilio: Calle y ni 2 de ap Ciudsd Estado, y Codige Postal A falts de estos datog, d lalocalidad de wu residencia) (No inchrys qu spartads postal
i £ ruts reral)
2
Mailing Address, City, State and ZIP: 1f nuall caritsod be deflvered to your resid address, (Direccidn pomal, Ciudad Extadoy | Grender (Optional) 4
Codigo Pogtal) {Si ¢ ingrotibk garde pondencia a domicilio.) 3 (Sexc} {Opuivo)
[pMale (Hombre) [JFemade {Mujer)

Date of Birth: mooth, day, year Ctty and County of Former Resldence Socinl Security Neo. (Optional) (Nimero ds Seguro Social)optativo)
(Fecha de Nacimiento) (el mes, o dia, ol afio) {Condado y direcciém da Fu residencin antefior) 4

3 TX Driver's License No. or Personal LD, No. (Issued by TX

Check appropriate box: I am a United States Citizen [ | Yes[] No | Dept of Publlc Safety) (Optional) (Nimeto de su licencia tsjana de
(Marque e cuadro spropiado: Soy Ciudadano/s de los Estades Unidos) (s) Ne) manejar o de su Cédula ds Identidad expedids por «f Departamento de

Seguridad Publics ¢ Tejas) (optativo) 4
I understand that giving false information to procure a voter regist-
ration is perjury, and a crime under state and federal law. (Entiendoque el | Topenhone Numb

: e ’ ! phone I (Optional) (Nimero telefénico) (opeive)
hetho de proporcionar datos falsos a fin de obtener inscripcion en ¢l registro de votantes, constituye 4
el delito de perjurio o declznacitn falsa y es una infraccidn sancionable porley fedenal y estatal )
1 affirm that I (Destaro que soy)
+ am a resident of this county; (residente d21 condado) PR A S
+ have not been finally convicted of a felony or if a felon 1 am eligible Date {fecha)

for registration under section 13.001, Election Code; and
(que no he sido condenado/a en definitiva por un delito penal, o en caso de tal condena, 6& 17
e estoy habilitadods pars inseribitme, o tenor de lo dispuesto
pot ia seccidn 13.001 del Cédigo Electoral) licant or Agen Retath theant
+ have not been declared mentally incompetent by final im“?A:pAu‘:mﬂsl;nd y,'\:'::m and n:zucrﬂ aclite : muul’ri'md-«

judgment of a court of law. s apodersdo/s. Si b firm o de unle) testigs, cscribe o nombre delide ty solicitunte o lotraa de
(no se me ha declarado 1 1 incapacitado por orden judicial} molde Indicer In fecha )




Understanding Political Cartoons

Major ldea

Political cartoons often reflect our interpretations of the rights granted in the United
States Constitution. Analyzing cartoons can broaden our understanding of ocur
fundamental constitutional rights.
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Learning Objectives

Students will read a comic strip and relate it to a constitutional issue regarding
voting.

Social Studies Essential Elements

1D.

Materials Needed

Attachment 6: Summary of the Constitution
Newspaper
Copies of comic strips

Teaching Strategies

1. Choose a comic strip suitable for use or use example of “Dennis the Menace
the Candidate.”

Instruct students to read the comic strip.

Ask which part of the Constitution is brought to mind by this comic strip. (The
election of the President and members of Congress of the United States.)

Next, ask students to ook at "A Summary of the Constitution of the United
States" and find information on voting (you may want to note that the Consti-
tution is divided into articles and sections) (Attachment é).

Direct students to the section which relates to the issue you've chosen to .
study (section 1 of Article Il lists the requirements for a candidate running for
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the Presidency and sections 2 and 3 of Article | state qualifications for mem-
bers of the House and Senate).

Tell students to look at the comics and make a list of the different problems
the characters face. Have them underline laws which help us solve these
problems.

2. Divide into groups of 3 - 5 students. Instruct each group to complete the
following:

SaIpNnys [N1>0§ G OPBIY

Draw comic strips about different sections of the Constitution relating
to voting rights.

Share and discuss cartoons with entire class.

Construct a bulletin board of the carfoons.

What should -..youve got PLENTY of
1 be when . time to figure that out.

...an Tl promise

EVERYTHING 111 even paint
the white house

. Do congrassmen
She’s alread ken )y oo
for, pardne.r? E.I-lagew have

about Margaret ¢

“OENNIS THE MENACE® used By pehiession of Mans Ketcnam anags
By News Amenca Synccane '
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A Summary of the Constitution of the United Stales
PREAMBLE

Reasons for the Constitution: The people of the United States made this Constitution
and put it into practice for the foliowing reasons: (1) to have a better government
than under the Articles of Confederation, (2) to give everyone fair treatment, (3) to
keep peace within the couniry, (4) to defend the country from enemies, (5) to live
comfortably and well, and (6) to keep people free both now and in the future.

ARTICLE |
LEGISLATIVE BRANCH

Description (Section 1): The legislative branch of government, or Congress, makes
all the laws. It has two parts, or houses, the Senate and the House of Representa-
tives.

House of Representatives (Section 2): Members of the House of Representatives
serve a 2-year term. They are elected by the people. Representatives must be at
least 25 years old, citizens of the United States for at least 7 years, and citizens of
the state they represent.

The number of representatives from each state depends on that state's population.
In order to decide on the number of representatives from each state, the govern-
ment must count the people every 10 years. Thisis called a census.

The Senate (Section 3): The Senate is made up of two senators from each state.
Senators have a é-year term. Senators must be at least 30 years old, citizens of the
United States for at least 9 years, and citizens of the siate they represent.

The Vice-President of the United States is in charge of the Senate, but may only
vote in case of a tie.

Rules (Sections 4-7): Instructions on how to operate both the House and the Senate
are covered. Behavior of members, record keeping. pay, and how a bill becomes
a law are noted.

Duties (Sections 8-10): The exact duties of Congress are listed. Congress makes all
money and frade laws. Congress decides how people can become citizens of the
United States and can declare war if necessary. Powers Congress and the states
do not have are aiso listed.

ARTICLE i
EXECUTIVE BRANCH

Description (Section |}: The executive branch is made up of the President of the
United States and those who help camry out laws passed by Congress. The Presi-
dent manages the government. A President must have been born in the United

5-14




Attachment 6, page 2

States, must be at least 35 years old, and must have lived in the United States for at
least 14 years.

Duties {Sections 2-4): Some of the President’s jobs include carrying out the laws
made by Congress, responsibility for all the armed forces, pardoning crimes, and
reporting to Congress at least once a year on what the nation is doing. The Presi-
dent makes treaties and appoints government leaders; the Senate must give its
approval.

If the President does wrong, he may be removed from office.

ARTICLE I
JUDICIAL BRANCH

Description (Section 1): The judicial branch of government is the federal court
system. The Supreme Court is the nation’s highest court. It has the final say in all
matters of law. Judges are appointed, not elected to office.

Duties (Section 2): The federal courts have a say in all cases that are not entirely
within a state.

Treason (Section 3): The crime of freason, trying to overthrow the government, is
explained.

ARTICLE IV
THE STATES

Rules about the states (Sections 1-4): All states must accept acts, records, and laws
of other states. A citizen of one state must be given the same rights as the citizens
of another state he or she may be in. The governor of one state may send an
accused criminal from another state back to that state for trial.

New states may be added to the United States. The United States government will
protect all states from enemies.

ARTICLE V
AMENDMENTS

Making changes: The Constitution may be amended, or changed.

ARTICLE VI
HIGHEST LAW

Above all others: The Consfitution of the United States is the highest law in the

land. State laws must be under this law. All national and state lawmakers and
officers must support the Constitution.
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Attachment 6, page 3

ARTICLE VI
PASSING THE CONSTITUTION

Ratification: This Constitution becomes law when 9 of the 13 states ratify it, or ap-
prove it.

AMENDMENTS

Amendment I: Congress may not make rules 1o change freedom of religion, free-
dom of speech, freedom of the press, or the right of people to come togetherin a
peaceful way or to end petitions 1o their government.

Amendment 1I: The people have the right to keep and bear arms.

Amendment |il: During peacetime, the government cannot make citizens keep
soldiers in their homes.

Amendment IV: People or their homes may not be searched unreasonably.

Amendment V: Persons accused of serious crimes have the right to a jury trial. They
may not be forced to give evidence against themselves. Thelr lives, freedom, and
property may not be taken from them unfdirly. If the government takes a person’s
property for public use, it must pay the owner for it.

Amendment VI: Persons accused of serious crimes have the right to a speedy and
public trial. They must be told of the charges against them. They have the right to
legal representation. They have the right to see and question those who accuse
them.

Amendment VII: In most cases, there must be a right to a jury trial.

Amendment VIil: !t is illegal to require excessive bail, impose excessive fines, and
inflict cruel and unusual punishment 1o others.

Amendments IX and X: If the Constitution does not give a certain right to the
United States government, and also does not forbid a state government to have
that right, the states and the people have it.

Amendment XI: The power of the judicial branch is limited to certain kinds of cases.
Amendment Xil: Electors vote for President and Vice-President separately.
Amendment XllI: Slavery may not exist in the United States.

Amendment XIV: People born in the United States or naturalized here are United

States citizens. They are also citizens of the state in which they live. States may not
make laws that limit the rights of citizens of the United States. They may not take
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Attachment 6, page 4

away a person's life or freedom of property unfairly. They must treat all people
equally under the law.

Amendment XV: No citizen may be denied the right to vote because of race.
Amendment XVI: Congress has the power to collect taxes.
Amendment XVII: United States Senators are elected by the people.

Amendment XVIII: Liquor may no longer be manufactured or sold in the United
States.

Amendment XIX: No citizen may be denied the right to vote because of sex.

Amendment XX: Presidents start their new term on January 20; Congress starts its
new term on January 3. .

Amendment XXI: The Eighteenth Amendment to this Constitution is repealed, or
taken back.

Amendment XXII: Presidents are limited to two terms in office.

Amendment XXIIi: Residents of Washington, D.C., have the right to vote for Presi-
dent.

Amendment XXIV: Citizens need not pay a tax in order to vote for President, Sena-
tors, or members of Congress.

Amendment XXV: In case the President becomes too ill to carry on the job, the
Vice-President will take over as Acting President until the President is well.

Amendment XXVI: No citizen who is 18 years of age or older may be denied the
right to vote because of age.

Amendment XXVII: If Senators and Representatives vote to increase or decrease

their pay, the change in their pay cannot take effect until a federal election has
taken place.
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Governments by One, Few, and Many .
Major ldea

When decisions which affect the citizens of a nation are made by one leader, the
form of government is an autocracy (or dictatorship); by a small group, an aristoc-
racy; or by the citizens through their representatives, a democracy. Voting rights
are an essential indicator of the basic freedom of the citizens of any nation.
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Learning Objectives

Students will:

1. write simple definitions of autocracy, aristocracy, and democracy

2. give contemporary or historical examples of the three methods of
government

3. identify the origin and development of democracy as a form of gov-
ernment

Social Studies Essential Elements

1B, 1C, 3A, 4A, 4B.

Materials Needed

Attachment 1: Voting Systems Used in Texas
Attachment 2: Voting Systems (Teacher Background]
Magazines

Scissors

Glue

Construction Paper

Textbook

Vocabulary

aristocracy auvtocracy

. casting lots cultures
democracy secret ballot
government
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Teaching Strategies

1. Direct students in a discussion and written definition exercise of historical
forms of government in given cultures and societies exploring the autocratic,
arisiocratic, and democratic forms.

2. Use brainstorming to develop a framework for exploring the operation/func-
tion of each form of government in the classroom (Handbook of Strategies,
Strategy No. 3). Have the students generate a list of problems which exist in
the classroom. Examples include not bringing proper supplies to class, ha-
bitual tardiness, disruptive behavior, failure to complete work, or leaving
desk/suroundings untidy.
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llustrate autocracy by appointing one student and teliing the students that
the selected student will make a decision as 1o the solution and that they all
must obey the decision. The autocrat then announces the decision. This
may be done with the whoie class or with several small groups. Student
reactions should stimulate a discussion as to the fairness or unfaimess of this
form of rule.

Then select 3 or 4 class members to compose the aristocracy. Follow the
same procedure in allowing them to reach a decision for the group. Discuss
reactions.

Then ask for another way to make a decision which affects all members of
the class. The prefered method is for each member of the class to vote
secretly. ‘

3. Divide the class into six groups and assign each group one of the three types
of government {autocracy, aristocracy, or democracy). Have students look
through magazines and create a collage which depicts the events, feelings,
and attitudes associated with each type of government (Handbook of Strat-
egies, Strategy No. 14). Afier the collages are completed, let each group
show its work.

4. Explain the different methods of voting and discuss major advantages and
disadvantages of each type. Emphasize the evolution of the secret ballot.
Possible examples:-

casting lots

white and black stones

colored balls used in Florence and Venice called “ballotta” {our word
ballot was derived from this)

Pilgrims - raising hands/using corn and beans

early coionists' voice vote

current voting systems used in Texas (Altachment 1)

0 oo

o0
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S. Have students read in their textbooks about Athenian democracy. Discuss
the Athenian government and how it grew into the system called democ-
racy. Invite aresource speaker to compare the Athenian government with
our democratic government of today (Handbook of Strategies, Strategy No.
25).

Evaluation
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Evaluate Collages
Create a teacher-made test over the material covered
Evaluate students' participation
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Vofing Systems Used in Texas

There are three major kinds of voting systems that are used in Texas. These systems
are paper systems, electronic systems, and mechanical systems. Below is a descrip-
tion of each type of system.

1. Paper Systems: This system is the most widely used and simplest one. [tis
used by many small counties because it is also the least expensive way to
count ballots. In a paper system, voters mark their ballots by hand with an
indelible marker or pen, and the votes are counted manually.

2. Electronic Systems: There are several types of electronic voting systems, but
they all operate in similar manners. in an electronic system, voters mark their
ballots by either punching holes or filling in “bubbles” next to the candidates’
names. The votes are then counted by an electronic ballot counter that
counts the holes or the filled in “bubbles.” When the ballots are counted, the
electronic system automatically computes the vote totals for each candi-
date. Although this system is often more accurate and quicker than count-
ing paper ballots by hand, it is more expensive to operate.

Filling in a "pubble” on
an electonic voting
system ballot

Punching hotles on an
elecfronic voting
system ballot

Official Ballot Official Ballot
President President
Bob Jones L Bob Jones ]
Carol Smith - Carol Smith -
Nancy Martinez g Nancy Marlinez

John Jackson

John Jackson

Senator Senator
Debbie McKay Debbie McKay
Albert Miller Albert Miller
Tracy Simmons Tracy Simmons
Ricky Blake Ricky Blake
Fran Evans Fran Evans

Mechanical Systems: Mechanical systems historically have been a popuiar
voting system. Recently, however, many mechanical systems have been
replaced with electronic systems for speed and convenience. In a mechani-
cal system, voters go info a booth to vote and pull levers next to the candi-
dates’' names. When each voter is finished, the votes are counted by @
counter in the back of the machine. After voting ends, the vote totals are
read directly off the counter.
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Voting Systems
(Teacher Background)

The power to govern is exercised, either directly or indirectly, through our right to
vote. Voling is our way of making decisions, or stating our opinion on issues and of
expressing satisfaction or dissatisfaction with public officials.

The methods used to vote are many. The
oldest and most common form of voting is the
“voice vote.” This method was used in the
early American Colonies in the 1700's and is
used foday by civic organizations, clubs and in
classrooms. In this method, the voter simply
responds aloud with an appropriate “aye" or
“nay.," "yes" or “no"” to the issue to be voted
upon. This method has one important draw-
back-it does not provide for secrecy. Voting in
secret is necessary to protect the voter from
undue influence, persuasion, coercion, and
bribery when voting. It protects the voters’ rights to express their opinions.

Using colored balls to cast baliots

Another old popular method of voting requires that each voter be given two balls,
one black and the other white. The black ball signifies a "no” vote and the white
ball signifies a “yes" vote. The voter simply drops the appropriate ball into a con-
tainer to vote. This method is the origin of the expression “to blackball" meaning
“to vote against.” While providing for secrecy, this method of voting allows for only
"ves" or “no" votes and can be quite cumbersome if there are a number of issues
to be voted upon.

The method of voting used in Texas today is derived from the Australian Ballot Sys-
tem. To vote under this system, the voter marks a uniform ballot while alone in a
booth. If paper ballots are being used, the foliowing is required:

1. The ballots must be uniform in paper quality, size, color, and inking to ensure
that one person's ballot cannot be singled out to determine how it was
voted.

2. The ballots must be printed at public expense.

3. The names of all candidates for the same office must be on each ballot to
ensure that each voter is selecting from the same list of candidates.

4, The ballots must only be distributed to registered voters and only one ballot is
given to each voter.

5. There must be absolute secrecy in voting.

6. Only official ballots must be counted.
6-5

SaIpnjs [B10§ :9 apnig




Attachment 2, page 2

Besides voling on paper ballots, people in Texas vote on lever-type machines and

punch card voting devices. Regardless of the device used, the secrecy of the

vote must be ensured. A vote is cast on a paper .
ballot by marking an “X" in the square beside the

Official Ballol name of the candidate.

Systems of Voling

The ancient Greeks voted by use of white stones
for “yes” and black stones for "no.” Romans
voted on tablets using a pointed stick. In Flo-
rence and Venice, they voted with colored balls
called "ballotta,” from which comes our word
“baliot." The Pilgrims voted by raising their hands;
some early seftlers used corn and beans to vote

A standard paper baliot “ves" or “no.” In some of the early colonies,

people voted "viva voce” or by voice. People

sometimes vote today by saying "aye” or “nay.”

w
o2
-

=
=4
L%, ]
=
‘=

.~
W
3

Q
-

=

™
L)

O000ORONORD0OND

Political parties used to print their own ballots in differ-
ent colors. In the late 1800's, we began using the
Australian ballot using white paper. Some cities
have voting machines on which the voter pushes
down a lever for each vote. Some places in Texas
now vote on punch cards. The votes are counted
by a compuier.

New ways of voting are being tried. These include %L
voting by telephone or by television connected to %{
computers. People are constantly irying to invent
new methods of voting that are cheap to build
and to maintain, that are easy for the voter to use,
that provide a fast and accurate vote couni, and A possible fufure method of vofing
that protect the secrecy and honesty of the voie.
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Political Campaigns

Major Idea

in order to be elected to office, candidates conduct political campaigns which
include a variety of strategies to "advertise" themselves to the public.

Learning Objectives

Students will:

1. identify various activities that make up a political campaign
2. analyze campaign strategies of various candidates for elected office

Social Studies Essential Elements

1B, 1C, 4B.

Materials Needed

Attachment 3: Candidate Campaign Evaluation

Vocabulary

campaign candidate
election nominate
political party vote
Teaching Strategies

1. Discuss how advertisements affect our thoughts about a product. Use ex-
amples of TV ads developed 1o influence students' desires, i.e., toothpaste
brands, cereals, toys, fast food restaurants.

2. Discuss different ways in which candidates campaign, including the follow-
ing:
Q. advertisements in the media
b. campaign material

6-7
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c. letters to voters
d. press releases
e.
f.

door-to-door campaign .
telephone banks

3. Ask students to play “scavenger” for a week or more during a local, state, or
national campaign. During the week each student should try to collect
examples of activities listed above. As the students bring in examples, place
them in a large box. Give each student three items to categorize into com-
paign strategies.
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4. Using the “"Candidate Campaign Evaluation,” let students evaluate the
candidates based on the materials collected (Attachment 3).

Evaluation

No formal evaluation
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Candidate Campaign Evaluation

Answer the following questions with a yes or no.

1.

10.

1.

Is the candidate smiling?

Is the candidate considerate and sincere?

Does the candidate take the time to meet the voters?

Does the candidate take the time {o shake hands and make infroductionse

Does the candidate pass out buttons or name
cardse

Does the candidate give voters brochures
about the issues?2

Does the candidate talk about future planse

Does the candidate have posters and signs
around the communitye

Have you heard the candidate make a
speech?

Do the candidate’s ads mention the
office being sought2 Do they ask for
your vote?

Do the candidate's ads say something
catchy which you will remember?

6-9
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An election is a complicated process that involves much planning and prepara-
tion, culminating at the polling place on election day.

Learning Objectives
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Students will:

1. complete a voter registration application

2. identify the Australian ballot system

3. iist the responsibilities of the elections officers

4, name and sequence the major steps in an election

Social Studies Essential Elements

1B, 1C.

Materials Needed

Attachment 4: Systems of Voting
Attachment 5: Voter Registration Application
Attachment é: Sign

Attachment 7: Combination Form
Attachment 8: Sample Paper Ballot
Attachment 9: Oath

Vocabulary

ballot elect

election majority

polling place register

returns ticket

vote voting machine
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'I'emhing Sirulegies

9.

2. Using "Systems of Voting" (Attachment 4), discuss various methods of voting
and election day procedures. Have students complete the "“Voter Registra-
tion Application” {(Attachment 5).

Review why elections are held and how candidates campaign.
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3. Invite a local officeholder to visit the class and have the officeholder explain
the election process (Handbook of Strategies, Strategy No. 25).

4, Direct a mock election using comrect voting procedure. Lead this acfivity
with all of the students in the school. Elicit help from P.T.A. volunteers and
other personnel in the school (Attachments 5-9).

Evaluation

Evaluate students' participation in the mock election.




L7, ]
2
1

]
=
L%, ]
T
‘v

o
W
3

Q
=

o

|
o

Systems of Volting

Votling is our way of making decisions, of speaking out 1o express our opinion on
issues, and of expressing satisfaction or dissatisfaction with public officials.

The methods used to vote are many. The oldest and most common form of voting
is the "voice vote." This method was used in the early American Colonies in the
1700's and is used today by civic organizations, clubs and in classrooms. In this
method, the voter simply responds atoud with an agppropriate “aye” or “nay,” "yes"
or “no" to the issue to be voted upon. This method has one important drawback—it
does not provide for secrecy. Voting in secret is necessary to protect the voter
from undue influence, persuasion, coercion, and bribery when voting. It protects
the voter's right to express his or her own opinion.

Another old popular method of voiing requires that each voter be given two balls,
one black and the other white. The black ball signifies a “no"” vote and the white
ball signifies a "yes" vote. The voter simply drops the appropriate ball into a con-
tainer to vote. This method isthe origin of the expression "“to blackball” meaning
“to vote against.” While providing for secrecy, this method of voting aliows for only
"ves" or "no" votes and can be quite cumbersome if there are a number of issues
to be voted upon.

The method of voting used in Texas today is derived from the Australian Baliot Sys-
tem. To vote under this system, the voter marks a uniform ballot while alone in a
booth. If paper ballots are being used, the following is required:

The ballots must be uniform in paper quality, size, color, and inking to ensure
that one person's ballot cannot be singled out fo determine how he or she
voted;

The ballofs must be prinfed at public expense;

The names of all candidates for the same office must be on each ballot to
ensure that all voters are selecting from the same list of candidates;

The ballots must only be distributed fo registered voters and only one ballot is
given to each voter;

There must be absolufe secrecy in voting; and

Only official ballots must be counted.
Besides voting on paper ballots, people in Texas vote on lever-type machines and
punch card voting devices. Regardless of the device used, the secrecy of the vote

must be ensured.

New ways of voting are being tried. These include voting by telephone or by tele-
vision connected to computers. People are constantly trying to invent new meth-
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Attachment 4, page 2

ods of voting that are cheap to build and to maintain, that are easy for the voter
to use, that provide a fast and accurate vote count, and that protect the secrecy
and honesty of the vote.

Election Day Jobs:

When voters in Texas go to their polling place o vote on election day, they find
people ready to help them. These people are the election officials—or more com-
monly referred to as the election judges and clerks. When a voter enters the poll-
ing place, an election official at the acceptance table asks the voter 1o present a
voter regisiration certificate. The election officials check the list of registered voters
1o see if the voter's name appears on the list. If the voter's name appears on the
list of registered voters, the election official stamps "voted" or places some other
nofation next to the voter's name on the list of registered voters to indicate that the
voter has been accepted for voting. The voter then signs the signature roster, the
election official enters the voter's name on the poll list, and the voter selects a
ballot and proceeds to the voting area. If voters do not know how to mark the
ballot, the election officials will provide assistance.

Election judges and clerks work long hours on election day, as the polls are open
from 7:00 a.m. to 7:00 p.m. Moreover, the election judge usually arrives at the
polling place at least an hour before the polls open in order to prepare the table(s)
for accepting and qualifying voters, post distance markers and sample ballots, and
give instructions to the clerks.

For those political subdivisions using the paper ballot voting method, the presiding
judge may tell the counting officers to start counting ballots if it is after 8:00 a.m.
and there are more than ten ballots in the ballot box. If counting is not started
early in the day, it must be started by 7:.00 p.m. and continue without intemuption
until all ballots are counted. Voling machines and electronic voting systems follow
slightly different counting procedures.

If voting machines are used, votes are tabulated directly by the machine. For
electronic voting systems, voted ballots are either transported to the central count-
ing station for tabulation, or tabulated by election officials at the polling place
using precinct ballot counters.

For more information on counting procedures, closing the polling place, and han-
dling the election records, you may want to contact your local County Clerk,
Elections Administrator, or the Office of the Secretary of State.

Election Day Procedures:
In every election, it is the duty of the election officials in each polling place to
ensure that every person who has the right {0 vote has an opportunity to vote, that

no one is permitted to vote who does not have the right, that voters are able to
cast their votes without interference, and that ali votes are counted fairly.
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Attachment 4, page 3

Conducting the Election:

1. At the given time, the presiding judge announces that the polls are open .
and shows the class that the ballot box is empty.

2. One by one, each qualiified voter completes the qualifying process and
selects a ballot from the qualifying table {see pages é-5 through 6-9). An
effort should be made to ensure that only qualified students vote and that
they vote only once.
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3. The voter marks the ballot in secret in the voting area and places it in the
ballot box. During the voting process, the class may perform other election
related activities.

Closing the Polling Place and the Counting Procedure:

1. After all qualified voters have voted, an election official announces that the
polls are closed.

2. The counting officers should open the ballot box containing the voted bal-

lots.

3. The officer designaited as the reader should remove the ballots from the
ballot box.

4, The reader must read, and distinctly announce to the officers keeping the

tally lists, each name of a candidate or proposition for which there is a vote.
5. A vote shall be counted if the voter's intent is clearly ascertainable.
6. As each vote is read, a tally mark is made by the corresponding name or

number on the tally lists.

For further information on the rules for counting ballots, contact your iocal County
Clerk, Elections Administrator, or the Office of the Secretary of State.
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Voter Registration Applicafion

INSTRUCTIONS FOR COMPLETING APPLICATION FOR VOTER REGISTRATION
Please complete all of the information on the application. Print in ink or type, If you have any questions about how to fill out this
application, please call the Secretary of State's Office toll free at 1-800-252-VOTE(8683), TDD 1-800-735-2989.

1. Name-Give your full name including first, middle and last. If you have changed your name, give former name.

2. Residence Address - Include street address, city, state, and zip. If you do not have a street address, give a description of the
location of where you live,

3. Mailing Address - [f mail cannot be delivered to your residence, give a mailing address.

4. Gender, Social Secarity Number, Telephone Number, and Driver’s Licenise Number or Identification Number are
optional. The social security number is solicited by authority of sec. 13.122 and will be used to maintain the accuracy of the
registration records, Your voter registration application is open to the public.

5. City and County of Former Residence - If you were previously registered in another county in Texas, complete this box.

6. Agent - An agenl may apply for voter regisiration for another person as long as that person is related to the applicant as husband,
wife, father, mother, son or daughter. The agentmust also be a registered voter or have submitted an application for registration,
Indicate the relationship of the agent on the application, Indicate relationship next to signature.

7. Sign Your Name. If you cannot sign your name next to the X, a person may witness you making your mark. Give the name and
address of the person who witnessed your mark above the signature line. If you cannot make a mark, have the witness state the
applicant could not make a mark. You do not need a witness if you can sign your name.

GENERAL VOTER REGISTRATION INFORMATION

You may register to vote at apy time. You must be at least 17 years and 10 months old to register. Your voter registration will become
effective 30 days after it is received or on your 18th birthday, whichever is later. YOU MUST BE A U.S. CITIZEN TO
REGISTER. If you move to another county, you must re-register in the county of your new residence.

If you decline to register to vote, the fact that you have declined to register will remain confidential and will be used only for
registration purposes. If you do register to vote, the office (if applicable) at which you submitted a voter registration
application will remain confidential and will be used only for voter registration purposes.

* Tear off on dotted line and return lower portion to Voter Registrar

Prercribed by the For Offictal Use O
twee | YVOTER REGISTRATION APPLICATION | ey 7o Ol Use Oy
00001795 (SOLICITUD DE INSCRIPCION DE VOTANTE) EDR
Last Name First Name (NOT HUSBAND'S) Middle Name (If any) Former Name
(Apellido usnal) {Su nombre de pila) (Siendo mujer. no el del esposo) {Segundo Nombre) (s tiene) (Nombre enterior)
1 1 1 1

Residence Address: Street Address and Apartment Number, City, State, and ZIP. If none, describe whete you live. (Do not include P.0. Box or Rura] Rt)
(Domicilio: Calle y nionero, nirnero de apartamento, Ciudad, Estado, y Codigo Postal; A falta de estos datos, describa la localided de su residencia} (No inchrys se spartado posial
ni su ruta rupd,)

2
Mailing Address, City, State and ZIF: If mall cannot be delivered to your restd sddress, (Direccién posial, Cindad, Estsdo y | Gender {QOptional) 4
Codigo Postal) (Si es imposidle entregarle comespondencia a domicilio.) (Sexo) (Opeativo)
3 [JMale (Hombre) [ Female (Majer)
Date of Birth: month, day, year Cliy and County of Former Rexidence Social Security No. (Optional) (Némero de Segaro SocialYopeativo)
(Fecha ds Nacimiento): (el mes. el dia, el afio) | (Condado y direccién de sm residencia anterior) 4
3 TX Driver's License No. or Personal LD. No. (Issued by TX

Check appropriate box: I am a United States Citizen [~ ] Yes[ | No | Dept. of Public Safety) (Optional) (Nimero de su cencia tejana de
{Marque el cusdry apropiado: Soy Ciudadanota d los Estados Unidos) (i) o) manejar o de su Cédula de Identidad expedida por el Departamento de

Seguridad Publica de Tejas) {opeative) 4
I understand that giving false information te procure a voter regist-
ration is perjury, and a crime under state and federal law. Entiendoque e | 1010k a0e Numb (Opti
hecho de proporcionar dates falsos a fin de obtener inscripeion en ¢} registro de vatantss, constitaye v °
¢l delito de perjurio o declaracion falsa y es una infraccidn sancienable por ey federal y estatal )

1 affirm that I (Declaro que soy)
+ am a resident of this county; (residsnte del condado) —_
+ have not been finally convicted of a felony or if a felon [ am eligible Date (fecha)
for registration under section 13.001, Election Code; and
(que no he sido condenado/a en definitiva por un delito penal, © en caso de tal condena, 6 & 7
que estoy habilitads/s para inscribtme, o tenor de lo dispuesto
por & seccidn 13.001 del Codigo Electoral) s of Applicant 1 and Relationshlp to Applicant or Prin
* have not been declared mentally incompetent by final Nmppl::“ IISI;:::I;WS and nn: (Fir:: delfde by uu;u:: ode

judgment of a court of law. s apoderado/a, Si la firma &5 de wnle) testige, eseriba of nombre delide 13 solicilanke en Jetras de
{(no s me ha declarad talmente incapacitado por orden judicial.) molde. Indicar 1 fecha )

1} (Namero telefonico) (optative)
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Grade 6: Social Studies

91-9

Prescribed by the VOTER REGISTRATION APPLICATION For Official Use Only
Secretary of State (SOLICITUD DE INSCRIPCION DE VOTANTE) PCT  Cert. Num.

000017.94 EDR
Last Name First Name (NOT HUSBAND'S) Middle Name (If any) Former Name

(Apellido usual) (Su nombre de pila) (Siendo mujer: no el del esposo) {Segundo Nombre) (si tiene) (Nombre anterior)

Residence Address: Street Address and Apartment Number, City, State, and ZIP. If none, describe where you live. (Do not inclede P.O. Box or Rural
Rt.) (Domicilio: Calle y niimero, nismero de apartamento, Ciudad, Estado, y Zona Postal; A falta de estos datos, describa la localidad de su residencia.} (No inctuya su apartado postal ni su ruta rural.)

Mailing Address, City, State and ZIP: If mail cannot be delivered to your residence address. Gender (Optional)
(Direccién postal, Ciudad, Estado y codigo postal) {8i es imposible entregarle correspondencia a domicilio.) {Sexo) (Facultativo)
0O Male (Hombre) O Female (Mujer)

Date of Birth: month, day, year City and County of Former Residence  |Social Security No. (Optional) (Namero de Segura Social){facultative)
{Fecha de Nacimiento): (el mes, el dia, €l aflo) (Condado y direccién de su residencia antertor)

I understand that giving false information to prb_cure a voter registration is TX Driver's License No, or Personal L.D. No. (Issued by TX Dept. of
perjury, and a crime under state and federal law. Enticndo que ¢l hecho de Public Safety) (Optional) (Nimero de su licencia fejana de manejar o de su
proporcionar datos falsos a fin de obtener inscripei6n en el registro de votantes, constituye el Cédula de Identidad expedida por ¢l Departamento de Seguridad Publica de

delito de perjurio o declaracién falsa y es una infraccidn  sancionable por ley federal y estatal)  |Tejas) (Facultativo)

I affirm that I (Declaro que soy) Telephone Number (Optional} (Ntmero tetefonico) (Facultativo)
- am a United States citizen; (ciudadano/a de los Estados Unidos)

* am a resident of this county; (residente del condado)
+ have not been finally convicted of a felony or if a felon I am

eligible for registration under section 13.001, Election Code; and ‘o1
(que no he sido condenado/a en definitiva por un delito penal, o en caso de tal Date (fecha)

condena, que estoy habilitado/a para inscribirme, a tenor de lo dispuesto
por la seccién 13.001 del Cédigo Electoral) X
+» have not been declared mentally incompetent by final
judgment of a court of law,
{no se me ha declarado mentalmente incapacitado por orden judicial.)

Signature of Applicant or Agent and Relationship to Applicant or
Printed Name of Applicant if Signed by Witness and Date, (Fima delidela

solicitante o de su apoderado/a. Si 1a firma es de un(a) testigo, escriba ¢l nombre del/de la
solicitante en letras de molde. Indicar la fecha.)
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Attachment 6

PROJECT V.O.I.E.

(Proyecto V.O.I.E.)

Official Polling Place
(Sitio De Votacion Oficial)
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e

Studenis May Vote Here
(Los Estudiantes Puede Votar A
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Grade 6: Sodal Studies

Combination Form for Project V.O.T.E. Type of Election Precinct Number
{Tipo de Eleccion) {Numero de Precinto)
Page  of Project V.O.1.E. Combination Form
(Listas Combinadas de Proyecto: V.O.I.E.) |o0ate of Eection T ing Eleciion
{fecha de la Elecclon) lgecclon)

Number Signature of Voler Number Grade Name of School School District Name of Voter {Poll Lisi) Number
{Nombre] {Firma del Votante) {Nombre) {Grado) {Nombre de Escuela) (Distrito Escuela) | Nembre del Volante) {Lista de Volantes] | o misre)
51 15 15
14! 14 14
el 13 13
A 12 12
- ]
L 1 Al
o
ol 10 10
8 8 8
L 7 7
9 6 6
g 3 5
4 4 4
g 3 3
z 2 2
| 1 1
{aiquiop) {ofoqy paysn pwiy) {auquioN) foppisy) {oranos3 sp SIQUION) (o1anos3 ayiysiqg) {s21UDOA 9P i1 (21uDjoA 19p asquion) | {IGUION]
lequuny molag ubis aquiny apbiD JOCUDS 10 SLIDN 1RUsIg jeoyYos {sn1ed @ioA jo euon 1aguinN




Project V.O.T.E.
(Proyecto V.O.T.E.)
Official Ballot
(Boleta Oficial)
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Instructions: Place a mark in the box beside the candidate or party that
you wish to vote for. (Marque el cuadro al lado del candido o partido para
indicar la manera en que quiere votar.)

Republicans Democrats
Republicanos Democratas
Straight Party Straight Party
Partido Completo Partido Completo

U.S. President & Vice President
Presidente & Vice-Presidente

John Green
Jane Brown

U.S. Sendator
Senador

Fred Smith

U.S. Representative, Dist. 39
Representante, Distrito 39

Barbara Mendez

State Supreme Court, Place 2
Corte Suprema, Luger 2

Joan Baldwin

Railroad Commissioner
Comisionado de Ferrocarriles

Casey Jones

U.S. President & Vice President
Presidente & Vice-Presidente

Joe Jackson

Paul Cortez

U.S. Senator
Senador

Phillip Hutchinson

U.S. Representative, Dist. 39
Representante, Distrito 39

Madeline Bailey

State Supreme Court, Place 2
Corte Suprema, Lugar 2

Alec Harris

Railroad Commissioner
Comisionado de Ferrocarriles

Kevin Connor
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Oath of Officers of the Election

Below is a sample Oath of Office that can be administered to students working in
an election. Prepare your own wording if you prefer.

I do solemnly pledge that | will support the United States of Ametica
and the State of Texas and its laws
and that | will do my best when | am an Officer of Election.
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The Perfect Election

The criteria for fair elections are defined in the Constitution of the United States,
laws of the United States and the fifty states, and the customs and fraditions that
have developed throughout our nation's history.
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Learning Objectives

Students will analyze the elements of a fair election.

Social Studies Essential Elements

7B, 7D, 7E, 7F, 7G.

Materials Needed

. Open-ended statements

Teaching Strategies

1. Have students complete the following open-ended statements in writing
(Handbook of Strategies, Strategy No. 18). Then have them meet together in
small groups to compare answers and develop a consensus on what makes
a fair election. If desired, save the student responses to the open-ended
statements. Have students reconsider their criteria for a fair election after the
unit has been completed. If any of the positions changed, have them try to
understand why the change occurred.

In a fair election

The people who vote in a fair election
The people who are candidates in a fair election
The peopie who count votes in a fair election
The voter turnout in a fair election

In an unfair election

o~ n b W —
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Voting During the Spanish Mission Period

The values of a society, which differ from one culiure to another, affect the legal
system of that society. Those values help to determine how leaders are chosen
and how rules and laws are established.
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Learning Objectives

Students will compare and conirast election procedures of Texas Indians, Spanish
missionaries, and Texans today.

Social Studies Essential Elements

1A, 1C, 6A, 6B, 7D, 7F, 7G, 9A.

Materials Needed

Attachment 1: Law Comes to Texas
Attachment 2: Missionary Election

Teaching Strategies

1. Distribute “Law Comes {o Texas” (Aftachment 1). Ask students 1o discuss the
way in which Texas Indians selected their [eaders. Then, ask students to
imagine how a Spanish missionary might want the Indians to think about
elections and how the missionary might teach Indians to vote in a formal
election. Have studenis compare this imagined process with mock elections
in which they have taken part themselves.

2. Have students research leadership roles, governing rules, decision making,
and participatory processes utilized by the Caddo and the Comanche tribes.
Students will complete charts which differentiate among political systems of
these tribes. Information to be completed by the students includes: whois
allowed to participate in government, who makes the laws, what determines
the tribe's laws, what does the tribe value, and how one becomes a leader. .




3. Students will then select the tribe whose political system they personally
evaluate as most appealing and effective. Students will be prepared 1o
justify their choices.

4. Lead class in a discussion about "The Missing Horse." Cover basic vocabulary
and comprehension questions with students:

a. What did the group of feafhers indicate?

b. Would this type of rule or symbol work in our society today?

c What is the relafionship between the Comanches' belief that horses
are treated like humans and sharing is good?
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5. Lead class in a discussion about "Judgmenft by the Sun." Cover basic vo-
cabulary and comprehension questions with students:

a. Why were the young braves satisfied after the old man swore an oath
on the sung -
b. Would this type of justice work in our society foday?
C. By taking an oath on the sun, what was the old man doing or saying?
6. Lead class in a discussion about 'The Slain Horse." Cover basic vocabulary

and comprehension questions with students:

a. Discuss the importance of bravery and horses to the Comanche tribe,
b. Do you think White Feather retaliated?

C. Would this type of jusfice work in our society today?

7. Lead class in a discussion about "A Case of Murder." Cover basic vocabulary
and comprehension questions with students:

a. Do you think Little Brother's friends were charged with the murder of

Bluefooft?
b. Was justice served?
C. Would this type of justice work in our society tfoday?
8. As a writing project, have students select one story, Missing Horse, Judgment

by the Sun, The Slain Horse, or A Case of Murder. Students will report their
story in a newspaper format, giving facts and telling results.

9. Distribute "Missionary Election" (Atachment 2). Read the selection aloud or
have students read the materials silently. Cover basic vocabulary and com-
prehension questions with students:

a. What were the responsibilities of the alcalde and governor in the
mission?

b. Why would the missionary have supervised the electiong

C. If you had been an Indian voting in such an efection, how might you

have chosen your candidate?
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Who normally voted in this type of electiong
When did women vote?

What is plurality? .

Who helped these officials govern?

@™o a

10. Debrief by having students consider how such an election differed from
elections held in modern times, how such a system was strong and weak,
and how this system compared to their idea of a fair election.
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Evaluation

Evaluate students’ oral and/or written responses to questions.
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Law Comes to Texas
Beginning of Law in Texas

Laws are rules which regulate behavior within a group of people who live together.
The group may be as small as a family or as large as a nation. These rules settle
disputes and help the people live together peacefully.

There is no pattern for human behavior. What is acceptable to one group might
be totally unacceptable to another. Since there is this wide difference in human
behavior, the forms of law and social control vary in different communities.

Though there are these differences in behavior, anthropologists {scientists who
study human evolution) have found many likenesses. They say that all people
have certain basic needs and that people find ways to meet these needs. They
also found that ail groups have a system of law and ways of enforcing it. This legal
system is related to the ways the group meets its needs and what it values. Values
are those principles or qualities that are considered good or bad, and imporiant or
unimportant by the members of the group.

Laws are not always written down. They may be simply understood. When a
group member acts in a way which violates the rules of the group, that member is
punished by a person or a group of people given this right and power. In this way
the group is more stable because everyone knows what is expected and what
can or cannot be done.

Law came to America long before Europeans discovered the New World. When
people walked across the landg bridge which once connected Asia and North
America, they brought with them a culture (ways of living) which included a system
for regulating behavior within their group.

Perhaps these first settlers had the same ways of living and the same laws. But as
some groups migrated to new regions, their ways of life changed to meet the
needs of their new environment. This movement resulted in cultures that were sfill -
alike in some basic ways but very different in other ways. For example, the Caddo
Indians and the Comanche Indians both lived in Texas. Still, each tribe had its own
language, values, laws, and ways of meeting its needs.

7-5
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Attachment 1, page 2

Laws and Government Among the Caddoes

When the Caddoes first appeadred in Texas, there were more than two dozen tribes.
These tribes were loosely united. Each tribe belonged to one of three confedera-
cies (united groups).

Each tribe had a system of offices with specific duties. At the head of each con-
federacy was a chief. He was called the Xinesi (chinse). Usually this office was
inherited; that is, it was passed from father to son. If the leader did not have a son,
the office usually went to the leader's brother. Under this chief were tribal chiefs.
Their positions were qiso inherited. Under the tribal chiefs was another group of
lesser chiefs.

Two other groups carried out the orders of the higher chiefs. One of the groups
had duties similar to sheriffs. They sometimes whipped lazy members of the tribe.

Sometimes women had great power among the Caddoes. Some explorers found
women who were called “great lady" or "queen.” These women had fine houses
and many servants. The mother and sisters of future chiefs were powerful people
and honored by the tribe.

The Caddo form of government could be called a theocracy, a society where the
religious leaders and the government leaders are the same people. England had
this kind of government when the first English colonies were established in America.
Some of the early colonies also had theocratic governments. This was frue, for
example, of the Puritans who settled in Massachusetts. Among the Caddo confed-
eracies, the Xinesi was the religious ieader, as well as the chief. This gave the chief
great power over the lives of the tribe members.

In each confederacy there was a temple. The temple was the center of religious
life. It was larger than ordinary houses. It was also well furnished. in the center of
the building, a fire burned at all times.

Near the temple were two small houses. These houses belonged to two little boys.
These little boys spoke with the Xinesi only. They spoke for him to the supreme God.
The Xinesi would then tell the people what God wanited them to do. Usually this
was to bring him more food.

Of course, the little boys were not real, but the people did not know this. The Xinesi
disguised his voice and spoke like a child. The people thought the little boys were
talking. So you see, the Xinesi used his power as a religious leader to control the
behavior of the members of the tribe.

The Caddo culture was not based on warfare like the Comanche culture. How-
ever, the Caddoes were organized so they could defend themselves against en-
emies. There was limited fighting among members of the confederacy. However,
as more fribes came into their land, warfare became more important. There were
two usual reasons for war: revenge for kiling a relative and personal glory. Warriors
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Attachment 1, page 3

were an honored group even though war was not the center of the Caddo cul-
ture.

The Caddo's idea of warfare was very different from the Comanche's. It was noi
necessary to die a hero's death. Sometimes it was considered braver to run away
rather than o be killed. The family was very important in the Caddo tribes. Many
of the duties we associate with government institutions were carried on by these
kinship groups. In other words, the family regulated much of their behavior. They
also worked together for the good of the group. The Caddoes were the only Texas
tribe to be 50 highly organized. They probably reached the highest level of devel-
opment of the early Texas tribes.
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Law and Government Among the Comanches

The Comanches were late to arrive in Texas. They were formerly very poor Indians,
barely able to exist on roots, berries and a little game. They were probably the first
Iindians to get horses, and they became a powerful group.

Even though the Comanches became a large band after they had horses, they
never organized a tribal government. The Comanches placed high value on three
things and organized their way of life around them. One was the individual free-
dom of the male member of the tribe. Another was the horse which was neces-

. sary to their way of life. Without horses they could not keep control of the bison
(buffalo) lands. Ownership of horses meant wealth and honor in the fribe. The third
value was war. It was essential to their survival, and the warrior was the most hon-
ored in the tribe.

There were a few simple and basic principles that governed the Comanches’
behavior.

The individual is supreme in all things.

The male tries fo gain war honor and horses.

The strongest social tie is brother fo brother.

War is good for the tribe and gives men a chance fo show bravery.

The Great Spirits {sun and earth) have powers of judgment. They

judge and execute persons who do wrong.

Each Comanche ought to help other Comanches.

Sharing is good.

Kifling a fellow tribesman is not acceptable and violators may be

punished by the murdered man's kin.

Q. Horses, especially a favorite one, have semi-human personalities.
Therefore, they are freated like humans.

10.  Men are superior to women.

bhh i Wwho—~
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. These basic beliefs were in keeping with the Comanche way of life after they dis-
covered horses. Before the Comanches had horses, the peace chiefs had a great
deal of power. They were the head of each family and were highly respected.
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Attachment 1, page 4

After they found horses, the war chiefs became very powerful. As the most hon-
ored members of the tribe, they were respected and followed by other members
of the group. Any main chief could call a meeting of his own band, or several
bands might join together. There was not a tribal council. Any decision made by
the group could be ignored by any or dll of the tribe. If the chief decided to move
camp, others could move or stay. As long as the chief was a powerful warrior, he
was usually able to get others to follow him. When they no longer followed, he
knew he had lost his power.
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The Comanches were a wild, undisciplined group. Still, they had laws to settle
disputes which arose among members of the fribe. Look at the following case
studies of the Comanches. See if you can see a relationship between their basic
principles or values and the ways they settled disputes.

The Missing Horse

Swift Eagle came out of his tepee and looked at the sky. [t was a clear, bright day,
just as he had asked the Spirits. This was a good sign; it meant that his medicine
was still strong. It also was a good omen for the success of the raid.

It was a custom among the Comanches that anycne could lead a war
party. Each brave could choose whether or not to go. Usually, if the
organizer of the raid was thought to be brave, the others were
glad to follow him because the Comanches loved to
fight.

Today, most of the braves in the tribe had
agreed to follow Swift Eagle into baitle against
the Cheyenne in the north.

He thought of how splendid he woulid look on
his beautiful war horse, a stallion taken in a
previous raid. He told Running Water, his wife,
to prepare food for his journey and started
walking toward the place where his horses
were kept.

As he approached the spot, he was surprised o see that his favorite horse was
gone. He found only a group of feathers that he recognized as the sign of his
fiend, Sleeping Bear. This meant that Sleeping Bear had borrowed the horse. Swift
Eagle knew that Sleeping Bear must have needed the horse or he would not have
taken it. He chose another horse to ride that day.




Attachment 1, page 5

Judgment by the Sun

. Santana called a group of his fellow warriors together. He was worried and
wanted their help. If things didn't change, he was planning 1o kill an old man of
the tribe.

The young brave told this story. The old man had been acting strange lately.,
Santana had twice found the old man in his tepee, and each time he had found
a medicine pouch. After the first visit, his son was sick. Now, after the second visit,
his other son was sick. The medicine man had not been able to cure him. He too
would probably die.
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The group of men went to see the old man. They accused him of magic and
demanded that he remove the curse from the boys. They made him swear an
oath on the sun that he was not the cause of the boy's iliness.

The old man said he was not to blame. He would take the vow. All of the braves
watched as the old man swore his innocence, calling on the sun to kill him if he
lied.

The young braves went away, satisfied that justice would be done.

. The Slain Horse

White Feather mounted Fleet Foot, his favorite horse and proudest possession.
When he felt troubled, he would often ride this magnificent stallion across the
plains. He talked to him as he would a brother, for the Comanches believed horses
to have human qualities.

Today the Comanche camp was a flury of activity. Grey Eagle had organized a
raid on a nearby enemy tribe. Mounted on Fleet Foot, White Feather joined the

party.

The war party was gone for three days and returned to their camp in triumph. The
raid had been a great success. Many new horses had been taken; many enemies
killed.

However, the anger on Grey Eagle's face showed that all was not well. In the
course of the fighting, he and White Feather had both claimed that they had killed
one of the enemy. Since Grey Eagle was the leader and had to be generous, he
had allowed White Feather to claim the victory. He still resented the loss. Honor in
the Comanche tribe depended on bravery in baitle.
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Attachment 1, page 6

Two days iater White Feather went to find Fieet Foot. He was nowhere to be seen. .
He began to search the plains. A short distance from camp, White Feather found
Fleet Foot dead! Grey Eagle had sought his revenge. .

White Feather accused Grey Eagle of this crime and claimed he would die.

A Case of Murder

Little Brother and Bluefoot were out on the warpath when a dispute arose between
them. They decided to stop quarmeling until they were back in safer teritory. When
the warmiors were out of danger, Little Brother went with two friends to settle the
dispute with Bluefoot.

The two friends were speaking and everything was going smoothly when Little
Brother became impatient with the talk. He shouted, "That's no way to talkl Why
don't you kill himg"

This made Bluefoot so angry that he jumped up and stabbed Litile Brother until he
was dead. At that, the two friends of Little Brother killed Bluefoot and went away.

Law in the Lone Star Stafe, revised and reprinted 1991, State Bar of Texas, Law-Related Education,

P.O. Box 12487, Austin, Texas 78711
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Missionary Election

An effort has been made to instruct the Indians in civil and political life; and in
accord with the purpose of the laws of the kingdom, the custom of electing annu-
ally two justices, who are called governor and alcalde, has been introduced. This is
done in the presence of the missionary, and thus there have been Indian gover-
nors in the towns. If the pueblos are lacking in men, married couples vote. The
voting is done by secret ballot; and those who are elected by a plurality vote have
their names submitted to the governor of the Province, who confirms them by a
written order [auto incriptis]. During that year these men govern the town accord-
ing to the established customs of most of the towns in the Province, under the
direction and with the advice of the missionary.

Fray Jose francisco Lopez. Report on August 4, 1785, ranslated in J. Autry Dabbs, "The Texas

Missions in 1785" midAmerica, XXil, new series xi {lan. 1940}, pp. 38-58.
7-11
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Sam Houston and the Secession

The Civil War created a divided country in which brother fought against brother.
Many people faced difficult decisions about which side to support, including the
Governor of Texas, Sam Houston.
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Learning Objectives

Students will:

1. apply the decision-making process to a historical situation in Texas
history

2. analyze the reasons for and consequences of Sam Houston’s vote on
secession

Social Studies Essential Elements

2G, 2H, 3A, 7D, 7G, 9A, 9G.

Attachment 3: Sam Houston's Dilemma
Attachment 4: Decision Tree
Attachment 5: My Master: The Inside Story of Sam Houston and His Times

Vocabulary

secession

Teaching Strategies

1. Use the decision free to analyze the dilemma Sam Houston faced about the
secession of Texas from the Union (Handbook of Strategies, Strategy No. 28).
Have students read "Sam Houston's Dilemma” (Attachment 3); then fill out a .
decision tree in which they decide how they would have acted had they
been Governor Houston (Atachment 4). Have students indicate the values
that helped them make their final decision.
7-12




2. Debrief the decision tree by having students analyze the way that Sam Hous-
ton handled the situation in real life. Have students read the account of
. Houston's action by his slave, Jeff Hamilton (Attachment 5). Have them
consider whether the values and reasons that guided their own thinking were
the same as the ones that apparently influenced Houston. Conclude by
discussing the importance of this one vote on Houston's political career.

Aioysiy snxa] i/ apnig

Evalvation

Evaluate students’ decision trees.
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Grude 7: Texas Histor

Sam Houston's Dilemma

You are the governor of the state of Texas in 1861. Your name is Sam Houston and
you are almost 68 years old. You have served Texas through much of its young
history. You served with bravery and distinction as commander-in-chief of the
armed forces during the Texas Revolution. Although many of your fine military
strategies were designed to reduce the loss of life, you also know war and the
death and destruction it can cause. You have served Texas as a twice elected
president of the Republic. During that time, you pursued a policy of peace to-
wards the Indians, believing that it was the right course for Texas, as well as the
least costly in human life. You were in favor of annexation and worked hard to
help Texas be made a state of the United States. As governor, you are a member
of a mincrity of Texans who do not favor secession. Your fellow Texans voted in
February 1861; 46,129 for secession and 14,679 against secession from the Union.
You believe that, although secession is popular, it is wrong to tear the Union apart
in war. You do not want Texas to become a part of the Confederacy.

On March 5, Texas officially joined the Confederate nation. Today is March 16,
1861, the day set aside for all state officials to swear an oath of allegiance to the
Confederacy. The Secretary of the State Convention on Secession is calling the
roll of state officials o come forward and be sworn in. Your name is the first to be
called. What do you do¢?
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Sam Houston's Decision Tree
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Decision
A B C
Positive Positive Positive

2.
3.

Consequences
Negative Negative Negative

1. 1.
2. 2. 2.
3 3

(Write 2-3 alternatives in
the trunk of the tree.)

Occasion for Decision

The decision free device was developed by Roger LaRaus and Richard C. Remy. Used
with their permission.
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My Master: The Inside Story of Sam Houston and His Times

At last, the day came uponwhich Mr. Lincolnwas elected our president.

Forsome months [hadnoticed that my master was aging fast. At times he wouldwalk withacrutch,
and used his cane alf the time now. But his eyes were clear, and his mind a5 keen and sharp as ever. He
was almost sixty-eight early in1860. His old wounds, whichl had dressedhundreds of times, were paining
himmore than usual, especially during the cold, damp winter months.

Early on the moming of election day, [ drove my master downto the polls. 1sat inthe buggy in front of
the CalhounHouse, where the electionwas being held. [t was raining like everything. Before the General
went into put his ballot in the box, he stood awhile under the balcony of the hotel andtatkkedtosome
friends. | was not over two or three feet fromthem, andinspite of the raincould hear everything they
said.

| heard the General say that slavery was a damnable thing at best, and that he didn't believe inhuman
slavery nor insecessionor disunioneither. He said he hoped God insome way might perform amiracte as
of oldand save the country fromdestruction. There was the greatest excitement ever seeninthis
country over the electionforpresident. The General went into vote and withinless than five minutes he
came out and ordered me to drive himto his office inthe State Capitol.

Whenwe got to his office, Mr. Fenland, the General's secretary, asked himif he hadvotedyet. Whenthe
General told himhe had just voted,| could tell from the way Mr. Penland talked and acted that he was
dying from curiosity toknow exactly how the General had voted. Anyhow, it was not long until the
secretary could standit nolonger, and simply had to ask the General how he voted.

I couldsee that my master did not like the question, as he looked at Mr. Penland in akind of strange,
dignified sort of way. But before he could answer one way or the other Major Cave, the Sec retary of
State, rushed into the office and handedme some papers to take to town. 1 had toleave the of fice with
my owncuriosity unsatisfied, and was afraid whenl got back to ask either the General or his secretary
anything about it. Ibelieve until this day that the General did not tell anyone how he voted. He made
speeches for Senator Bell, but said insome of them that he didn't believe Senator Bell had aghost of a
chance. 1 have always thought that the General had reasoned it out that he ought not to throw his vote
away on alosing horse like Senator Bell, and may have voted for Mr. Lincoln, believing that he would do
more than anybody else tokeep the Uniontogether, but outside of that point, the General didnot agree
withMr. Lincolnonmany other questions.

It was onJanuary 28 that the State Conventionof Secessionmet at Austin, inthe capitol building. They
drew up anordinance of secessionwithout wasting any time, and set February 1as the date forthe
delegates tovoteonit. Justbefore twelve o'clock noon that day, the Conventiondecided to ask the
General to appearbefore it. They knew that nearly every one of the delegates was forsecessionand
that the General couldn't change asingle vote at that late date. But they wantedtoshow him acour-
tesy on account of his long fight for Texas independence and annexation and all he had done for the State.

A committee of six members was appointed to ask my master to appearbefore them. The only twomenl
knew onthe committeewere Mr.William Montgomery, a Baptist preacher, and Colonel William P.Rogers,
who was adistant cousinof the General and who had fought with himinthe Creek Wars under General
Jackson
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Attachment 5, page 2

The General accepted the invitation, andthurried tobring him his coat and hat, also giving him his comb
and brush to tidy up his hair. But he did not wear his hat. 1 followed my master and the committee up the
stairs, but they hurried into the House of Representatives, and someone slammed the door inmy face.
But | had made up my mind nothing would keep me from the room. 1 ranup the stairway that opened into
the balcony, andmanaged to get inwithout anyone seeingme. | crawled behind one of the posts where |
could see and hear everything but where [ could not be seen from the floor of the house. There were
many of my master's close personal and formerpolitical friends there who weremembers of the conven-
tionand who had joined the secessionmovement.

The General was giventhe seat of honorbeside Judge OranM.Roberts, who was called the Old Alcalde
andwhowas thenchief justice of the supreme court.

My master rose to speak. You could have heard apindrop. [ can remember only a few of the things he
said, but Ibest remember how he said them and how he acted. Hebeganby saying:

"All of youknow that | am opposed to secession, and all of youknow my convictions onthe sub ject. 1 have
takenanoath to support the Constitutionof the United States and its flag and the Constitution of
Texas andits flag. | almost died fighting for that flag, and | almost died fighting forthe Texas flag. |
have served Texas underboth of those flags for along time. Gentlemen, you cannot forget those two
flags--you cannot withdraw fromthe Union."

“The country is just now inastate of prosperity. Tosecede fromthe Union andset up another govern-
ment would cause war. | advise you to remaininthe Union. For, if yougo towarwith the United States,
youwiltnever conquer her, a5 she has the money and the men. If she does not whip youby guns, powder,
andsteel, she will starve you to death. Now, if you go to war., it will take the flower of the country--the
young men. | know what waris. | have beeninit often and donot want any more of it. War is no plaything
and this war willbe abloody war. There willbe thousands and thous ands who march away from our homes
never to comeback. There willbe numberless mothers and children and widows and orphans. 1 advise you
tosettle this matterpeaceably. Where there is union thereis strength, andif youbreak the Unionyou
willwreck the whole fabric of the Constitution. No, will never agree tosign Texas away as aseceding
state!

At this point inhis speech,my master's voice choked with emotion, and tears--the biggest tearslever
sawinmy life--rolled downhis cheeks. '

"I willshow you the wounds 1 received infighting for Texas and the Unionyou would destroy,” added my
master. And thenmy master placed his hand on his right thigh. " | will take the wound tomy grave. It has
never healed. This arm and shoulder were shattered by Indian rifle balls. My ankle was broken topieces at
SanJacinto," he concluded andlimped tohis seat.

Therewas adeepsilence, whenColonelRogers rose and asked the General:

"Well, Sam, doyoubelieve that your wife and daughter ought to scrub their clothes at awash-tub and
cook meals inpots over a hot fire? Before lwould suffer my wife and daughter to cook and scrub, Il
wade inblood up tomy neck!"

My master anewered that washing and scrubbing were honorable and that no white women had ever died
fromhonorable work.
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Attachment 5, page 3

Then, Mr. Montgomery got up and raised asecessionflag over the General's head, and asked himif he
would rather give up the govermer's office or jointhe secessionplan.

Mymaster arswered:

"The reasonl wantedto be governor of this state was to helpit onits feet, and now everybody seems to
be getting along nicely. | amnot particular about the office. L have ahome andlivestock and canlive
without the office. | feel that the government has beenpayingme forpast services inher hour of need
rather thanthe present services. No,lwillnever give up the Constitution or the Union."

The conventionthenvotedto adopt the Ordinance of secession, which carriedby avote of 174 to7
votes. The ordinance was thensubmittedto avote of thepeople. The electionwas held on February 23,
1661, and the vote was 46,129 for secessionto 14,697 against secession. MarchSwas the day fixed
forTexas to jointhe Confederate nation, andMarch 16 the time for state officials to take the oathof
office.

Onthe latterdate, the secretary of the conventionbeganto call the roll of state officials, so that each
one of themmight take the oath of allegiance which the conventionhadprescribed. The first name called
was of "SamHouston." The General hadstayed away onpurpose, and after his name was called several
times, his office was declaredvacant, and Mr.EdwardClark, the lieutenant governor, was swornin as
governor. The only otherstate officer who refused to take the oathwas Major E.W.Cave of Houston,
the General's secretary of state. My masterhadended his longpublic career.

Betweenthe time the first and second secession conventions met, my mastermade atrip to anumber
of the targer towns and cities inthe stateinafinaleffort tostop the secessionists. They couldnot
stopmy master fromspeaking at any place, altthough other Unionspeakers were drivenout of townwhen
they tried totalk. Uncle Joshuadid agreat deal of the driving that winter and spring.

As we came insight of Belton (the very townwherel now live!), amanriding awinded horse overtook us,
waving something inhis hand and shouting at the top of his voice.

As he reached the side of the bugay. he stopped and handed the General abigletter, sealed with wax.

My master got out his spectacles and opened and read the letter. With avery serious look onhis face,
hesaid sharply:

"Jeff, tum around; we must hurry back to Austin at oncel!”

Whenwe got to Austinlate that evening, he sent me with amessage to four of his most trusted friends,
havingme tellthemtomeet him right away inthe governor's office.

Allof these four friends were true Unionmen. 1built aroaring log-fire inthe fireplace, andbrought ina
bucket of freshwater fromthewell just outside the capitol.

Without stopping toexplainwhy he wanted tosee them, my master read the letter aloud to them, and .
thenpassed it over to them, so eachone couldreadit himself.
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Attachment 5, page 4

lheardevery word of the letter the General read. 1t was from Abraham Lincoln, and it said that he would
be president in about twoweeks. He offered to make the General amajor-general inthe United States
Army, and also tosend to the Texas coast afleet with fifty thousand Federal soldiers, so that my
mastermight put downsecessioninTexas.

My master thenlet avote of his friends decide just what he should do about the matter. One of his
advisers voted to accept the offer,but three of themvoted against the proposition. Thereasonthese
threemenvoted against the idea, they said, was because over two-thirds of the voters of Texas had
Justvotedforsecession, andthey didn't believe that even anarmy of half amillionmencould change the
opinionof the Texas people, and that kind of invasionwould end withmuchreediess slaughter. They also
said that up to that time the state had not seceded from the Union in an official way.

The General took the letter, andwent over to the fireplace. Throwing it into theblaze, he said:
"Gentlemen,| have asked your advice, andl will take it, but if Ilwere tenyears younger |wouldn't."

The General then had me take him down toCedar Point, his summer home on Trinity Bay across from
Galveston. | remember hearing himsay he had bought the place back in1837 for $8,500. Afterlooking
aftersomebusiness there, he had Captain Palmer, who ranmy master's sailboat, loadthe boat withsalt
andpotatoes, andsailed to Galveston.

The Generathad some posters printed and tacked ontrees andbuildings all over the town, which an-
nounced that he wouldspeak there the next day. The secessionists tore downthe posters, and threat-
ened to hang the General if he tried to speak inGalveston. His friends came to him and begged himnot to
speak on account of the high feeling. But the General had made up his mind to speak, andl knew that no
one could stop him. He went to the manager of the Tremont Hotel and paid him the money out of his own
pocket forthe right tospeak onthe balcony the following day.

It locked like there would be ariot whenmy master came out onthe balcony andbegan his talk. But the
crowdquieted downwhenthey saw General X. B. DeBray, aFrenchmen, who was a close personal friend of
the General, surround the big crowdwith aregiment of Confederate volunteers, and let it be knownto
everybody that if any mandared to touchmy master, he would shoot him down. General DeBray also
toldthemthat while he was infavor of secession himself, he believed infairplay for both sides.

My master certainly was in fine speaking form that moming. He got achance several times to take
advantage of something that happened while he was speaking and tumit into the strongestkind of
argument against what he called the folly of secession. Ahorse got frightened while he was talking, and
kicked himself out of his hamess and almost wrecked the buggy. The General stopped aminute, and
quietly said:

“Let oldDobbin alone: heis trying alittle practical secession!”
About that time, the horse got tangled upinthe bridle lines and stumbled to the ground. His owner began
to beat himwith his whip. As the horse finally got to his feet, and the teamster started toput the

brokenhamess on him and hitch him to the buggy again, the General said:

"See how it works? You cansee inwhat afix he was brought back into the Union!"
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Attachment 5, page 5

The crowd couldn't helpbut roarwith applause and laughter.

Having givenup the office of governor of Texas ratherthantotake anoath against his conscience, the
General got ready toleave Austin. Withinafew days, Uncle Joshuastarted several wagons ahead, loaded
withhousehold goods, including barrels of glassware and omaments, and several boxes of books and
papers which the General always carriedwith himfromplace toplace.

Then, Tom Blue drove the great yellow coach and its four horses up to the entrance of the governor's
mansion. Soon, it was onits way with Mrs. Houston, the children and the colored maids. The rest of the
Negroes followed inawagon.

My master and his wife planned tovisit his mother at Independence before going to Huntsville. lwaited
with the topbuggy for the General, whowas seeing some friends inthe business part of town before
leaving. When he came, we found alarge amount of papers and other things which hadbeen overlooked, and
crammed theminthebuggy and headed east.

Nobody will everknow how bad 1 felt about my masterlosing his of fice as govemor. | felt that all of us
were disgraced by the way the secessionists had practically thrown himout of the capitol. The only
consolationthadwas that [knew only once before (inhis race for govemor in1857) had he lost abattiein
war or politics.

[felt like the end of the world had come, but my spirits began to revive whenlsaw the grand way my
masterwas hiding the grief lknew he must be suffering every time he thought about his ownTexas
leaving the Union and his fear that the Unionwould be wrecked. 1was old enoughnow to have apretty
good idea of what was causing the war which everybody knew would start any time. [could also have
someidea of the terrible suffering that would come withit.

From Unknown Texas by Jonathon Eisen & Harold Straugh. New York.
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Reading Graphs

Major Idea

Important information of all kinds, but especially election results, is presented in
graphic form. In order to make use of such information, responsible citizens must be
able to extract and interpret data from graphs and other visual materials.
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Learning Objectives

Studenis will interpret and analyze information from graphs.

Social Studies Essential Elemenis

7F, 9B.

Materials Needed

. Attachment 4. Elections of Texas Governors, 1845-1857
Attachment 7: General Election, 1988
Attachment 8: Lottery Voting, 1991

Teaching Strategies

1. Give students copies of the graphs to analyze and show a copy of that
graph on the overhead. Go over the various parts of the graph; fitle, verti-
cal axis, horizontal axis, color and shading codes.

2. Have students answer a variety of comprehension and analysis level ques-
tions based on the information in the graphs (Attachments 6-8).

Evaluation

Evaluate student answers to the questions.
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.§ Elections of Texas Governors
@ 1845-1857
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Attachment 6, page 2

Elections of Texas Governors
. 1845-1857

Votes for Texas Governor
1851 Election

Candidates

(1)
q
=2
-
1]
o
wl
1]
»
£~
wn
==
L]
-
o
q
-

Scattering h100
T.J. Chambers :2320
B.H. Epperson :29?1
John A. Greer : 4061
M.T. Johnson :5262
PH.Bel [ )135%

0 5000 10000 15000 20000
Number of Votes

Votes for Texas Governor
1857 Election

Candidates

28628
Sam Houston -
' 32552

H.R. Runnelils {Dem)

10000 15000 20000 25000 30000 35000 40000
Number of Votes

7-23



Attachment 6, page 3

e
.§ Elections of Texas Governors, 1845-1857
= 1. How many Texans voted in 18452 .
»
12 2. Which candidate for governor in 1845 received the most votes?
ﬁ 3. What do you think “scattering” means?
-g 4. Did either of the candidates in 1845 run again in 18472 If so, which one?
@ 5. In the 1851 election, how many Texans votede
6. How many more people voted in 1851, than in 18452
7. What factors do you think caused this increase in voting?
8. In which election did candidates start affiliating with a political party?
9. In which year did Sam Houston first run as governore

10.  Who won the election in 1857¢
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General Election, 1992

Votes for U.S. President in Texas
1992 Election
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General Election, 1992

Votes for Judge, Court of Criminal Appeals
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Attachment 7, page 3

General Election, 1992
In which district do you live2
Who ran for state senate in your district as a Republican? If your district did
not hold an election in 1992, use senate district 14, which is the Austin areq, to
answer questions 2 through 5.

Who ran for state senate in your district as a Democrat?

Did a candidate from another political party run for the state senate in your
district?

Who won that election in your district?
How many Texans voted for president in 19922
How many Texans voted for U.S. Representative?

How would you explain the difference in the total number of voiers for these
two offices?

Who won the election for Justice of the Texas Supreme Court?2

The candidate from which poilitical party won the election for the Judge of
the Court of Criminal Appeails?

Bonus: Write a persuasive paragraph in which you address Texas voters who

voted for president, but not all the state officials. In your paragraph, iry
to convince voters that it is as important or more important to vote for
state officials as it is to vote for president. Give specific reasons why
these offices are important to Texans and why participation in elec-
tions is important. In your paragraph, have a topic sentence, at least
three sentences of support, and a conclusion.
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Attachment 8

E ]
]
-E Lottery Voting, 1991
i
=
>
=
% Proposition 11: Authorizing a State Lottery
© 1991 Election
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L3
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0 100000 200000 300000 400000
Number of Votes

1. What is the title of the graph?

2. What two kinds of graphs are used in this illustratione

3. In the regional graphs, how are the numbers of people voting for the lottery
shown?

4. What percentage of voters voted for the lotterye

5. In which region of the state did the largest percentage of voters favor the

' lottery?

6. In that region, what number of voters supported the lotterye

7. By what percentage did the region of Texas in which you live support the
lottery?

8. What is shown on the vertical axis of the metropolitan areas graphse

9. How many metropolitan areas are shown on the horizontal axis¢ .

10.  Which metropolitan area had the largest number of voters against the lot-
terye
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Using Historical Documents

One of the purposes of government, according to the Preamble to the Constitu-
tion, is 1o “secure the blessings of liberty 1o ourselves and our posterity.” By analyz-
ing the Preamble, comrrelating the grievances listed in the Declaration of Indepen-
dence with rights guaranteed in the Constitution, and evaluating arguments for
and against the Constitution at the time of ratification, students will gain a clearer
understanding of the rights enjoyed by American citizens. “Using Historical Docu-
ments” provides the student opportunities to examine main ideas from several
important documents, including concepts that lay the foundation for the American
system of government.

A10jsiH “s°n :8 apnag

Learning Objectives

Students will:

1. recognize the importance of the Preamble to the Constitution

2. identify the purposes of government, as outlined in the Preamble to
the Constitution
3. identify constitutional provisions that empower the government to fulfill
. its purposes as oullined in the Preamble
4. compare the offenses by King George il lisied in the Declaration of
Independence with the solutions written in the Constitution
5. analyze the major arguments of Federalists and Anti-Federalists

Social Studies Essential Elements

SA, 5B, 6C, 7B, 9A, 98, 9E.

-
Materials Needed

Attachment 1. Preamble to the Constitution
Attachment 2: The Federal Edifice
Attachment 3: Learning Stations
Markers
Butcher paper

. Scissors
Glue

Magazines
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= Vocabulary

“

- constitution U.S. Constitution
. domestic grievance
0 federalist, anti-federalist justice
% ordain posterity
S preamble tranquillity
-

Teaching Strategies

1. Using a transparency of Attachment 1, lead students in a discussion that will
enable them to discover the meaning of the word preamble: pre = before;
amble = to walk; therefore preamble means to go before or to precede.

Then ask students to hypothesize where the Pre-
amble 1o the Constitution might be found;
have them locate the Preamble in
their textbooks. Read it aloud
twice, once with them
following along silently and
the second time with them
joining you.

Continue the discussion by
asking students to look at the
Preamble carefully and to use
the appropriate number of fingers
to show non-verbally how many
sentences are found in the Pre-
amble. When they have recog-
nized that there is only one, ask
them to identify the subject of the
sentence (We...) and the verb {do
ordain and establish), to tell what is
being established (this Constitution
...}, and finally, to analyze the remainder of

the Preamble (a prepositional phrase that tells why
the Constitution was written).

The remainder of the discussion should focus on those six purposes: form a

more perfect union, establish justice, insure domestic franquility, provide for

the common defense, promote the general welfare, and secure the bless- .
ings of liberty to ourselves and our posterity. Taking each one individually, ask
students what it means and offer some examples of how the Founding Fa-

thers tried to meet that purpose in the Constitution (use vocabulary activities
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that are appropriate for your students as you conduct this discussion). If
available, show the fimstrip “Preamble” from the America Rocks series by
Xerox Corporation. Working as a class, have students paraphrase each of
the six purposes.

2. Divide students into six groups. Assign each group one of the six purposes of
government qs listed in the Preamble. Using a copy of the Constitution,
each group is to locate specific provisions in the Constitution which grant the
government power to fulfill that particular purpose. Have each group write
their findings with markers on butcher paper that can be displayed around
the room. Also ask each group o select a spokesperson to explain the list to
the class. An optional activity is to have students bring to class and discuss
newspaper articles that reflect the passages located in the Constitution.
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3. Have students make collages to illustrate the six purposes for writing the
Constitution, as stated in the Preamble (Handbook of Strategies, Strategy No.
14). This can be done in several different ways; choose the one that best fits

your situation.

Q. Have students work dlone or in pairs to illustrate all six purposes on one
collage.

b. Divide the class into six groups and have each group create a collage

that illustrates cne of the six purposes.

C. Have students bring in appropriate pictures and place them on a
bulletin board that will serve as a class collage to illustrate the six pur-
poses.

Have each student/group explain their visual representations to the rest of
the class; then display the collages in a prominent place in the classroom.

4. Working individually or in pairs, have students create new preambles. They
may be written for any institution the student chooses (for example: U.S.
government, school, family, or church) and should reflect ideals important to

the student.

S. Have students write or recite the Preamble from memory and tell what it
means.

6. Divide the class into small groups. Provide each with a copy of the Declara-

tion of Independence and the Constitution. Read the charges against King
George lll, assign each group four or five grievances and ask them to search
the Constitution for specific provisions relating to these grievances. Have
each group select areporter to share their findings with the class.
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] Examples
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“ King's Offense Constitution

—

e 1."...quartering large bodies 1. Amendment 3

z of froops among us..."
=

L 2."...cutting off our trade..." 2. Article |, Section 8, Clause 3
(L
7. After students have read their textbook's preseniation of the arguments for

and agdainst ratification of the Constitution, ask them to analyze the cartoon,
The Federal Edifice, in order to determine the artist's point of view (Attach-
ment 2). The following questions might be helpful:

{Be Sure to point out that the colonial 's" looks very much like our “f”, so that
students read the word rise comrectly.)

What does “federal” means

What is an “edifice”?2

What does the artist refer to with his tifle The Federal Edifice?
What is the "foundation” mentioned in the cartoon?

How many pillars are there? ’

What do they represent?

How do you know?

How many pillars are standing? Why?

Are the remaining pillars rising or falling? How do you know?
Does the cartoon represent a Federalist or Anti-Federalist position?
How do you know?

8. Use the learning stations strategy (Handbook of Strategies, Strategy No. 27)
and Attachment 3 to further develop students' understanding of the positions
of Federalists and Anti-Federalisis.

Answer Key
Federalist Argumenfs
LILILV, X
Anti-Federalist Arguments

IV, VI, VIi, VIIi, IX

9. Ask students to design their own political cartoons in which they reflect either
a Federalist or Anti-Federalist point of view. Display the cartoons around the
room and have students analyze them from their point of view.
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Evaluation

Observe and evaluate students' participation in class and group activities.
Collect and evailuate the collages.

Collect and evaluate students' original preambles.

Evaluate students' performances on the Preamble memory work.
Evaluate students' criginal cartoons.
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Preamble

Grade 8: U.S. Histor

MWe The People of the United Htates,
in order to form a more perfect union,
establish justice, insure domestic tranquility,
provide for the common defence,
promote the general welfare,
and secure the blessings of liberty
to ourscelves and our posterity,
00 ordain and establisb this
Constitution for the United States of America.

8-6



L8

What do the pillars shown in this cartoon of 1786 represent?
What pillars were not yet raised?
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Learning Stafions

S
STATION |

... A federal government . . . ought to be clothed with all the powers requisite to
complete execution of its trust.

R
STATION Il

Energy in the Executive is a ieading characteristic in the definition of good govern-
ment.

A
STATION 1l

This country should never be split into a number of unsocial, jealous, and alien sov-
ereignties.

T
STATION IV

The states should respectively have laws, courts, force, and revenues of their own
sufficient for their own security; they ought to be fit to keep house alone if neces-

sary.

S
STATION V

F am against inserting a declaration of rights in the Constitution . . . If such an addi-
tion is not dangerous, it is at least unnecessary.

0
STATION Vi

A bill of rights . . . serves to secure the minority against the usurpation and tyranny of

the majority. .



Attachment , nage 2
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STATION VII o

. The ... new form of government . . . declares a consolidation or union of all the c
thirteen parts, or states, into one great whole . . . It is an intuitive fruth that a consoli- E.n
dated republican form of government [will lead] . . . into a monarchy, either limited e
or despotic. o’
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A
STATION VIl

...one government . .. never can extend equal benefits to all parts of the United
States. Different laws, customs, and opinions exist in the different states, which by a
uniform system of laws would be unreasonably invaded.

STATION IX

The number of representatives [called for in the Constitution of 1787} appears to be

too few, either to communicate the requisite information of the wants, local cir-

cumstances, and sentiments of so extensive an empire, or to prevent corruption
. and undue influence in the exigencies of such great powers.

STATION X

... under the Confederation . . . the measures of the Union have not been ex-
ecuted; and the delinquencies of the States have step by step matured them-
selves to an extreme, which has, at length, arested all the wheels of the national
government and brought them to an awful stand.




ations of Citizenshiy

hts, Liberties, and Obli

Major Idea

Citizens of a democracy are aware of the nation’s commitment to individual free-
doms, freedoms that are best exemplified by the Bill of Rights. Americans con-
cemed with maintaining a high level of freedom are also aware of their responsibili-
ties as citizens.
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Learning Objectives

Students will:

1. recognize that American citizens not only enjoy many rights guaran-
teed by the Constitution, but also have many responsibilities associated

with those rights
2. consider the importance of individual liberties found in the Bill of Rights
3. analyze voting trends of young voters
4. analyze strategies for increasing voter turnout

Social Studies Essential Elements

SA, 51, 6A, 6C, 7B, 7C, 7D, 7H, A, 9B, FE, 9H.

Materials Needed

Attachment 4: Continuum, with Signs

Attachment 5: A Visitor from Quiler Space

Attachment 4: Voting Patterns of Different Age Groups
Attachment 7: Improving Voter Participation
Attachment 8: Sample Election Bills for Class Discussion
Attachment 9: One Vote Counts

Materials and posters for cartoons

Blank audic and video tapes

Video camera

Tape recorder

Vocabulary
bill counsel
responsibility right

self-incrimination
8-10



Teaching Strategies

1. Use the following quotations to develop a class discussion on the concept
that responsibilities accompany rights. You might ask students what they
think these quotations mean and why each person quoted might have
made the statement. After asking students to generate some examples to
ilustrate each of the quotations, let them discuss whether or not they agree
with the concept embodied in each of the statements.

Those who expect fo reap the blessings of freedom must undergo the fa-
tigue of supporting it.
Thomas Paine

Ask not what your country can do for you; ask what you can do for your
country.

President John F. Kennedy
There can be no daily democracy without daily citizenship.

Raiph Nader

Use any two of the quotations to develop an understanding of the idea that
responsibilities accompany rights and then use the remaining quotation for
the continuum activity (Handbook of Strategies, Strategy No. 1) with the two
polar positions being “Strongly Agree” and “Strongly Disagree.” An alterna-
tive strategy is 1o follow the range of position activity (Handbook of Strate-
gies, Strategy No. 9). If there is much disagreement among students on a
given topic, it is helpful to altemate speakers from either end of the con-
tinuum and to ask each student to summarize or paraphrase what the previ-
ous speaker has said before stating an opinion (Attachment 4).

2. Distribute “A Visitor From Quter Space” (Attachment 5). Read the instructions
and ask students 1o list the rights in order from most important to least impor-
tant (Handbook of Strategies, Strategy No. 8). This may be done individually
or in small groups. Survey the class to determine how they ranked these
freedoms and which five they judged to be most important. Discuss. Ask
them if there are any other rights that are so important that they should be
included in the top five and, if so, what they are and what they would omit
to make room for the new ones. Refering to the quotations from above, ask
what responsibilities citizens might have in relation to each of the freedoms
(what “support”" might Paine think necessarye).

3. To develop the concept that voting is a responsibility as well as a right, show
students the transparency made from "Who Does Voie” (Atachment §).

8-11
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Discuss the following questions:

Which age group votes the moste2 Which age group votes the least? .

What pattern can you find about voting tfrends among all three groups be-
tween 1976 and 19882

In what age group and in what years did a majority of citizens votee
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What pattern can you find about voting frends as people get older? What
do you think this means for elections and for people campaigning for office?

4, Have students participate in a continuum activity by standing along an
imaginary or real (use masking tape) line in the room to illustrate the strength
of their reaction to this statement: “Are Voting Rights Wasted on Teenagers?2”
Hang signs at either end of the continuum: "Strongly Agree” and "Strongly
Disagree." Ask students o explain their reasons for placing themselves at
particular points along the line (Attachment 4).

5. Have students brainsiorm reasons people don’t vote. Distribute “Improving
Voter Participation,” (from Excelin Civics) (Aftachment No. 7). After discuss-
ing the reading, divide the class into groups of three or four. Assign each
group one of the proposals from “Sample Election Bills for Class Discussion”
(Attachment 8). Each group should study the assigned proposal {bill) and
answer the following questions:

a. Would this bill be likely to increase voter registration and voting2 Why
or why not?

b. Which, if any, of the Presidential Commission recommendations does
the bill adopt?

C. What are any negative features of the bill2
d. What are any positive features of the bill2
e. If you were voting on this bill, how would you vote and whye If you

wouldn't vote for it, can you suggest any changes 1o make the bill
more attractive?

Conclude this part of the actlivity by asking each group to report on its bill to
the rest of the class. Let the class vote on each bill that is recommended by
a group {adapted from Excel in Civics).

6. Working alone or in pairs, have students create a poster, rap song, video,
avdio spot, or editorial cartoon in which they encourage young peopie to
vote. If they have previously studied propaganda techniques, you might
encourage them to apply any of those techniques to this activity*.

* This activity was taken from “Your Vote," Robert A. Taft institute of Government, 420 Lexingfon
Avenve, New York.
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Evaluation

Observe and evaluate students' participation in class and group activities.
Collect and evaluate students’ criginal posters, rap songs, videos, audio spots, and
editorial cartoons. .
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Grade 8: U.S. Histor
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Are Voting Rights Wasted on Teenagers?
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A VISITOR FROM OUTER SPACE

Itis 2010. You are living a quiet, prosperous life in Texas. You are quietly watching
television with your family when a news bulletin comes over the TV station. You
immediately see that this is not the normal type of news bulletin because there is
what looks like a very strange creature on the screen--the only thing familiar is that
he is speaking English. He tells you that he and his people have gained conftrol
over all of the communications networks in the United States and that everyone
had better pay attention to what he has to say. You change the channel--and just
as he said-there he is on every station. He begins to speak very loudly. You gather
your family around you because you are beginning to wory about what he is
going to do. His speech is as follows:

My name
iS STHGIR.

I am from the
planet NAGUNTHAL
in another galaxy

where the
inhabitants are

far superior

My name is STHGIR. | am from the planet NAGWITHAL in another galaxy where the
inhabitants are far superior to the beings on this planet EARTH. Just as we have
gained conirol over the communications of the United States, we have the ability
to take complete control over every one of your lives. We do not want a war
between our planef and yours, but we do want to control some things so that we
can live in peace and harmony with you. We have looked at some of your laws
and the way your government operates and have found that they give too much
freedom to the individual. Therefore, we are going to conduct a survey to try and
amve at a decision about which both you and | will be happy. Ast have said, | do
not want to take everything away from you, but | can't allow you fo live as you
have in the past. Therefore, | am giving you a list of ten of the rights that you now
have according to your Constitution. You are o look over the list and decide
which of the ten are most imporiant to you. | will allow you to keep FIVE of the ten
rights, the five which get the most votes from all the citizens of the United States.

8-17
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Attachment 5, page 2

Rights and Freedoms

You are to rank the following rights in the order in which you would give them up, .
with 1 being the right you would give up last and 10 being the one you would give
up first. After you have completed your ranking, you will receive further instructions.

Directions: Rank from 1 to 10 your most important rights (1-most important, 10-least
important).
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Right to bear arms

Right to freedom of speech

Right to iegal counsel

Right to protection from cruel and unusual punishment

Right to freedom of the press

Right to jury trial

Right to freedom of religion

Right to peacefully assemble

Protection from self-incrimination

Right to protection from unreasonable searches and seizures

Suggestion: This exercise can be used for lower grade levels as well. Teachers may
want to list rights on index cards and have students rank them accord- .

ingly.




Who Does Vote?

Voting Patterns of Different Age Groups
{percent reporting they voted)
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Source: U.S. Bureau of the Census, Current Population Reports, Series P-20, No. 440 and earlier
reporis.
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Improving Voler Parficipation

Your vote can make a difference (see "One Vote Counts," Attachment 8). A num-
ber of critical elections would have turned out differently if just one more person in
each precinct had voted the other way. For example, it is claimed that if only one
more voter per precinct had voted for Richard Nixon in 1940, Nixon would have
been elected president at that time. And in 1968, if only one more voter per pre-
cinct had voted for Hubert Humphrey, Humphrey would have been elected presi-
dent. United States senators have been elected by fewer than fifty votes in some
states. In 1982, thirteen congressional elections were decided by fewer than fif-
teen hundred votes. In 1982, some candidates actually received more votes at
the polls than their opponents, but they lost the elections because their opponents
received more early votes.

Your vote can make a difference. Your vote can help decide who is elected and
therefore help determine government policy. Your vote can mean more aid for
education or more money for the military. Yet, many people stilt refuse to vote.

One reason people do not vote is that they have to register first. In 19463, the Presi-
dential Commission on Registration and Voting concluded that the major reason
for non-volting was restrictive voter registration laws. The commission made the
following recommendations to improve voter participation:

. Each staie should set up a commission on registration and voting participa-
fion, or ... survey in detail its election law and practices.

. Local residency requirements should not exceed 30 days.
. New state residents should be allowed to vote for President.
. Voter registration should exiend as close to election day as possible, and

should not end more than 3 or 4 weeks before election day.
. Literacy tests should be abolished.
. Voting by 18-year-olds should be considered by the states.

. The right to vote should be exiended to those living on federal reservations
(that is, native Americans, living on reservations).

. The poll tax as a qudlification for votling should be eliminated.

As aresult of the Voting Rights Act of 1965, federal court decisions, the Twenty-

Fourth and Twenty-Sixth Amendments, and various state laws, all of these recom-
mendations have been implemented. Yet, voter participation has continued to .
decline.
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Attachment 7, page 2

The Commitiee for the Study of the American Electorate has recently analyzed
nonvoting in the United States. The committee is a bipartisan group of civic, edu-
cational, labor, business, and political leaders.

Their analysis indicates that many eligible voters do not register and vote for the
following reasons:

. They are not interested in voting;
. They do not believe their vote makes a difference;
. They believe there is very little difference in the candidates and therefore

the results will not make much difference in the direction of government.

These same studies confirm that more people vote when they believe their vote
will make a difference.

For example, in the 1983 election for mayor of Chicago, nearly 82 percent of the
registered voters voted. Many people say such a high turnout occured because
of a clear difference in the candidates' views on major issues and a belief among
voters that the election was important and would be close. Harold Washington,
the Democratic candidate, ran on a platform promising major changes and reform
of city government. Bernard Epton, the Republican candidate, promised not to
make major changes and urged voters to elect him "before it's too late." On April
12, 1983, arecord number of voters ventured to the polls--1,291,858. Washington
received 668,176 votes, or 51.7 percent of the votes cast. It was estimated that
more than 100,000 of the votes were cast by newly registered voters. As one politi-
cal observer noted, "The Washington campaign created a sense of excitement
and optimism about the possibilities of power in people who had given up on the
political system." Clearly, those voters thought their vote would make & difference.

8-21

@)
-y
=2
o
Ly
g
s
g
=
A
-
o
q
o




.
o
"
2
=
“
—J
£
Q
‘
=
e
o

Bill #1

Bil! #2

Bill #3

Bill #4

Bill #5

Bilt #6

Sample Election Bills for Class Discussion

A law permitting same-day registration for voling. All persons wishing
to vote may register and vote on election day by demonstrating proof
of age and residency and by swearing that they are citizens of the
United States. Upon meeting these requirements, persons will be per-
mitted to vote in the election.

A law making all state and federal elections official holidays. Any
eligible voter failing to vote will be subject to a fine.

A law establishing weekends, Saturday and Sunday, as official election
days. All elections would be held over a two-day weekend and the
polls would be open from 7 a.m. to 7 p.m. on both Saturday and Sun-
day.

A law to extend the hours that polis will be open. The polls would
open at 5 a.m. and close at midnight, permitting eligible voters to vote

af anytime during those hours.

A law authorizing an election commission to hire and deputize election
commissioners to go door-to-door to verify the accuracy of the voter
registration lists by checking each address with the name(s) on the
registration list. The commissioners would be authorized o register all
unregistered voters right at their door. Regisiration postcards would be
distributed where no one answers. Eligible but unregistered voters will
have an opportunity to complete the registration cards and mail them
to the election commission. The returned postcards will serve as the
voter's registration.

A law requiring the following words to appear below the list of candi-
dates for an office: "None of the Above is Acceptable.” Any eligible
voter may vote against all candidates for the same office by placing
an "X" or punching the appropriate square before the words "None of
the Above." If "None of the Above" receives a plurality of the votes
cast, a new election will be scheduled and additional candidates will
have an opportunity to file and campaign for this office.

This activity was taken from Jenkins, Stephen, et al. Excel in Civics—Lessons in Citizenship, St. Paul,
West Publishing Company, 1985.

8-22




One Vote Counts

Listed below are several instances from history when one vote made a difference
in the outcome of an election or a governmental decision.

In 1645 one vote gave Oliver Cromwell control of England
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In 1649 one vote caused Charles | of England to be executed.
In 1776 one vote gave America the English language instead of German.

In 1793 one vote cost King Louis XVI his life due to the French National Assembly's
decision by a one vote margin to execute.

In 1824 the U.S. House of Representatives elected John Quincy Adams president
over Andrew Jackson when one representative from New York changed his vote.

In 1839 one vote elected Marcus Morton Governor of Massachusetts.
In 1845 one vote brought Texas into the Union.
. In 1868 one vote saved President Andrew Johnson from impeachment.
In 1876 one vote changed France from a monarchy to a republic.
In 1923 one vote gave Adolph Hitler leadership of the Nazi Party.
In 1948, if Thomas Dewey had received one more vote in each precinct in Ohio

and California, his race with Harry Truman would have been thrown into the House
of Representatives.

Source: National Ad Council and National Association of Secretaries, "One Makes a Difference,”
November 1976, Austin American-Statesman.
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Voters of Tomorrow through Education
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The Road to Democratic Decline in Rome
Major Idea

At one fime, the Roman Republic was the most powerful government on earth.
Then, several factors combined to cause the loss of rights by the Roman people,
and eventually, the decline and fall of the Roman Republic.

Learning Objectives
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Students will anaiyze the decline of the Roman Republic and the loss of rights by
the Roman people.

Social Studies Essential Elements

World History Studies: 3A, 4A.

Materials Needed

1. A "Road”-this can be made by drawing parailel wavy lines approximately
eight feet in length and ten inches apart on a board or butcher paper. Write
“Advanced” in the left corner, “No Effect” in the middle, and “Impeded” in
the right corner of the “Road” (Attachment 1).

2. Prepare cards with Roman people/events placed with one person/event per
card (Attachment 1).

Teaching Strategies

1. After the study of the Roman Republic, give pairs of students one of the
cards. The student pairs are to determine where on the “Road” their card
should be placed. After each pair has placed its card on the “"Road,” the
class as a whole can discuss whether the placement is comect orincormrect
with each group defending its placement.

Janie Worst (R.L. Turner High—Carrolifon/Farmers Branch ISD)
Kaye Ashby {Coordinator, Public Service/Law-Related Education, State Bar of Texas)
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Greek/RomanVoting Systems

Major ldea

. The Greeks and Romans developed voting systems that can help us explain and
understand the development of the voting systems that we use today.

Learning Objectives

Students will use deductive reasoning to solve a mystery relating to Greek and
Roman voting systems.
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The Greek/Roman Mystery is designed o be an introduction to the voting unit for
these two societies.

Materials Needed

Attachment 2: Greek/Roman Mystery

Teaching Strategies

1. Make a transparency of the Greek/Roman Mystery page (Atachment 2).
2. At the start of the unit, show the class the fransparency.

3. Class members are encouraged to ask deductive questions to determine the
use/purpose of the featured objects.

4. The teacher can provide answers after reading the answer sheet.
3. If the students can guess the answer within 10-15 minutes, the unit can begin.
6. If the students cannot guess the answer within 10-15 minutes, the teacher

has the option of: (1) felling the students the answer and beginning a gen-
eral preliminary discussion of the topic; or {2} assigning a mini-research
project for the students to find the answers for themselves.

Janie Woarst (R.L. Turner High—Carrollfon/Farmers Branch ISD)
Kaye Ashby {Coordinator, Public Service/Law-Related Education, State Bar of Texas)
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Greek/Roman Mystery

h School: Roman Histor

The Romans were noted for many achievements in the area of government and
law. Forinstance, they initiated a form of representative government and a division
of power among government branches.

Even though many modern political and judicial processes come from the Romans,
the Athenians did criginate one political process used in the United States today

earlier than the Romans.

The objects at the top of this page were part of this early Athenian political process. .
Name the process and describe its operation.

{Answer on next page)

Roman History-4



Attachment 2, page 2

Answer to Greek/Roman Mystery
. The political process in the mystery is the voting process.

Originally used in Athens, the Romans adapted the voting procedures represented
by the two objects in the mystery.

The object at the left is a voting vase, which was used to hold the “ballots" after
the Roman Assemblymen voted.

The object at the right is @ Roman ballot. Made
of heavy wax, the ballot contained the names of
the two contenders for political office (note the
names across the top of the ring).
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After hearing the two contenders speak, each
Assemblyman would mark out the name of the
candidate he did not want, thus leaving the
name of his choice across the iop. A Roman baliot

After the ballots were cast, the vase was emptied and the voies counted to deter-
mine the winner.

. (Note: Candidates had to make their own speeches. Nothing precluded having
another person write the speech for the candidate, but rules prohibited anyone
other than the candidate from delivering the speech before the gathered Assem-
blymen.)

Other Roman voting procedures included the use of two disks (one with a hollow
center and one with g solid center). A hollow disk meant a negative or "NO" vote,
while the solid center meant a "YES" vote on the issues involving legistative matiers.
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Roman Voting Reform

Major idea

The Roman population was divided into two classes: the privileged patricians and
the common plebeians. The two classes had different sets of rights. Most notably,
the patricians had the right to vote while the plebeians did not.

Learning Objectives

h School: Roman Histor

Students will discern the political differences in the patrician and plebeian classes
and the Roman voting procedure.

Social Studies Essential Elements

3, 21.

Materials Needed

Attachment 3: Supplemental Activities

Paper scrolls with speeches on them

Two colors of marbles—enough for each student to have one of each color

Two jars for placing voting marbles and discarded marbles (you can use wide-
mouth jars covered with dark paper)

Teaching Strategies

1. Assign class to research the political rights of both the patrcian and plebeian
classes at the beginning of the Roman Republic (this can be an independent
study project).

Each student prepares an argument FOR and AGAINST giving the plebeian
class voting rights.

Divide the class info two sections. Have each section condense their collec-
tive arguments into two GOOD argumentis—one FOR and one AGAINST ple-

beian vote. .

Amrange the classroom desks into an amphitheater circular setiing for the
‘debate.”

Roman History-6



Each group selects an "orator” or person to give its argument before the
mock “Senate” (student orators use the scrolis to record their arguments for
the debate).

Each group draws to determine which will speak FOR or AGAINST plebeian
voting.

(NOTE: students can come dressed as Romans by wearing sheet fogas over
running shorts).

Place two jars at the back of the room. PLACE THE VOTING JAR ON THE
LEFT AND THE DISCARD JAR ON THE RIGHT.
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After the “"debate,"” student "Senators” line up single file and pass between
the two jars.

Determine beforehand which color will be a YES vote marble and which
color will be a NO vote marble (for example, white marbles represent a YES
vote and black marbles represent a NO vote). Before the vote, make sure
that the question to be voted on is clear (i.e., a YES vote is a vote in favor of
granting voting rights to the plebeian class).

Each student "Senator” decides on how he or she wants to vote and places
the appropriate color marble in the voting jar on the left. Af the same time,
the student will place the other marble in the discard jar. This should be
done in such a way that other students cannot see which color marble was
dropped into the jars.

After the "vote," the marbles in the VOTING JAR can be counted to deter-
mine the vote. The DISCARD marbles should verify the vote. Use the exercise
in Atachment 3 o supplement this exercise.

Roman History-7



Supplemental Activities

I: Using Strategy # 28 LRE Handbook of Strategies .

"Decision Tree."

Write the following question at the top of the “tree": “Should the plebians bé
given Roman voting privilegese”

h School: Roman Histor

List at least 3 reasons FOR and AGAINST.

Then, write the decision on the top of the “tree.”

Decision
A B C
Positive Positive Positive

2.
3.
Consequences
Negative Negative Negative

1. 1. 1.
2. 2, 2.
3 3 3

{Write 2-3 altematives in
the trunk of the tree.)

Occasion for Decision

The decision free device was developed by Roger LaRaus and Richard C. Remy. Used
with their permission,

Roman History-8



Attachment 3, page 2

l: Comparison/Contrast Venn Diagram

. Using a Venn Diagram, compare the voling laws in Rome o the modemn
United States voting laws.

ROME
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UNITED STATES

Differences

{Contrasts)

Differences

{Contrasts)

Janie Worst [R.L. Turner High—Carmroliton/Farmers Branch 15D)
Kaye Ashby (Coordinator, Fublic Service/Law-Related Education, State Bar of Texas)
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h School: Roman Histor

Comparison of Forms of Government

The type of society that one lives in often determines the form that its government
takes. As a society changes, its method of government as well as citizen rights
often change to reflect the new society.

Learning Objectives

Students will:

1.

learn that voting procedures and individual rights are determined by
the type of government developed by a society

2. differentiate between democratic and totalitarian governments and
societies
3. identify the role of individual rights in democratic and totalitarian gov-
ernments
4, analyze and explain why voting is a right and a responsibility
Materials Needed

Attachment 4: Forms of Government
Attachment 5. Supplemental activities

Teaching Strategies

1. Divide the class into two groups (four if the class is large). One group will-
research citizenship and government in Athens and the other group will do
the same for Sparia.

Research will focus on the following:

a.
b.
C.

What were the qualifications for citizenship?

What role did the citizen play in the selection of leaders?

What qualifications did a person have fo possess in order to hold pub-
lic officeg Use the charts on the following pages.

What were the principal offices of leadership?

Roman History-10



2. When the research is done, have the students compare the two societies by
using the completed chart (Attachment 4).

Why did the two societies develop differently?

3. Discuss characteristics of democratic versus totalitarian forms of government
with emphasis on citizen participation.
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a. List three characteristics of a citizen in a democratic society.

b. List three characteristics of a citizen in a totalitarian society.

C. What is the major difference between a democratic and totalitarian
society?

Roman History-11



Forms of Government

Directions: Use the chart below fo list the differences in government in Athens and .
Sparta.

h School: Roman Histor

1. Qualifications of
Citizenship

2. Role of Citizen in
Selecting Leaders

3. Qualifications for
Holding Public Office

4. Principal Offices of
Leadership

Compare the effectiveness of citizen participation in Athens, Sparta, and the
United States. List examples to show how voting is a right, a priviege, and a respon-
sibility. Use the chart below to organize your thoughts.

Sparta Athens U.S.

Right

Privilege

Responsibility

Roman History-12
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Supplemental Activities

. I: Strategy # 31 LRE Handbook of Strategies
" Journal Writing"

Divide students into research groups. Have each group assume the persona
of one citizen and write/compile a weekly journal of events pertaining to
voling and citizenship responsibilities.

I Strategy # 13 LRE Handbook of Strategies
"Cartoons”
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Have students draw political cartoons depicting some aspect of Athenian or
Spartan society.

I Strategy # 14 LRE Handbook of Strategies
“Collage"

Students can prepare a collage contrasting life in Athens and Sparta.
IV:  Venn Diagram Compare and Contrast

Students use a Venn Diagram to compare and contrast either voting or
. citizenship in Athens and Sparta. :

ATHENS SPARTA

Differences Similarities Differences

(Contrasts) {Comparisons) {Contrasts)

Adapted from Voter Education Guidebook by:

Janie Worst [R.L. Turner High—Carrollfon/Farmers Branch I15SD)
Kaye Ashby (Coordinator, Public Service/Law-Related Education, Stale Bar of Texas)

Roman History-13




L
AN
=
)
O
-
S
S
|
-
=,
v\.
Q
S
<)
vV
0
v\.
QO
o
L
Q)
N
Q
Y
<

* Project
o @OVJ_?IOJ @o

Voters of Tomorrow through Education




Major idea

Students will study and develop an understanding of how the media can influence
a candidate's image and therefore influence the outcome of an election. Itis
recommended that students be given the opportunity to investigate the following
election-related events in relafion to image and the mass media:

l. The Kennedy-Nixon Debates
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il. The McGovern Campaign, 1972
1. The Defeat of Jimmy Carter, the Iran hostage crisis and other factors

V. 1992 Elections as appropriate

Learning Objectives

Students will:
1. distinguish between examples of propaganda, fact, and opinion
. 2. identify factors which influence the candidate's image as portrayed by
the media
3. analyze the impact of such factors on the election process
4 draw conclusions concerning cause and effect relationships in the

electoral process

Social Studies Essential Elements

2B, 2H, 5C, 5D.

Materials Needed

Aftachment 1: Propaganda
Attachment 2: Fact

Attachment 3: Opinion

Attachment 4: Political Attitude Survey
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— 1. Brainstorm (Handbook of Strategies, Strategy No. 3)
% a. If you were to vote for president, what would you lock for in a political
_g candidate?
3 b. How does the media influence a candidate’'s image?
=
) 2. Fact, Opinion, and Propaganda
a. Using a transparency discuss the meaning of propaganda, fact, and
opinion
1. propaganda (a systematic effort to persuade a group of people
to support or adopt a particular idea) (Atachment 1)
2. fact (something which exists or has actually happened) (Altach-
ment 2)
3. opinion (a belief not based on absolute certainty or positive

knowledge but on what seems to be true) (Atachment 3)
Have students read and discuss the examples found in Atachments 1-3
c. Students should generate af least one example of a fact, opinion, and
propaganda statement

o

3. Political Attitude Survey

Have students complete the survey (Altachment 4). Using the information
compiled from the survey, have the students rank the answers found in the
following questions (Handbook of Strategies, Strategy No. 4).

1.4 Party identification

1.5 Political party identity

I.L6  Interestin politics

1.8 Political and world news

I.10  Discuss politics

Others as determined by the teacher

4. Collage

Have students read periodicals and newspapers to identify fact, opinion, and
propaganda statements which influence the success of current candidates.

Predict how these facts may affect the outcome of the election (Handbook

of Strategies, Strategy No. 12). Develop a meaningful collage which includes
examples of fact, opinion, and propaganda about a particular candidate
(Handbook of Strategies, Strategy No. 14). After the election, analyze which

factors may have influenced the outcome. .

U.S. History-2



S. Cooperative Learning

Assign each group one of the following topics. Have the students research
the topic and plan a creative way (cartoon, role play, debate, videotape,
etc.) of presenting their findings to the class.

In their preseniation, students should include an analysis of how fact, opinion,
and propaganda influenced the election.

A10isiH *s°n :jooyps ybiy

a. Were the ielevised presidential debates in 1960 a major factor in
Kennedy's election or Nixon's loss? *
b. Did “dirty tricks” influence the election of 1972 or were McGovern's

views outside of mainstream thinking? *

c. Did Gerald Ford lose to Jimmy Carter in 1976, or did the Republican
party lose to the Democratic partye *

d. Were there factors other than the Iran hostage crisis which helped
defeat Jimmy Carterin 19802 *

" Voler Education Enrichment Activities, League of Women Voters of Houston Education
Fund

Evaluation

Formal evaluation of collage based on theme, organization, and presenitation.
Cooperative learning activity evaluation based on knowledge and presentation of
the subject matter and efforis to work as a group.

U.S. History-3



Propaganda

Definition: A systematic effort to persuade a group of
people to support or adopt a particular
ideaq.

Examples: Propagandais a method of taking opinions
and attempting to present them as facts.
Propaganda often uses descriptions that
are persuasive, definitive and/or absolute
(the greatest, the only, the best, etc.). The
following examples demonstrate this:

1. A television commercial tells you that Squeaky
Clean Detergent is the very best detergent that
you can buy.

2. A candidate for mayor says that his platform is
the only one that will lower city property taxes.

3. A protestor holds a sign that says, “THE WAR IS
UNJUST.”

4. A friend tells you to buy your clothes at Denim
Mart because everybody is buying their clothes
there.

U.s. History-4



Fact

. Definition: Something which exists or has actually hap-
pened.

Examples: A fact is something that can be proven by
logic, reason, or evidence.

A10JSIH *s°n_:jooups ybiy

1.  Water freezes at 32 degrees Fahrenheit and 0O
degrees Celsius.

2. George Bush won the 1988 presidential elec-
tion.

3. The square root of 64 is not 7.

. 4. Measured in areq, Texas is the second largest
state in the United States.

U.S. History-5



 Attachmenty
Opinion

Definition: A belief not based on absolute certainty or .
positive knowledge, but on what seems to
be frue.
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Examples: Opinions can be strongly held, but they are
not facts because their truth can not be
proven absolutely. Opinions usually use
phrases like *| think that,” “we believe that,”
“she likes,"” etfc.

1. |believe that we should paint the room blue—it
would look better than if we painted it red.

2. Based on the index of leading economic indi- .
cators, we believe that the economy will im-
prove in the upcoming months.

3. llike Senator Smith's proposal for reducing
unemployment,

4. Sue thinks that the new restaurant is a great
place to eat.

5. Ithink that the Maulers will beat the Destroyers
in this weekend’s game.

U.S. History-6



=
Ex
Political Aflitude Survey “
5
. l General Information {circle one response to each question) g
| —
1. Sex E‘”
(@) male (b) female =
=i
=)
q
2. Ethnic Origin <
(a) Caucasian (e} Hispanic American
(b) African American {f) Asian American
(c} Mexican American {g) American Indian
(d) Puerto Rican {h) Other
3. Social Class (ask student to categorize him or herself)
(a) Upper class (c) Lower class
(b} Middle class {d) Other

4, Political party identification
(a} Democrat (c) Independent
(b} Republican (d} Other
5. Is your political party identity:
(a) The same as both your parents
(b} The same as your mother

(c) The same as your father
{d) Different from both your parents

L. Interest in politics (circle one response to each question)

6. Would you say that your interest in politics and government is:

(a) High
. (b) Low
(c) Average

U.S. History-7



h School: U.S. Histor

Attachment 4, page 2

7.

10.

11.

12.

How often do you watch the news on television or listen to it on the

radio?

{a) Daily (c) Iregularly
(b} Weekly (d) Seldom

How often do you read the political and world news sections of the
newspapere

(a) Daily (c) Imegularly
(b} Weekly (d) Seldom

Do you read any of the following magazines at least once a month?

(@) Time {d) New Republic
{b) Newsweek (e) National Review
{c) U.S. News and World Report (f} Other

With whom do you discuss politicse

(a) Teachers (e) People at work .
(b) Family (f) Others
(c) Friends (g) Don't

{d) Union members

Have you ever worked in a campaign#

() Yes (b) No

Have you ever worn a button or sticker in support of a candidate?

(@) Yes (b) No

U.S. History-8



The Development of Voting Rights in the U.S.

Major Idea

Students will study voting tradition by learning about significant documents that
have influenced our right to vote as Americans.

Learning Objectives

Students will:

1. identify voting rights guaranteed by Constitutional Amendments 15, 19,

24 and 26

2. list document references to voting rights from the Magna Charta, the
English Bill of Rights, the Mayflower Compact, and the Fundamental
Orders of Connecticut

Social Studies Essential Elements

1A,1B,1C, 2B, 2C, 2J, 5B, 5C, 5E.

Materials Needed

Attachment 5: Magna Charta

Attachment 6: English Bill of Rights

Attachment 7: Mayflower Compact

Attachment 8: Fundamental Orders of Connecticut
Attachment 9: Voting Rights Act of 1965

Attachment 10: Voting Rights--Tests

Attachment 11: Voting Rights Act of 1965—-Extension
Attachment 12: 15th Amendment to the U.S. Constitution
Attachment 13: 19th Amendment o the U.S. Constitution
Attachment 14: 24th Amendment to the U.S. Constitution
Attachment 15: 26th Amendment to the U.S. Constitution

U.5. History-9
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4 ®
— l. History and Background of Voting
'§ A. European conftributions
Q
=
4 1. Magna Chartfa (Attachment 5)
= 2. English Bill of Rights (Atachment 6)
= B. Early American Voting
1. Mayflower Compact (Aftachment 7)
2. Fundamental Orders of Connecticut (Attachment 8)
3 United States Constitution
a. Amendment 15 (Attachment 12)
b. Amendment 19 (Attachment 13)
C. Amendment 24 (Attachment 14)
d. Amendment 26 (Aftachment 15)
4, Voting Rights Act of 1965 as amended in 1970 and 1975 (Attach-
ments 2-11)
Teaching Strategies

1. Discussion: Discuss the history and background of voting in the United States.
include in your discussion how laws and documents have influenced the
right 1o vote. Refer to the information found in Aftachments 5-11,

2. Cooperative Learning: Assign each group one of the following historical
documents: The Magna Charta, the English Bill of Rights, the Mayflower
Compact, or the Fundamental Orders of Connecticut.

Each group should be ;:;repc:red to do the following:

1. Present the major facts found in the document.

2. Present two examples of democracy found in the document and two
examples where democracy is in question. Students should be pre-
pared to justify their examples.

3. As each group makes their presentation, have the class begin devel-
oping a time line tracing the development of voting rights. Continue
the time line as other events are studied.

3. Diclogue Debate (Handbook of Strategies, Strategy No. 21): The dialogue .
debate provides a structure discussion of a controversial topic. More than @
regular debate, the dialogue debate encourages students to examine many

arguments from each point of view.
U.s. History-10




The teacher should select four students (or four teams) for each debate.
Two students {(or teams of students) should be assigned to one or more of the
following amendments or acts:

Aftachment 12: 15th Amendment to the U.S. Constitution
Attachment 13: 19th Amendment to the U.S. Constitution
Attachment 14: 24th Amendment to the U.S. Constitution
Aftachment 15: 26th Amendment to the U.S. Constitution
AHachments 9-11: Voting Rights Act as amended in 1970 and 1975
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One student (or team) will speak in favor of the amendment or act, the
other will speak in opposition to the amendment or act. Students should
place themselves in the appropriate historical time period.

After the students have had enough preparation time, the debaters should
conduct their debate before the other members of the class who will have
opportunities to question the debaters after the completion of two or more
rounds. Round lis begun with a spokesperson from one side developing one
argument. The teacher should listen and, when one point has clearly been
made, the teacher should stop the speaker. At that time a spokesperson
from the other side must pick up the first point presented, refute it, and con-
tinue to develop a new point favoring an altemate position. Once again the
teacher should stop this second speaker as soon as the speaker has devel-
oped a new idea. The first side then must respond and develop their idea.
The same pattern would be followed with each round consisting of state-
ments from each student or team. Depending upon the complexity of the
topic and the amount of preparation, two or more rounds may be needed.
At the end of the last round the audience should be encouraged to ask
questions and offer additional points. The debaters may ask for a vote from
the audience to determine the winning side.

Following the debate the teacher should lead the class in a review of the
amendments,

4, Continuum (Handbook of Strategies, Strategy No. 1) and Quick Survey
(Handbook of Strategies, Strategy No. 23): Using a continuum and quick
survey (see diagram), have students indicate their opinion on each state-
ment below. Students should be prepared to give reasons for their position.
Follow with an open interviewing activity to allow students to elaborate on
their positions (Handbook of Strategies, Strategy No. 7).

Q. Perhaps we should not be overly concerned that less than two-thirds
of the electorate take part in public elections. Maybe this is a sign of a
general satisfaction with the political situation. We would have more
reason to be concerned if suddenly all Americans were to become
eager to take part and were making all sorts of demands on the gov-
ermment. Intense political activity by large numbers of people could
result in severe confilict and disorder.

U.S. History-11



b. Most of the people who fail to vote should not vote. They do not know
the candidates. They are ignorant of the issues. We might be better
off if we did not encourage people who lack education to vote, .
Maybe our democracy is better off because many lower status citizens

are apathetic about palitics.

h School: U.S. Histor

Decision Continuum

e

Strongly Agree Agree No Opinion Disagree Strongly Disagree
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MAGNA CHARTA
OR THE
GREAT CHARTER OF KING JOHN

GRANTED AT RUNNYMEDE, JUNE 15, A. D. 1215, IN THE
SEVENTEENTH YEAR OF HIS REIGN.

John, by the grace of God, King of
England, Lord of Ireland, Duke of
Normandy, and Aquitaine, and Count
of Anjou, to his Archbishops, Bishops,
Abbots, Earls, Barons, Justiciaries, Forest-
ers, Sheriffs, Governors, Officers, and to
all Bailiffs, and his lieges, greeting. Know
ye, that we, in the presence of God,
and for the salvation of our soul, and
the souls of our ancestors and heirs, and
unto the honour of God and the ad-
vancement of Holy Church, and
amendment of our Realm, by advice of
our venerable Fathers, Stephen, Arch-
bishop of Canterbury, Primate of all
England and Cardinal of the Holy Ro-
man Church, Henry, Archbishop of
Dublin, William of London, Peter of
Winchester, Jocelin of Bath and
Glastonbury, Hugh of Lincoln, Walter of
Worcester, William of Coventry,
Benedict of Rochester, Bishops; of Mas-
ter Pandulph, Sub-Deacon and Familiar
of our Lord the Pope, Brother Aymeric,
Master of the Knights-Templars in En-
gland; and of the Noble Persons, Will-
iam Marescall, Earl of Pembroke, Will-
iam, Earl of Salisbury, William, Earl of
Warren, William, Earl of Arundel, Alan de
Galloway, Constable of Scotiand, Warin
Fitz Gerald, Peter Fitz Herbert, and
Hubert de Burgh, Seneschal of Poitou,
Hugh de Neville, Matthew Fitz Herbert,
Thomas Basset, Alan Basset, Philip of
Albiney, Robert de Roppell, John
Mareschal, John Fitz Hugh, and others
our liegeman have, in the first place,
granted to God, and by this our present

charter confirmed for us and our heirs
for ever:

1. That the church of England shall
be free, and have her whole rights, and
her liberties inviolable; and we will have
them so observed, that it may appear
thence, that the freedom of elections,
which is reckoned chief and indispens-
able to the English church, and which
we granted and confirmed by our
charter, and obtained the confirmation
of the same from our Lord the Pope
Innocent lli., before the discord be-
tween us and our barons, was granted
of mere free will; which charter we shall
observe, and we do will it to be faith-
fully observed by our heirs for ever,

2. We also have granted to all the
freemen of our kingdom, for us and for
our heirs for ever, all the underwritten
liberties, to be had and holden by them
and their heirs, of us and our heirs for
ever. |f any of our earls, or barons, or
others, who hold of us in chief by mili-
tary service, shall die, and at the time of
his death his heir shall be of full age,
and owe a relief, he shall have his
inheritance by the ancient relief; that is
to say, the heir or heirs of an earl, for a
whole earldom, by a hundred pounds;
the heir or heirs of a baron, for a whole
barony, by a hundred pounds; the heir
or heirs of a knight, for a whole knight's
fee, by a hundred shillings at most; and
whoever oweth less shall give less,
according to the ancient custom of
fees.

U.S. History-13
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Attachment 5, page 2

3. But if the heir of any such shall be
under age, and shall be in ward when
he comes of age, he shall have his
inheritance without relief and without
fine.

4, The keeper of the land of such an
heir being under age, shall take of the
land of the heir none but reasonable
issues, reasonable customs, and reason-
able services, and that without destruc-
tion and waste of his men and his
goods; and if we commit the custody of
any such lands to the sheriff, or any
other who is answerable to us for the
issues of the land, and he shall make
destruction and waste of the lands
which he hath in custody, we will take
of him amends, and the land shall be
committed to two lawful and discreet
men of that fee, who shall answer for
the issues to us, or to him to whom we
assign them; and if we sell or give to
any one the custody of any such lands,
and he therein make destruction or
waste, he shall lose the same custody.,
which shall be commitied to two lawful
and discreet men of that fee, who shall
in like manner answer to us as aforesaid.

5. But the keeper, so long as he shall
have the custody of the land, shall
keep up the houses, parks, warrens,
ponds, mills, and other things pertaining
to the land, out of the issues of the
same land; and shall deliver to the heir
when he comes of full age, his whole
land, stocked with ploughs and car-
riages, according as the time of
wainage shall require, and the issues of
the land can reasonably bear.

6. Heirs shall be married without
disparagement, and so that before
matrimony shall be contracted those
who are near in blood to the heir shall
have notice.

7. A widow, after the death of her
husband, shall forthwith and without
difficulty have her mamriage and inherit-
ance; nor shall she give anything for her
dower, or her marriage, or her inherit-
ance, which her husband and she held
at the day of his death; and she may
remain in the mansion house of her
husband forty days after his death,
within which time her dower shall be
assigned.

8. No widow shall be distrained to
marry herself, so long as she has a mind
1o live without a husband; but yet she
shall give security that she will not mamy
without our assent, if she holds of us; or
without the consent of the lord of
whom she holds, if she hold of another.

9. Neither we nor our bailiffs shall
seize any land or rent for any debt, so
long as the chattels of the debtor are
sufficient to pay the debt; nor shall the
sureties of the debtor be distrained so
long as the principal debtor has suffi-
cient to pay the debt; and if the princi-
pal debtor shall fail in the payment of
the debt, not having wherewithal to
pay i, then the sureties shall answer the
debt; and if they wilt they shall have the
lands and rents of the debtor, until they
shall be satisfied for the debt which they
paid for him, unless the principal debtor
can show himself acquitted thereof
against the said sureties.

10. If any one have borrowed any-
thing of the Jews, more or less, and die
before the debt be satisfied, there shall
be no interest paid for that debt, so
tong as the heir is under age, of whom-
soever he may hold; and if the debt fall
into our hands we will only fake the
chattel mentioned in the deed.

11. Andif any one shall die indebted
to the Jews, his wife shall have her
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Attachment 5, page 3

dower and pay nothing of that debt;
and if the deceased left children under
age, they shall have necessaries pro-
vided for them, according to the tene-
ment of the deceased; and out of the
residue the debt shall be paid, saving
however, the service due to the lords;
and in like manner shall it be done
touching debts due to others than the
Jews.

12. No scutage or aid shall be im-
posed in our kingdom, unless by the
general council of our kingdom; except
for ransoming our person, making our
eldest son a knight, and once for marmy-
ing our eldest daughter; and for these
there shall be paid a reagsonable aid. In
like manner it shall be concerning the
aids of the City of London.

13. Andthe City of London shall have
all its ancient liberties and free customs,
as well by land as by water: furthermore
we will and grant, that all other cities
and boroughs, and towns and ports,
shall have all their liberties and free
customs.

14. And for holding the generail
council of the kingdom concerning the
assessment of qids except in the three
cases aforesaid, and for the assessing of
scutages, we will cause to be sum-
moned the archbishops, bishops, ab-
bofts, earls, and greater barons of the
realm, singly by our letters. And further-
more we shall cause to be summoned
generally by our sheriffs and bailiffs, all
others who hold of us in chief, for a
certain day, that is to say, forty days
before their meeting at least, and to @
certain place; and in all letters of such
summons we will declare the cause of
such summons. And summons being
thus made, the business of the day shall
proceed on the day appointed, ac-
cording to the advice of such as shall

be present, although all that were
summoned come not.

15. We will not for the future grant to
any one that he may take aid of his
own free tenants, unless o ransom his
body, and to make his eldest son a
knight, and once to marry his eldest
daughter; and for this there shall be
only paid a reasonable aid.

16. No man shall be distrained to
perform more service for a knight's fee,
or other free tenement, than is due
from thence.

17. Common pleas shall not follow
our court, but shall be holden in some
place certain.

18.  Assizes of novel disseisin, and of
mort d'ancestor, and of darrien pre-
sentment, shall not be taken but in their
proper counties, and after this manner;
We, or, if we should be out of the realm,
our chief justiciary, shall send two
justiciaries through every county four
times a year, who, with four knights,
chosen out of every shire by the
people, shall hold the said assizes, in the
county, on the day, and at the place
appointed.

19. Andif any matters cannot be
determined on the day appointed for
holding the assizes in each county, so
many of the knights and freeholders as
have been at the assizes aforesaid,
shall stay to decide them, as is neces-
sary, according as there is more or less
business.

20. A freeman shall not be amerced
for a small fault but after the manner of
the fault, and for a great crime accord-
ing 1o the heinousness of it, saving to
him his contenement; and after the
same manner a merchant, saving o
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Attachment 5, page 4

him his merchandise. And a villein shall
be amerced after the same manner,
saving to him his wainage, if he shall fall
under our mercy; and none of the
aforesaid amerciaments shall be as-
sessed but by the oath of honest menin
the neighborhood.

21.  Earls and barons shall not be
amerced, but by their peers, and after
the degree of the offence.

22. No ecclesiastical person shall be
amerced for his lay tenement, but
according to the proportion of the
others aforesaid, and not according to
the value of his ecclesiastical benefice.

23. Neither a town nor any tenant
shall be distrained to make bridges or
banks, unless that anciently and of right
they are bound to do it.

24. No sheriff, constable, coroner, or
other our bailiffs, shall hold pleas of the
Crown,

25.  All counties, hundreds,
wapentakes, and tythings, shall stand at
the old rents, without any increase,
except in our demesne manors.

26. If any one holding of us a lay-fee
die, and the sheriff, or our bailiffs, show
our letters patent, of summons for debt
which the dead man did owe to us, it
shall be lawful for the sheriff or our bailiff
to attach and inroll the chattels of the
dead, found upon his lay-fee, to the
value of the debt, by the view of lawful
men, so as nothing be removed until
our whole clear debt be paid; and the
rest shall be left to the executors to fulfill
the testament of the dead, and if there
be nothing due from him to us, ait the
chattels shall go to the use of the dead,
saving to his wife and children their
reasonable shares.

27. If any freeman shall die intestate,
his chattels shall be distributed by the
hands of his nearest relations and
friends, by view of the church; saving to
every one his debts which the de-
ceased owed to him.

28. No constable or bailiff of ours shall
take corn or other chattels of any man,
unless he presently give him money for
it, or hath respite of payment by the
good-will of the seller.

29. No constable shall distrain any
knight to give money for castle guard, if
he himself will do it in his person, or by
another able man in case he cannot
do it through any reasonable cause.
And if we lead him, or send him in an
army, he shall be free from such guard
for the time he shall be in the army by
our command.

30. No sheriff or bailiff of ours, or any
other, shall fake horses or carts of any
freeman for carriage, but by the good-
will of the said freeman.

31.  Neither shall we nor our bailiffs
take any man'’s timber for our castles or
other uses, unless by the consent of the
owner of the fimber.

32. We will retain the lands of those
convicted of felony only ocne year and
a day, and then they shall be delivered
to the lord of the fee.

33.  Ali weirs for the time to come shall
be put down in the rivers of Thames and
Medway, and throughout all England,
except upon the seacoast.

34. The writ which is called Praecipe,
for the future, shall not be made out to
any one, of any tenement, whereby a

freeman may lose his court.
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35. There shall be one measure of
wine and one of ale through our whole
realm; and one measure of corn, that is
to say, the London quarter; and one
breadth of dyed cloth, and russets, and
haberjeets, that is to say, two elis within
the lists; and it shall be of weights as it is
of meaqsures.

36. Nothing from henceforth shall be
given or taken for a writ of inquisition of

life or limb, but it shall be granted freely,

and not denied.

37. If any do hold of us by fee-farm,
or by socage, or by burgage, and he
hold also lands of any other by knight's
service, we will not have the custody of
the heir or land, which is holden of
another man’s fee by reason of that
fee-farm, socage, or burgage:; neither
will we have the custody of such fee-
farm, socage, or burgage, except
knight's service was due to us out of the
same fee-farm. We will not have the
custody of an heir, nor of any land
which he holds of another by knight's
service, by reason of any petty
serieanty that holds of us, by the service
of paying a knife, an amrow, or the like.

38. No bailiff from henceforth shall
put any man to his law upon his own
bare saying. without credible witnesses
to prove it.

3%. No freeman shall be taken or
imprisoned, or disseised, or outlawed, or
banished, or any ways destroyed, nor
will we pass upon him, nor will we send
upon him, unless by the lawful judge-
ment of his peers, or by the law of the
land.

40. To none will we sell, to none will
we deny, or delay, right or justice.

41. All merchants shall have safe and
secure conduct, to go out of, and to
come into England, and to stay there,
and to pass as well by land as by water,
for buying and selling by the ancient
and allowed customs without any evil
tolls; except in time of war, or when
they are of any nation at war with us,
And if there be found any such in our
land, in the beginning of the war, they
shall be attached, without damage to
their bodies or goods, until it be known
unto us or our chief justiciary, how our
merchants be freated in the nation at
war with us; and if ours be safe there,
the others shall be safe in our domin-
ions.

42. |t shall be lawful for the time to
come, for any one to go out of our
kingdom, and return safely and se-
curely, by land or by water, saving his
allegiance to us; unless in time of war,
by some short space, for the common
benefit of the realm, except prisoners
and outlaws, according to the law of
the land, and people in war with us,
and merchanis who shall be in such
condition as is above mentioned.

43. If any man hold of any escheat,
as of the honour of Wallingford,
Nottingham, Boulogne, Lancaster, or of
other escheats which be in our hands,
and are baronies, and die, his heir shall
give no other relief, and perform no
other service to us, than he would to
the baron, if it were in the baron'’s
hands; we will hold it after the same
manner as the baron held it.

44, Those men who dwelt without the
forest, from henceforth shall not come
before our justiciaries of the forest, upon
commaon summons, unless such as are
impleaded, or are pledges for any that
are attached for something concerning
the forest.
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45. We will not make any justices,
constables, sheriffs, or bailiffs, but of
such as know the law of the realm and
mean duly to cbserve it.

44. All barons who have founded
abbeys, and have the kings of
England’s charters of advowson, or the
ancient tenure thereof, shall have the
keeping of them, when vacant, as they
ought {o have.

47. All forests that have been made
forests in our time, shall forthwith be
disforested; and the same shall be done
with the water banks that have been
fenced in by us in our time.

48. All evil cusioms concerning for-
ests, warrants, foresters and warreners,
sheriffs and their officers, rivers and their
keepers, shall forthwith be inquired into
in each county, by twelve sworn knights
of the same shire, chosen by creditable
persons of the same county; and within
forty days after the said inquest, be
utterly abolished, so as never to be
restored: so as we are first acquainted
therewith, or our justiciary, if we should
not be in England.

49. We willimmediately give up all
hostages and writings delivered unto us
by our English subjects, as securities for
their keeping the peace, and yielding
us faithful service.

50. We will entirely remove from our
bailiwicks the relations of Gerard de
Atheyes, so that for the future they shall
have no bailiwick in England; we will
also remove Engelard de Cygony,
Andrew, Peter, and Gyon, from the
Chancery; Gyon de Cygony, Geoffrey
de Martyn and his brothers; Philip Mark,
and his brothers, and his nephew,
Geoffrey, and their whole retinue.

51. Assoon as peace is restored, we
will send out of the kingdom all foreign
soldiers, cross-bowmen, and stipendiar-
ies, who are come with horses and arms
to the prejudice of our people.

52. If any one has been dispossessed
or deprived by us, without the legal
judgment of his peers, of his lands,
castles, liberties, or right, we will forth-
with restore them to him; and if any
dispute arise upon this head, let the
matter be decided by the five-and-
twenty barons hereafter mentioned, for
the preservation of the peace. As for all
those things of which any person has,
without the legal judgment of his peers,
been dispossessed or deprived, either
by King Henry our father, or our brother
King Richard, and which we have in our
hands, or are possessed by others, and
we are bound to warrant and make
goed, we shall have a respite fili the
term usudlly allowed the crusaders;
excepting those things about which
there is a plea depending, or whereof
an inquest hath been made, by our
order, before we undertook the cru-
sade, but when we return from our
pilgimage, or if perchance we tarmry at
home and do not make our pilgrimage,
we will immediately cause full justice to
be administered therein.

53. The same respite we shall have
{and in the same manner about admin-
istering justice, disafforesting the forests,
or letting them continue} for
disafforesting the forests, which Henry
our father, and our brother Richard
have afforested; and for the keeping of
the lands which are in another’s fee, in
the same manner as we have hitherto
enjoyed those wardships, by reason of a
fee held of us by knight's service; and
for the abbeys founded in any other fee
than our own, in which the iord of the
fee says he has a right; and when we

U.S. History-18




Attachment 5, page 7

return from our pilgrimage, or if we tamy
at home, and do not make our pilgrim-
age. we willimmediately do full justice
to all the complainants in this behalf.

54. No man shali be taken or impris-
oned upon the appeal of a woman, for
the death of any other than her hus-
band.

55. Allunjust and illegal fines made
by us, and all amerciaments imposed
unjustly and conftrary to the law of the
land, shali be entirely given up, or else
be left to the decision of the five-and-
twenty barons hereafter mentioned for
the preservation of the peace, or of the
major part of them, together with the
aforesaid Stephen, archbishop of Can-
terbury, if he can be present, and oih-
ers whom he shall think fit to take along
with him; and if he cannot be present,
the business shall notwithstanding go on
without him; but so that if one or more
of the afcresaid five-and-twenty barons
be plaintiffs in the same cause, they
shall be set aside as to what concerns
this particular affair, and others be
chosen in their room, cut of the said
five-and-twenty, and sworn by the rest
to decide the matter.

56. If we have disseised or dispos-
sessed the Welsh, of any lands, liberties,
or other things, without the legal judg-
ment of their peers, either in England or
in Wales, they shall be immediately
restored to them; and if any dispute
arise upon this head, the matter shall be
determined in the marche by the judg-
ment of their peers; for tenements in

- England according to the law of En-
gland, for tenements in Wales accord-
ing to the law of Wales, for tenements
of the marche according to the law of
the marche; the same shall the Welsh
do to us and our subjects.

57. Asfor dli those things of which a
Welshman hath, without the legal
judgment of his peers, been disseised or
deprived of by King Henry our father, or
our brother King Richard, and which we
either have in our hands, or others are
possessed of, and we are obliged to
warrant it, we shall have a respite Hili
the time generdlly allowed the crusad-
ers; excepting those things about which
a suit is depending, or whereof an
inquest has been made by our order,
before we undertook the crusade; but
when we return, or if we stay at home
without performing our pilgrimage, we
will immediately do them full justice,
according to the laws of the Welsh and
of the parts before mentioned.

58. We will without delay dismiss the
son of Llewellin, and all the Welsh hos-
tages, and release them from the en-
gagements they have entered into
with us for the preservation of the
peace.

59. We will freaf with Alexander, King
of Scots, concerning the restoring his
sisters and hostages, and his right and
liberties, in the same form and manner
as we shall do to the rest of our barons
of England; unless by the charters
which we have from his father, William,
late King of Scots, it ought 1o be other-
wise; but this shall be left to the deter-
mination of his peers in our court.

60. Ali the aforesaid customs and
liberties, which we have granted to be
holden in our kingdom, as much as it
belongs to us, towards our people of
our kingdom, as well clergy as laity shall
observe, as far as they are concerned,
towards their tenants,

41. And whereas, for the honour of
God and the amendment of our king-
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dom, and for the better quieting the
discord that has arisen between us and
our barons, we have granted all these
things aforesaid; willing to render them
firm and lasting, we do give and grant
our subjects the underwritten security,
namely, that the barons may choose
five-and-twenty barons of the kingdom,
whom they think convenient; who shall
take care, with all their might, to hoid
and observe, and cause to be ob-
served, the peace and liberties we
have granted them, and by this cur
present charter confirmed; so that if we,
our justiciary, our bailiffs, or any of our
officers, shall in any circumstance fail in
the performance of them, towards any
person, or shall break through any of
these articles of peace and security,
and the offense be notified to four
barons chosen out of the five-and-
twenty before meniioned, the said four
barons shall repair to us, or our justiciary,
if we are out of the realm, and, laying
cpen the grievance, shall petition to
have it redressed without delay; and if it
be not redressed by us, or if we should
chance to be out of the realm, if it
should not be redressed by our
justiciary, within forty days, reckoning
from the time it has been notified to us,
or to our justiciary, (if we should be out
of the realm,) the four barons aforesaid
shall lay the cause before the rest of
the five-and-twenty barons; and the
said five-and-twenty barons, together
with the community of the whole king-
dom, shali distrain and distress us in all
possible ways, by seizing our castles,
lands, possessions, and in any other
manner they can, till the grievance is
redressed according to their pleasure;
saving harmless our own person, and
the persons of our queen and children;
and when it is redressed, they shall
obey us as before. And any person
whatsoever in the kingdom, may swear
that he will obey the orders of the five-

and-twenty barons aforesaid, in the
execution of the premises, and will
distress us, jointly with them, to the ut-
most of his power; and we give public
and free liberty to any one that shail
please to swear to this, and never will
hinder any person from taking the same
oath.

62. As for all those of our subjects
who will not, of their own accord, swear
to join the five-and-twenty barons in
distraining and distressing us, we will
issue orders to make them take the
same oath as aforesaid. And if any one
of the five-and-twenty barons dies, or
goes out of the kingdom, or is hindered
any other way from carrying the things
aforesaid into execution, the rest of the
said five-and-twenty barons may
choose another in his room, at their
discretion, who shall be sworn in like
manner as the rest. In all things that are
committed o the execution of these
five-and-twenty barons, if, when they
are dll assembled together, they should
happen to disagree about any matter,
and some of them, when summoned,
will not, or cannot, come, whatever is
agreed upon, or enjoined by the major
part of those that are present, shali be
reputed as firm and valid as if all the
five-and-twenty had given their con-
sent; and the aforesaid five-and-twenty
shall swear, that all the premises they
shall faithfully observe, and cause with
all their power to be observed. And we
will not, by ourselves, or by any other,
procure anything whereby any of these
concessions and liberties may be re-
voked or lessened; and if any such thing
be obtained, let it be null and void;
neither shall we ever make use of it,
either by ourselves or any other. And all
the ill will, indignations, and rancours
that have arisen between us and our
subjects, of the clergy and laity, from
the first breaking out of the dissensions
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between us, we do fully remit and forgive: moreover all frespasses occasioned by
the said dissensions, from Easter in the fifteenth year of our reign, tili the restoration
of peace and tranquility, we hereby entirely remit to all, both clergy and laity, and
as far as in us lies do fully forgive. We have, moreover, caused to be made for them
the letters patent testimonial of Stephen, lord archbishop of Canterbury, Henry, lord
archbishop of Dublin, and the bishops aforesaid, as also of master Pandulph, for the
security and concessions aforesaid.

63. Wherefore we will and firmly enjoin, that the Church of England be free, and
that all the men in our kingdom have and hold all the aforesaid liberties, rights, and
concessions, truly and peaceably, freely and quietly, fully and wholly to themselves
and their heirs, of us and our heirs, in all things and places, for ever, as is aforesaid.

It is also sworn, as well on our part as on the part of the barons, that all the things
aforesaid shall be observed bona fide and without evil subtilty. Given under our
hand, in the presence of the witnesses above named, and many others, in the
meadow called Runnymede, between Windsor and Staines, the 15th day of June,
in the 17th year of our reign.
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THE BILL OF RIGHTS (1688)

(1 Will & Mar sess 2 ¢ 2)

An Act declaring the Rights and Liberfies of the Subject and Setleing the Succes-

sion of the Crowne

This Act was given its short title by the Short Titles Act 1896.
The words in square brackets to which there are ne specific notes have been written in

modern English for the purpose of clarification.

Northern Ireland. This Act applies. The Preamble was repealed in part {Juries), in so far as

extending to Northern Ireland, by the SLR Act 1950.

Whereas the lords spirituall and
temporall and comons assembled at
Westminister lawfully fully and freely
representing all estates of the people of
this realme did upon the thirteenth day
of February in the yeare of our Lord one
thousand six hundred eighty eight
present unto their Majesties then called
and known by the names and stile of
William and Mary Prince and Princesse
of Orange being present in their proper
persons a certaine declaration in
writeing made by the said fords and
comons in the words following viz

The heads of declaration of lords
and commons, recited--Whereas the
late King James the Second by the
assistance of diverse evill councillors
judges and ministers imployed by him
did endeavour to subvert and extirpate
the Protestant religion and the lawes
and liberties of this kingdome.

Dispensing and suspending
power--By assumeing and exerciseing a
power of dispensing with and suspend-
ing of lawes and the execution of iawes
without consent of Parlyament.

Committing prelates—By commit-
ting and prosecuting diverse worthy
prelates for humbly petitioning fo be
excused from concurring to the said
assumed power.

Ecclesiastical commission—By
issueing and causeing to be executed a
commission under the great seale for
erecting a court called the court of
commissioners for ecclesiasticall causes.

Levying money~—By levying
money for and to the use of the
Crowne by [pretence] of prerogative
for other time and in other manner then
the same was granted by Parlyament.

Standing army—ABy raising and
keeping a standing army within this
kingdome in time of peace without
consent of Parlyament and quartering
soldiers contrary to law.

Disarming Protestants, etc—By
causing serverall good subjects being
protestants to be disarmed at the same
time when papists were both armed
and imployed confrary to law.

Violating elections—By violating
the freedome of election of members
to serve in Parlyament.

lilegal prosecutions—By prosecu-
tions in the Court of King's Bench for
matters and causes cognizable onely in
Parlyament and by diverse other arbi-
trary and ilfegall courses.

Juries—AnNnd whereas of late
yeares partiall corrupt and unqualifyed
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persons have beene returned and
served on juryes in tryalls and particu-
larly diverse jurors in tryalls for high trea-
son which were not freeholders.

Excessive bail—And excessive
baile hath beene required of persons
committed in criminall cases to elude
the benefitt of the lawes made for the
liberty of the subjects.

Fines—And excessive fines have
beene imposed.

Punishments--And illegall and
cruell punishments inflicted.

Grants of fines, etc, before con-
viction, etlc—And severall grants and
promises made of fines and forfeitures
before any conviction or judgement
against the persons upon whome the
same were to be levyed.

All which are utterly and directly
contrary to the knowne lawes and
statutes and freedome of this realme.

And whereas the said late King
James the Second haveing abdicated
the government and the throne being
thereby vacant his [Hignesse] the Prince
of Orange (whome it hath pleased
Almighty God to make the glorious
instrument of delivering this kingdome
from popery and arbitrary power) did
(by the advice of the lords spirituall and
temporall and diverse principall persons
of the commons) cause letters to be
written to the lords spirituall and
temporall being protestants and other
letters to the severall countyes cityes
universities boroughs and cinque ports
for the choosing of such persons to
represent them as were of right to be
sent to Parlyament to meete and sitt at
Westminster upon the two and
twentyeth day of January in this yeare

one thousand six hundred eighty and
eight in order to such an establishment
as that their religion lawes and liberties
might not againe be in danger of be-
ing subverted upon which |etters elec-
tions haveing beene accordingly
made.

The subject’s Rights—And there-
upon the said lords spirituall and
temporall and commons pursuant to
their respective ietters and elections
being now assembled in a full and free
representative of this nation takeing
into their most serious consideration the
best meanes for attaining the ends
aforesaid doe in the first place {as their
auncestors in like case have usually
done) for the vindicating and asserting
their auntient rights and liberties, de-
clare

[1]1 Suspending power—That the
pretended power of suspending of
laws or the execution of laws by regall
authority without consent of
Parlyament is iltegall.

Late dispensing power—That the
pretended power of dispensing with
laws or the execution of laws by regall
authoritie as it hath beene assumed
and exercised of late is illegali.

Ecclesiastical couns illegal—That
the commission for erecting the late
court of commiissioners for
ecclesiasticall causes and all other
commissions and courts of like nature
are illegal and pernicious.

Levying money—That levying
money for or to the use of the Crowne
by [pretence] of prerogative without
grant of Partyament for ionger time or
in other manner than the same is or
shall be granted is illegal.

U.s. History-23

x
3
=
W
)
=
°
S
s
»
=
wh
L d
©
q
<




h School: U.S. Histor

Attachment 6, page 3

Right to petition—That it is the right
of the subjects to petition the King and
all commitments and prosecutions for
such petitioning are illegal.

Standing army—That the raising or
keeping a standing army within the
kingdome in time of peace unlesse it be
with consent of Parlyament is against
law.

Subject’s arms—That the subjects
which are protestants may have arms
for their defence suitable to their condi-
tions and as allowed by law.

Freedom of election—That elec-
tion of members of Parlyament ought to
be free.

Freedom of speech—That the
freedome of speech and debates or
proceedings in Parlyament cught not to
be impeached or questioned inany
court or place out of Parlyament.

Excessive bail—That excessive
baile cught not to be required nor
excessive fines imposed nor cruell and
unusuall punishments inflicted.

Juries—That jurors cught to be
duly impannelled andreturned.. ..

Grants of forfeitures—That all
grants and promises of fines and forfei-
tures of particular persons before con-
viction are illegal and void.

Frequent Parliaments—And that
for redresse of all grievances and for
the amending strengthening and pre-
serving of the lawes Parlyaments ought
1o be held frequenily.

The said right claimed, tender of
the crown, regal power exercised,
limitation of the crown, new oaths of

dllegiance, etc—And they doe claime
demand and insist upon alt and singular
the premises as their undoubted rights
and liberties and that noe declarations
judgements doeings or proceedings o
the prejudice of the people in any of
the said premisses ought in any wise to
be drawne hereafter intfo consequence
or example. To which demand of their
rights they are particularly encouraged
by the declaration of his Highnesse the
Prince of Orange as being the only
meanes for obtaining a full redresse
and remedy therein. Haveing therefore
an intire confidence that his said
Highnesse the Prince of Orange will
perfect the deliverance soe famr ad-
vanced by him and will still preserve
them from the violation of their rights
which they have here asserted and
from all other attempts upon their reli-
gion rights and liberties. The said lords
spirfuall and temporall and commons
assembled at Westminster doe resolve
that Willlam and Mary Prince and
Princesse of Orange be and be de-
clared King and Queene of England
France and Ireland and the dominions
thereunto belonging to hold the
crowne and royall dignity of the said
kingdomes and dominions to them the
said prince and princesse dureing their
lives and the life of the survivour of
them. And that the sole and full exer-
cise of the regall power by onely in and
executed by the said Prince of Orange
in the names of the said prince and
princesse dureing their joynt lives and
after their deceases the said crowne
and royall dignitie of the said kingdom:s
and dominions to be to the heires of the
body of the said princesse and for de-
fault of such issue to the Princesse Anne
of Denmarke and the heires of her body
and for defauit of such issue to the
heires of the body of the said Prince of
Orange And the lords spirituall and
temporall and commons doe pray the
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said prince and (1) princesse to accept
the same accordingly. And that the
oathes hereafter mentioned be taken
by all persons of whome the ocathes of
allegiance and supremacy might be
required by law instead of them and
that the said oathes of allegiance and
supremacy be abrogated.

| A B doe sincerely promise and sweare
that | wilf be faithfull and beare true
allegiance fo their Majestyes King Will-
iam and Queen Mary

Soe helpe me God

I A B doe sweare that | doe from my
heart abhorr, defest and abjure as
impious and hereticall this damnable
doctrine and position that princes ex-
communicated or deprived by the
Pope or any authority of the see of
Rome may be deposed or murdered by
their subjects or any other whatsoever.
And | doe declare that noe forreigne
prince person prelate, state or poten-
tate hath or ought to have any jurisdic-
tion power superiority preeminence or
authoritie ecclesiasticall or spirituall
within this realime.

Soe help me God. [virtually repealed.]

Acceptance of the crown the two
Houses to sil, subjects’ liberlies to be
allowed, and ministers hereafter to
serve according to the same William
and Mary declared King and Queen,
limitation of the crown, papists de-
barred the crown, every King, etc, shall
make the declaration of 30 Car 2, if
under 12 years old, to be done after
attainment thereof, King's and Queen’s
assent. Upon which their said Majestyes
did accept the crowne and royall
dignitie of the kingdoms of England

France and Ireland and the dominions
thereunto belonging according to the
resolution and desire of the said iords
and commons contained in the said
declaration. And thereupon their
Mdaijestyes were pleased that the said
lords spirituall and temporall and com-
mons being the two Houses of
Parlyament should confinue to sitt and
with their Majesties royall concurrence
make effectuall provision for the settle-
ment of the religion lawes and liberties
of this kingdome soe that the same for
the future might not be in danger
againe of being subverted, to which
the said lords spirituall and temporall
and commons did agree and
proceede to act accordingly. Now in
pursuance of the premises the said lords
spirituall and temporall and commons
in Parlyament assembled for the ratify-
ing confirMming and establishing the said
declaration and the articles clauses
matters and things therein contained
by the force of a law made in due
forme by authority of Parlyament doe
pray that it may be declared and en-
acted that all and singular the rights
and liberties asserted and claimed in
the said declaration are the true
auntient and indubitable rights and
liberties of the people of this kingdome
and soe shall be esteemed dliowed
adjudged deemed and taken to be
and that all and every the particulars
aforesaid shall be firmly and strictly
holden and observed as they are ex-
pressed in the said declaration. And all
officers and ministers whatsoever shall
serve their Majestyes and their succes-
sors according to the same in all fimes
to come. And the said lords spirtuall
and temporall and commons seriously
considering how it hath pleased Al-
mighty God in his marvellous provi-
dence and mercifull goodness to this
nation o provide and preserve their
said Majestyes royall persons most hap-
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pily to raigne over us upon the throne of
their auncestors for which they render
unto him from the bottome of their
hearts their humblest thanks and praises
doe truely firmely assuredly and in the
sincerity of their hearts thinke and doe
hereby recognize acknowledge and
declare that King James the Second
haveing abdicated the government
and their Mgjestyes having accepted
the crowne and royall dignity [as2)
aforesaid their said Mgjestyes did be-
come were are and of right ought to
be by the lawes of this realme our
soveraigne liege lord and lady King and
Queene of England France and Ireland
and the dominions thereunto belonging
in and to whose princely persons the
royall state crowne and dignity of the
said realmes with all honours stiles titles
regalities prerogatives powers jurisdic-
tions and authorities to the same be-
longing and appertaining are most fully
and rightfully and intirely invested and
incorporated united and annexed. And
for preventing ali questions and divisions
in this realme by reason of any pre-
tended titles to the crowne and for
preserveing a certainty in the succes-
sion thereof in and upon which the unity
peace tranquillity and safety of this
nation doth under God wholly consist
and depend the said lords spirituall and
temporall and commons doe beseech
their Magjestyes that it may be enacted
established and declared that the
crowne and regal government of the
said kingdoms and dominions with all
and singular the premisses thereunto
belonging and appertaining shaill bee
and continue to their said Majestyes
and the survivour of them dureing their
lives and the life of the survivour of them
and that the entire perfect and fult
exercise of the regail power and gov-
ernment be onely in and executed by
his Majestie in the names of both their
Majestyes dureing their joynt lives and

after their deceases the said crowne
and premisses shall be and remaine to
the heires of the body of her Majestie
and for default of such issue to her
royall Highnesse the Princess Anne of
Denmarke and the heires of her body
and for default of such issue to the
heires of the body of his said Majestie
And thereunto the said lords spirituall
and temporall and commons doe in
the name of all the people aforesaid
most humbly and faithfully submitt
themselves their heires and posterities
for ever and doe faithfully promise that
they will stand to maintaine and defend
their said Majesties and alsoe the liimita-
tion and succession of the crowne
herein specified and contained to the
utmost of their powers with their lives
and estates against all persons whatso-
ever that shall attempt any thing to the
contrary. And whereas it hath beene
found by experience that it is inconsis-
tent with the safety and welfaire of this
protestant kingdome to be governed
by a popish prince or by any King or
Queene marrying a papist the said lords
spirituall and temporall and commons
doe further pray that it may be en-
acted that all and every person and
persons that is are or shall be reconciled
to or shall hold communion with the see
or church of Rome or shall professe the
popish religion or shall mary a papist
shall be excluded and be for ever
uncapeable to inherit possesse or enjoy
the crowne and government of this
realme and Ireland and the dominions
thereunto belonging or any part of the
same or to have use or exercise any
regall power authoritie or jurisdiction
within the same [And in all and every
such case or cases the pecple of these
realmes shall be and are hereby ab-
solved of their allegiance3] and the
said crowne and government shall from
time to time descend to and be en-
joyed by such person or persons being
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protestants as should have inherited
and enjoyed the same in case the said
person or persons soe reconciled hold-
ing communion or professing or marry-
ing as aforesaid were naturally dead
[And that every King and Queene of
this realme who at any time hereafter
shall come to and succeede in the
imperiall crowne of this kingdome shall
on the first day of the meeting of the
first Parlyament next after his or her
comeing to the crowne sitting in his or
her throne in the House of Peeres in the
presence of the lords and commons
therein assembled or at his or her coro-
nation before such person or persons
who shall administer the coronation
oath to him or her at the time of his or
her takeing the said oath {which shall
first happen) make subscribe and audi-
bly repeate the declaration mentioned
in the Statute made in the thirtyeth
yeare of the raigne of King Charles the
Second entituled An Act for the more
effectuall preserveing the Kings person
and government by disableing papists
from sitting in either House of
Parlyament But if it shall happen that
such King or Queene upon his or her
succession o the crowne of this realme
shall be under the age of twelve yeares
then every such King or Queene shall
make subscribe and audibly repeate
the said declaration at his or her coro-
nation or the first day of the meeting of
the first Parlyament as aforesaid which
shall first happen after such King or
Queene shall have attained the said
age of twelve years3] All which their
Maijestyes are contented and pleased
shall be declared enacted and estab-
lished by authoritie of this present Parlia-
ment and shall stand remaine and be
the law of this realme for ever And the
same are by their said Magjesties by and
with the advice and consent of the
lords spirituall and temporall and com-
mons in Parlyament assembled and by

the authoritie of the same declared
enacted and established accordingly

NOTES

Juries. The words omitted in the portion relating fo
juries were repecled by the Juries Act 1825, §42, and the SLR
Act of 1950.

Freedom of Speech. To impugn the report of a
select committee of the House of Commons is contrary to
this sectlion; see Dingle v. Associated Newspapers Lid.
{1960} 1 All ER 294, applied in Church of Scientology of
California v. Johnson-Smith [1972] 1 QB 522. [1972]1 All 378.

Declarations. The decloration authorized by this
section was subslituted by the declaration set out in the
Accession Declaration Act 1210, Schedule. Pt 2 of this fille
post. The latter reads as follows:

1 [here insert the name of the Sovereign] do solemnly and
sincerely in the presence of God profess, testify, and
declare that | am a faithful Protestant, and that | will,
according to the true intent of the enactments which
secure the Protestant succession to the Throne of my Realm,
uphold and maintain the sald enactments to the best of my
powers according to the law.

1 And.

2 Interlined on the roll.

3 Annexed to the original Actin a separate schedule.
4 The declaration was as follows:

| A:B: doe solemnely and sincerely in the presence of God
professe testifie and declare that | do believe that in the
sacrament of the Lords Supper there is not any
transubstantiation of the elements of bread and wine into
the body and blood of Christ of or affer the consecration
thereof by any person whatsoever; and that the invocalion
or adeorafion of the Virgin Mary or any other saint, and the
sacrifice of the masses as they are now used in the Church
of Rome are supersitious and idolatrous, and | doe
solemnely in the presence of God professe teslifie and
declare that | doe make this declaration and every part
thereof in the plaine and ordinary sense of the words read
unto me as they are commonly understood by English
protestants without any levasion, equivocation or mental
reservation whatsoever and weithout any dispensation
already granted me {or this purpose by the Pope or any
other authority or person whatsoever or without any hope
of any such dispensation from any person or authority
whatsoever or without thinking that | am or can be
acquitted before God or man or absolved of this
declaration or any part thereof although the Pope or any
other person or persons or power whatsoever should
dispense with or annull the same, or declare that it was null
and void from the beginning.

2 Non obstantes made void

...noe dispensation by non obstante of or to any stalute or
any par thereof shall be allowed but...ihe same shall be
held void and of noe effect except a dispensation by
adllowed of in such statute...

NOTE
The words omitied were repealed by the SLR Act
1888 and the SLR Act 1948,

3 {Repealed by the SLR Act 1867).
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COMPACT

MADE ON BOARD THE MAY FLOWER, NOV. 11, 14620. .

In the name of God, amen. We whose names are under written, the loyal subjects
of our dread sovereign Lord, King James, by the grace of God, of Great Britain,
France and Ireland, King, Defender of the Faith, &¢. Having underiaken for the
glory of God, and advancement of the christian faith, and the honour of our King
and country, a voyage to plant the first colony in the northern parts of Virginia; do
by these presents solemnly and mutually, in the presence of God and one another,
covenant and combine ourselves together into a civil body politick, for our better
ordering and preservation, and furtherance of the ends aforesaid: And by virtue
hereof, do enact, constitute and frame such just and equal laws, ordinances, acts,
constitutions and officers, from time to time, as shall be thought most meet and
covenient for the general good of the colony:; into which we promise all due sub-
mission and obedience. In withess whereof, we have hereunio subscribed our
names, at Cape Cod, the eleventh of November, in the reign of our sovereign
Lord, King James, of England, France and ireland, the eighteenth, and of Scotland
the fifty-fourth, Anno. Dom. 1620. '

John Carver,
William Bradford,
Edward Winslow,
William Brewster,
isaac Allerton,
Miles Standish,
John Alden,
Samuel Fuller,
Christopher Martin,
William Mullins,
William White,
Richard Warren,
John Craxton,
John Billington,
Joses Fletcher,
John Goodman,
Digery Priest,
Thomas Williams,
Gilbert Winslow,
Edmund Margeson,
Peter Brown,

u.s- His'ow‘zs

John Howland,
Stephen Hopkins,
Eaward Tilly,

John Tilly,

Frances Cooke,
Thomas Rogers,
Thomas Tinker,
John Ridgdale,
Edward Fulier,
John Turner,
Francis Eaton,
James Chilton,
Richard Bilteridge,
George Soule,
Richard Clark,
Richard Gardiner,
John Allerton,
Thomas English,
Edward Doten,
Edward Leisier.




Attachment 8

The Fundamental Orders

Connecticut 1639

FORASMUCH as it hath pleased the
Almighty God by the wise disposition of
his divine providence so to order and
dispose of things that we the inhabit-
ants and residents of Windscr, Harteford,
and Wethersfield are now cohabiting
and dwelling in and upon the River of
Conectecotte and the lands thereunto
adjoining; and well knowing where a
people are gathered together the
word of God requires that to maintain
the peace and union of such a people
there should be an orderly and decent
Government established according to
God, to order and dispose of the affairs
of the people at all seasons as occa-
sion shall require; do therefore associate
and conjoin ourselves to be as one
Public State or Commonwealth; and
do, for ourselves and our Successors,
and such as shall be adjoined to us at
any time hereafter, enter into combina-
tion and confederation fogether, 1o
maintain and preserve the liberty and
purity of the gospel of our Lord Jesus
which we now profess, as also the disci-
pline of the Churches, which according
to the truth of the said gospel is now
practiced amongst us; as also in our
Civil Affairs to be guided and governed
according to such laws, rules, orders,
and decrees, as shall be made ordered
and decreed, as followeth.—

1. It is Ordered, sentenced, and
decreed, that there shall be yearly two
General Assemblies or Courls, the one
the second Thursday in April, the other
the second Thursday in September
following; the first shall be called the
Court of Election, wherein shall be
yearly chosen from time to time so
many magistrates and other public
officers as shall be found requisite:

whereof one fo be chosen Governor
for the year ensuing and until another
be chosen, and no other magisirate to
be chosen for more than one year;
provided always there be six chosen
besides the Governor; which being
chosen and sworn according to an
oath recorded for that purpose, shall
have power o administer justice ac-
cording to the laws here established,
and for want thereof according to the
rule of the word of God; which choice
shall be made by all that are admitted
freemen and have faken the Ogth of
Fidelity, and do cohabit within this juris-
diction, (having been admitted inhabit-
ants by the major part of the town
wherein they live,) or the major part of
such as shall be then present.

2. |t is Ordered sentenced, and
decreed, that the election of the afore-
said magistraie shall be on this manner:
every person present and qualified for
choice shall bring in {to the persons
deputed to receive them) one single
paper, with the name of him written in it
whom he desires to have Governor,
and he that hath the greatest number
of papers shall be Governor for that
yvear. And the rest of the magistrates or
public officers to be chosen in this man-
ner: The secretary for the time being
shall first read the names of ali that are
to be put to choice and then shall
severally nominated them distinctly,
and every one that would have the
person nominated to be chosen shall
bring in one single paper written upon,
and he that would not have him cho-
sen shalt bring in a blank; and every
one that hath more written papers than
blanks shall be a magistrate for that
vear; which papers shall be received
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Attachment 8, page 2

and told by one or more that shall be
then chosen by the court and sworn to
be faithful therein; but in case there
should not be six chosen as aforesaid,
besides the Governor, out of those
which are nominated, then he or they
which have the most written papers
shall be a magisirate or magistrates for
the ensuing year, to make up the
foresaid number.

3. It is Ordered, sentenced, and
decreed, that the secretary shall not
nominate any person, nor shall any
person be chosen newly into the magis-
tracy, which was not propounded in
some General Court before, to be
nominated the next election; and to
that end it shall be lawful for each of
the towns aforesaid by their deputies 1o
nominate any two whom they con-
ceive fit to be put to election; and the
court may add so many more as they
judge requisite.

4. It is Ordered, sentenced, and
decreed, that no person be chosen
Governor above once in two years,
and that the Governor be always a
member of some approved congrega-
tion, and formerly of the magistracy
within this jurisdiction; and all the magis-
trates, freemen of this commonwealth;
and that no magistrate or other public
officer shall execute any part of his or
their office before they are severally
sworn, which shall be done in the face
of the court if they be present, and in
case of absence by some deputed for
that purpose.

5. Itis Ordered, sentenced, and
decreed, that to the aforesaid Court of
election the several towns shall send
their deputies, and when the elections
are ended they may proceed in any
public service as at other courts. Also
the other General Court in September

shall be for making of laws, and any
other public occasion which concemns
the good of the commonwealth.

6. It is Ordered, sentenced, and
decreed, that the Governor shall, either
by himself or by the secretary, send out
summons to the constables of every
town for the calling of these two stand-
ing courls, one month at least before
their several times: And also if the Gov-
ernor and the greatest part of the mag-
istrates see cause upon any special
occasion to call a General Court, they
may give order to the secretary so to
do within fourteen days warning: and if
urgent necessity so require, upon a
shorter notice, giving sufficient grounds
for it to the deputies when they meet,
or else be questioned for the same; And
if the Governor and maijor part of mag-
istrates shall either neglect or refuse o
call the two general standing courts or
either of them, as also at other times
when the occasions of the common-
wedlth require, the freemen thereof, or
the major part of them, shall petition to
them so to do: if then it be either de-
nied or neglected, the said freemen or
the major part of them shall have
power to give order to the constables
of the several towns to do the same,
and so may meet together, and
choose to themselves a moderator,
and may proceed to do any act of
power which any other General Court
may.

7. It is Ordered, sentenced, and
decreed, that after there are warrants
given out for any of the said General
Courts, the constable or constables of
each town shall forthwith give notice
distinctly o the inhabitants of the same,
in some public assembly or by going or
sending from house to house, that at a
place and time by him or them limited
and set, they meet and assemble
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themselves together to elect and
choose certain deputies to be at the
General Court then following, to agi-
tate the affairs of the commonweailth;
which said deputies shall be chosen by
all that are admitted inhabitants in the
severdl towns and have taken the oath
of fidelity; provided that none be cho-
sen a deputy for any General Court
which is not a freeman of this common-
wealth.

The foresaid deputies shall be
chosen in manner following: every
person that is present and gualified as
before expressed, shall bring the names
of such, written in several papers, as
they desire to have chosen for that
employment, and these three or four,
more or less, being the number agreed
on to be chosen for that time, that
have the greatest number of papers
written for them, shall be deputies for
that court; whose names shall be en-
dorsed on the back side of the warrant
and returned into the court, with the
constable or constables’ hand unto the
same.

8. It is Ordered, sentenced, and
decreed, that Windsor, Hartford, and
Wethersfield shall have power, each
town, to send four of their freedmen as
their deputies to every General Court;
and whatsoever other fowns shall be
hereafter added 1o this jurisdiction, they
shall send so many deputies as the
court shall judge meet, a reasonable
proportion to the number of freemen
that are in the said towns being to be
attended therein; which deputies shall
have the power of the whole town to
give their votes and allowance to all
such laws and orders as may be for the
public good, and unto which the said
towns are to be bound.

9. It is Ordered and decreed, that
the deputies thus chosen shall have

power and liberty to appoint a time
and place of meeting together before
any General Court, to advise and con-
sult of all such things as may concern
the good of the public, as also o ex-
amine their own elections, whether
according to the order, and if they or
the greatest part of them find any
election to be illegal they may seclude
such for present from their meeting,
and return the same and their reasons’
to the court; and if it prove true, the
court may fine the party or parties so
intruding and the town, if they see
cause and give out a wamrant to go to
a new election in a legal way, either in
part or in whole. Also the said deputies
shall have power to fine any that shall
be disorderly at their meetings, or for
not coming in due time or place ac-
cording to appointment; and they may
return the said fines into the court if it be
refused to be paid, and the treasurer to
take notice of it, and to esireat or levy
the same as he doth other fines.

10. It is Ordered, sentenced, and
decreed, that every General Court,
except such as through neglect of the
Governor and the greatest part of
magistrates the freemen themselves do
call, shall consist of the Governcr, or
some one chosen to moderate the
court, and four other magistrates at
least, with the major part of the depu-
ties of the several towns legally chosen;
and in case the freemen or magjor part
of them, through neglect or refusal of
the Governor and major part of the
magistrates, shall call a coun, it shall
consist of the major part of freemen
that are present or their deputies, with G
moderator chosen by them: In which
said General Courts shall consist the
supreme power of the Commonweaith,
and they only shall have power to
make laws or repeal them, to grant
levies, to admit of freemen, dispose of
lands undisposed of, to several towns or
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Attachment 8, page 4

persons, and also shall have power to
call either court or magistrate or any
other person whatsoever into question
for any misdemeanor, and many for just
causes displace, or deal otherwise,
according to the nature of the offence;
and also may deal in any other matter
that concerns the good of this com-
monwealth, except election of magis-
trates, which shall be done by the
whole body of freemen.

In which Court the Governor or
Moderator shall have power to order
the court, to give liberty of speech, and
silence unseasonable and disorderly
speakings, to put all things to vote, and
in case the vote be equal to have the
casting voice. But none of these courts
shall be adjourned or dissolved without
the consent of the major part of the
court.

11. It is ordered, sentenced, and
decreed, that when any General Court
vpon the occasions of the common-
wealth have agreed upon any sum or
sums of money to be levied upon the
several towns within this Jurisdiction, that
a committee be chosen to set out and
appcint what shall be the proportion of
every fown to pay of the said ievy;
provided the committees be made up
of an equal number out of each town.

14th January, 1638-39, the 11
Orders above said are voted.

THE OATH OF THE GOVERNOR, FOR
THE PRESENT.

[, N.\W. being now chosen o be
Governor within this Jurisdiction for the
year ensuing, and until a new be cho-
sen, do swear by the great and dread-
ful name of the everliving God, to pro-
mote the public good and peace of
the same, according to the best of my

skill; as atso will maintain all lawful privi-
leges of this commonwealth; as also
that all wholesome laws that are or shall
be made by lawful authority here es-
tablished, by duly executed; and will
further the execution of justice accord-
ing to the rule of God's word; so help
me God, in the name of the Lord Jesus
Christ.

THE OATH OF A MAGISTRATE, FOR
THE PRESENT.

[, N.W. being chosen a Magistrate
within this Jurisdiction for the year ensu-
ing. do swear by the great and dreadful
name of the everliving God, to promote
the public good and peace of the
same, according fo the best of my skill,
and that | will maintain all the lawful
privileges thereof according to my
understanding. as aiso assist in the ex-
ecution of all such wholesome laws as
are made or shalil be made by lawful
authority here established, and will
further the execution of Justice for the
time aforesaqid, according to the righ-
teous rule of God’s word; so help me
God, efc.

THE OATH OF A CONSTABLE.

[, A. B., of W, do swear by the
great and dreadful name of the
everliving God, that for the year ensu-
ing, and until @ new be chosen, | will
faithfully execute the office and place
of a Constable, for and within the said
plantation of W. and the limits thereof,
and that | will endeavour to preserve
the public peace of the said place, and
Commonwealth, and will do my best
endeavour to see all waiches and
wards executed, and to obey and
execute all lawful commands or war-
rants that come from any magistrate or
Magistrates or Court; so help me God, in
the Lord Jesus Christ.

U.5. History-32




VOTING RIGHTS ACT OF 1965

PUBLIC LAW 89-110; 79 STAT. 437
[s. 1564]

An Act to enforce the fifteenth amenda-
ment to the Constitution of the United
States, and for other purposes.

Be it enacted by the Senate and House
of Representatives of the United States
of America in Congress assembled,
That:

This Act shall be known as the *Voting
Rights Act of 1965".

Sec. 2. No voting gqudlification or
prerequisite to voting, or standard,
practice, or procedure shall be im-
posed or applied by any State or politi-
cal subdivision to deny or abridge the
right of any citizen of the United States
to vote on account of race or color.

Sec. 3. (Q) Whenever the Attorney
General institutes a proceeding under
any statute to enforce the guarantees
of the fifteenth amendment in any
State or political subdivision the court
shall authorize the appointment of
Federal examiners by the United States
Civil Service Commission in accordance
with section 6 to serve for such period of
time and for such political subdivisions
as the court shall determine is appropri-
ate 1o enforce the guarantees of the
fifteenth amendment (1) as part of any
interlocutory order if the court deter-
mines that the appointment of such
examiners is necessary to enforce such
guarantees or (2) as part of any final
judgment if the court finds that vicla-
tions of the fifteenth amendment justify-
ing equitable relief have occurred in
such State or subdivision: Provided, That
the court need not authorize the ap-
pointment of examiners if any incidents
of denial or abridgement of the right to

vote on account of race or color {1}
have been few in number and have
been promptly and effectively cor-
rected by Staie or local action, (2) the
continuing effect of such incidents has
been eliminated, and (3) there is no
reasonable probability of their recur-
rence in the future.

{b) If in a proceeding instituted by
the Attorney General under any statute
to enforce the guarantees of the fif-
teenth amendment in any State or
political subdivision the court finds that
a test or device has been used for the
purpose or with the effect of denying or
abridging the right of any citizen of the
United States to vote on account of
race or color, it shall suspend the use of
tests and devices in such State or politi-
cal subdivisions as the court shall deter-
mine is appropriate and for such period
as it deems necessary.

(c) If in any proceeding instituted
by the Attorney General under any
statute to enforce the guarantees of
the fifteenth amendment in any State
or political subdivision the court finds
that violations of the fifteenth amend-
ment justifying equitable relief have
occurred within the temritory of such
State or political subdivision, the court,
in addition to such relief as it may grant,
shall refain jurisdiction for such period as
it may deem appropriate and during
such period no voting qualification or
prerequisite to voting, or standard,
practice, or procedure with respect to
voting different from that in force or
effect at the lime the proceeding was
commenced shall be enforced uniess
and until the court finds that such quali-
fication, prerequisite, standard, prac-
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fice, or procedure does not have the
purpose and will not have the effect of
denying or abridging the right to vote
on account of race or color: Provided,
That such qualification, prerequisite,
standard, practice, or procedure may
be enforced if the quadlification, prereg-
uisite, standard, practice, or procedure
has been submitted by the chief legal
officer or other appropriate official of
such State or subdivision to the Attorney
General and the Attorney General has
not interposed an objection within sixty
days after such submission, except that
neither the court's finding nor the Attor-
ney General's failure to object shall bar
a subsequent action to enjoin enforce-
ment of such qualification, prerequisite,
standard, practice, or procedure.

Sec. 4. (q) To assure that the right
of citizens of the United States to vote is
not denied or abridged on account of
race or color, no cifizen shall be denied
the right 1o vote in any Federal, State,
or local election because of his failure
to comply with any test or device in any
State with respect to which the determi-
nations have been made under sub-
section (b} or in any pclitical subdivision
with respect to which such determina-
fions have been made as a separate
unit, unless, the United States District
Court for the District of Columbia in an
action for a declaratory judgment
brought by such State or subdivision
against the United States has deter-
mined that no such test or device has
been used during the five years pre-
ceding the filing of the action for the
purpose or with the effect of denying or
abridging the right to vote on account
of race or color: Provided, That no such
declaratory judgment shall issue with
respect to any plaintiff for a period of
five years after the entry of a final judg-
ment of any court of the United Staies,
other than the denial of a declaratory
judgment under this section, whether

entered prior to or after the enactment
of this Act, determining that denials or
abridgments of the right to vote on
account of race or color through the
use of such tests or devices have oc-
curred anywhere in the tenitory of such
plaintiff.

An action pursuant o this subsec-
tion shall be heard and determined by
a court of three judges in accordance
with the provisions of section 2284 of
title 28 of the United States Code and
any appeatl shall lie to the Supreme
Court. The court shall retain jurisdiction
of any action pursuant 1o this subsection
for five years after judgment and shall
reopen the action upon motion of the
Attorney General alleging that a test or
device has been used for the purpose
or with the effect of denying or abridg-
ing the right to vote on account of race
or color.

If the Attorney General deter-
mines that he has no reason to believe
that any such test or device has been
used during the five years preceding
the filing of the action for the purpose
or with the effect of denying or abridg-
ing the right to vote on account of race
or color, he shall consent to the entry of
such judgment.

(b} The provisions of subsection
(a) shall apply in any State or in any
political subdivision of a state which (1)
the Attomey General determines main-
tained on November 1, 1964, any test or
device, and with respect to which (2)
the Director of the Census determines
that less than 50 per centum of the
persons of voting age residing therein
were registered on November 1, 1964,
or that less than 50 per centum of such
persons voted in the presidential elec-
tion of November 1964.

A determination or certification of
the Attorney General or of the Director
of the Census under this section or
under section 6 or section 13 shall not
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be reviewable in any court and shall be
effective upon publication in the Fed-
eral Register.

(c) The phrase “test or device"
shall mean any requirement that a
person as a prerequisite for voting or
registration for voting (1) demonstrate
the ability to read, write, understand, or
interpret any matter, (2} demonstrate
any educational achievement or his
knowledge of any particular subject, (3}
possess good moral character, or

(4) prove his qudlifications by the
voucher of registered voters or mem-
bers of any other class.

{d) For purposes of this section no
State or political subdivision shall be
determined to have engaged in the
use of tests or devices for the purpose or
with the effect of denying or abridging
the right to vote on account of race or
color if (1) incidents of such use have
been few in number and have been
promptly and effectively comected by
State or local action, (2) the continuing
effect of such incidents has been elimi-
nated, and (3) there is no reasonable
probability of their recurrence in the
future.

() (1) Congress hereby declares
that to secure the rights under the four-
teenth amendment of persons edu-
cated in American-flag schools in which
the predominant classroom language
was other than English, it is necessary to
prohibit the Siates from conditioning the
right to vote of such persons on ability
to read, write, understand, or interpret
any matterin the English language.

(2) No person who demonstrates
that he has successfully completed the
sixth primary grade in a public school in,
or a private school accredited by, any
State or temitory, the District of Colum-
bia, or the Commonwealth of Puerto
Rico in which the predominant class-
room language was other than English,
shall be denied the right to vote in any

Federal, State, or local election be-
cavuse of his inability to read, write, _
understand, or interpret any matter in
the English language, except that in
States in which State law provides that
a different level of education is pre-
sumptive of literacy, he shall demon-
strate that he has successfully com-
pleted an equivalent level of educa-
tion in a public school in, or a private
school accredited by, any State or
temitory, the District of Columbia, or the
Commonwealth of Puerto Rico in which
the predominant classroom language
was other than English.

Sec. 5. Whenever a State or
political subdivision with respect to
which the prohibitions set forth in sec-
tion 4{a) are in effect shall enact or
seek to administer any voting qualifica-
tion or prerequisite to voting, or stan-
dard, practice, or procedure with re-
spect to voting different from that in
force or effect on November 1,1964,

- such State or subdivision may institute

an action in the United States District
Court for the District of Columbia for a
declaratory judgment that such qualifi-
cation, prerequisite, standard, practice,
or procedure does not have the pur-
pose and will not have the effect of
denying or abridging the right o vote
on account of race or color, and unless
and until the court enters such judg-
ment no person shall be denied the
right to vote for failure to comply with
such qualification, prerequisite, stan-
dard, practice, or procedure: Provided,
That such qualification, prerequisite,
standard, practice, or procedure may
be enforced without such proceeding if
the quadalification, prerequisite, standard,
practice, or procedure has been sub-
mitted by the chief legal officer or
other appropriate official of such State
or subdivision to the Attorney General
and the Attorney General has not
interposed an objection within sixty
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days after such submission, except that
neither the Attorney General’s failure to
object nor a declaratory judgment
entered under this section shall bar a
subsequent action to enjoin enforce-
ment of such qualification, prerequisite,
standard, practice, or procedure. Any
action under this section shall be heard
and determined by a court of three
judges in accordance with the provi-
sions of section 2284 of title 28 of the
United States Code and any appeal
shall lie to the Supreme Court.

Sec. 6. Whenever (a) a court has
authorized the appointment of examin-
ers pursuant to the provisions of section
3{q), or (b) unless a declaratory judg-
ment has been rendered under section
4(q), the Attorney General certifies with
respect to any political subdivision
named in, or included within the scope
of, determinations made under section
4(b) that (1) he has received complaints
in writing from twenty or more residents
of such political subdivision alieging that
they have been denied the right to
vote under color of law on account of
race or color, and that he believes such
complaints o be meritorious, or (2} that
in his judgment (considering, among
other factors, whether the ratic of non-
white persons to white persons regis-
tered to vote within such subdivision
appears o him to be reasonably attrib-
utable to violations of the fifteenth
amendment or whether substantial
evidence exists that bona fide efforts
are being made within such subdivision
to comply with the fifteenth amend-
ment}, the appointment of examiners is
otherwise necessary to enforce the
guarantees of the fiffeenth amend-
ment, the Civil Service Commission shall
appoint as many examiners for such
subdivision as it may deem appropriate
to prepare and maintain lists of persons
eligible to votie in Federai, State, and
local elections. Such examiners, hearing

officers provided forin section 9{(a), and
other persons deemed necessary by
the Commission to carry out the provi-
sions and purposes of this Act shall be
appointed, compensated, and sepa-
rated without regard to the provisions of
any statute administered by the Civil
Service Commiission, and service under
this Act shall not be considered employ-
ment for the purposes of any statute
administered by the Civil Service Com-
mission, except the provisions of section
9 of the Act of August 2, 1939, as
amended (5 U.S.C. 118i), prohibiting
partisan political activity: Provided, That
the Commission is authorized, after
consulting the head of the appropriate
department or agency, to designate
suitable persons in the official service of
the United States, with their consent, to
serve in these positions. Examiners and
hearing officers shall have the power o
administer caihs.

Sec. 7. (a) The examiners for each
political subdivision shall, at such places
as the Civil Service Commission shall by
regulation designate, examine appli-
cants concerning their qualifications for
voting. An application to an examiner
shall be in such form as the Commission
may require and shall contain allega-
tions that the applicant is not otherwise
reqistered to vote.

(b) Any person whom the exam-
iner finds, in accordance with instruc-
tions received under section ?(b), to
have the qudilifications prescribed by
State law not inconsistent with the Con-
stitution and laws of the United States
shall promptly be placed on a list of
eligible voters. A challenge to such
listing may be made in accordance
with section 9{a) and shall not be the
basis for a prosecution under section 12
of this Act. The examiner shall certify
and transmit such list, and any supple-
ments as appropriate, at least once a
month, to the offices of the appropriate
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election officials, with copies o the
Attorney General and the attorney
general of the State, and any such lists
and supplements thereto fransmitted
during the month shall be available for
public inspection on the last business
day of the month and in any event not
later than the forty-fifth day prior o any
election. The appropriate State or local
election official shall place such names
on the official voting list. Any person
whose name appears on the
examiner's list shall be entitled and
allowed to vote in the election district
of his residence unless and until the
appropriate election officials shall have
been noftified that such person has
been removed from such list in accor-
dance with subsection (d): Provided,
That no person shall be entitled to vote
in any election by virtue of this Act
unless his name shall have been certi-
fied and transmitted on such a list to the
offices of the appropriate election
officials at least forty-five days prior to
such election.

(c) The examiner shall issue o
each person whose hame appears on
such a list a certificate evidencing his
eligibility to vote.

(d) A person whose name ap-
pears on such a list shall be removed
therefrom by an examinerif (1) such
person has been successfully chal-
lenged in accordance with the proce-
dure prescribed in section 9, or (2) he
has been determined by an examiner
to have lost his eligibility to vote under
State law not inconsistent with the
Constitution and the laws of the United
States.

Sec. 8. Whenever an examiner is
serving under this Act in any political
subdivision, the Civil Service Commission
may assign, at the request of the Attor-
ney General, one or more persons, who
may be officers of the Unifed States, (1)
to enter and attend at any place for

holding an election in such subdivision
for the purpose of observing whether
persons who are entitled to vote are
being permitted to vote, and (2} to
enter and attend at any place for
tabulating the votes cast at any elec-
tion held in such subdivision for the
purpose of observing whether votes
cast by persons entitled to vote are
being properly tabulated. Such persons
so assigned shall report to an examiner
appointed for such political subdivision,
to the Attorney General, and if the
appointment of examiners has been
authorized pursuant to section 3(q), to
the court.

Sec. 9. (a) Any challenge to a
listing on an eligibility list prepared by
an examiner shall be heard and deter-
mined by a hearing officer appointed
by and responsible to the Civil Service
Commission and under such rules as the
Commission shall by regulation pre-
scribe. Such challenge shall be enter-
tained only if filed at such office within
the State as the Civil Service Commis-
sion shall by regulation designate, and
within ten days after the listing of the
challenged person is made available
for public inspection, and if suported by
(1) the affidavits of at least two persons
having personal knowledge of the facts
constituting grounds for the challenge,
and (2) a certification that a copy of
the challenge and affidavits have been
served by mail or in person upon the
person challenged at his place of resi-
dence set out in the application. Such
challenge shall be determined within
fifteen days after it has been filed. A
petition for review of the decision of the
hearing officer may be filed in the
United States court of appeals for the
circuit in which the person challenged
resides within fifteen days after service
of such decision by mail on the person
petitioning for review but no decision of
a hearing officer shall be reversed
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unless clearly eroneous. Any person
listed shall be entitled and allowed to
vote pending final defermination by the
hearing officer and by the court.

(b) The times, places, procedures,
and form for application and listing
pursuant 1o this Act and removals from
the eligibility lists shall be prescribed by
regulations promulgated by the Civil
Service Commission and the Commis-
sion shall, after consultation with the
Attorney General, instruct examiners
concerning applicable State law not
inconsistent with the Constitution and
laws of the United States with respect to
(1} the gqualifications required for listing,
and (2} loss of eligibility to vote.

{c) Upon the request of the appli-
cant or the challenger or on its own
motion the Civil Service Commission
shall have the power to require by
subpena the attendance and testi-
mony of withesses and the production
of documentary evidence relating to
any matter pending before it under the
autherity of this section. In case of con-
tumacy or refusal to cbey a subpena,
any district court of the United States or
the United States court of any territory
or possession, or the District Court of the
United States for the District of Colum-
bia, within the jurisdiction of which said
person guilty of contumacy or refusal to
obey is found or resides or is domiciled
or fransacts business, or has appointed
an agent for receipt of service of pro-
cess, upon application by the Attorney
General of the United States shall have
jurisdiction 1o issue to such person an
order requiring such person to appear
before the Commission or a hearing
officer, there to produce pertinent,
relevant, and nonprivileged documen-
tary evidence if so ordered, or there to
give testimony fouching the matter
vnder investigation; and any failure fo
obey such order of the court may
bepunished by said court as a con-
tempt thereof.

Sec. 10. (a} The Congress finds
that the requirement of the payment of
a poll tax as a precondition to voting (i}
precludes persons of limited means
from voting or imposes unreasonable
financial hardship upon such persons as
a precondition to their exercise of the
franchise, (i) does not bear a reason-
able relationship to any legitimate State
interest in the conduct of elections, and
(i} in some areas has the purpose or
effect of denying persons the right to
vote because of race or color. Upon
the basis of these findings, Congress
declares that the constitutional right of
citizens to vote is denied or abridged in
some areas by the requirement of the
payment of a poll tax as a precondition
to voting.

(b} In the exercise of the powers
of Congress under section 5 of the
fourteenth amendment and section 2
of the fifteenth amendment, the Attor-
ney General is authorized and directed
to institute forthwith in the name of the
United States such actions, including
actions against States or political subbdi-
visions, for declaratory judgment or
injunctive relief against the enforce-
ment of any requirement of the pay-
ment of a poll tax as a precondition to
voting, or substitute therefor enacted
after November 1, 1964, as will be nec-
essary to implement the declaration of
subsection {a} and the purposes of this
section.

(¢) The district courts of the United
States shall have jurisdiction of such
actions which shall be heard and deter-
mined by a court of three judgesin
accordance with the provisions of sec-
tion 2284 of title 28 of the United States
Code and any appedl shall lie to the
Supreme Court. It shall be the duty of
the judges designated to hear the case
to assign the case for hearing at the
earliest practicable date, to participate
in the hearing and determination
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thereof, and to cause the case to be in
every way expedited.

(d) During the pendency of such
actions, and thereafter if the courts,
notwithstanding this action by the Con-
gress, should declare the requirement
of the payment of a poll tax to be
constitutional, no citizen of the United
States who is aresident of a State or
polifical subdivision with respect to
which determinations have been made
under subsection 4{b) and a deciara-
tory judgment has not been entered
under subsection 4{a), during the first
year he becomes otherwise entitled to
vote by reason of registration by State
or local officials or listing by an exam-
iner, shall be denied the right to vote for
failure to pay a poll tax if he tenders
payment of such tax for the current
year to an examiner or to the appropri-
ate State or local official at least forty-
five days prior to election, whether or
not such tender would be timely or
adequate under State law. An exam-
iner shall have authority to accept such
payment from any person authorized
by this Act to make an application for
listing, and shall issue a receipt for such
payment. The examiner shall transmit
promptly any such poll tax payment to
the office of the State or local official
authorized 1o receive such payment
under State law, fogether with the
name and address of the applicant.

Sec. 11. {a) No person acting
under color of law shall fail or refuse to
permit any person to vote who is en-
titted to vote under any provision of this
Act or is otherwise qualified 1o vote, or
willfully fail or refuse to tabulate, count,
and report such person's voie.

(b) No person, whether acting
under color of law or otherwise, shall
intimidate, threaten, or coerce, or at-
tempt to intimidate, threaten, or coerce
any person for voting or attempting to
vote, or intimidate, threaten, or coerce,

or attempt to intimidate, threaten, or
coerce any person for urging or aiding
any person o vote or attempt to vote,
or intimidate, threaten, or coerce any
person for exercising any powers or
duties under section 3(q), 6, 8, 9, 10, or
12(e).

(c) Whoever knowingly or willfully
gives false information as to his name,
address, or period of residence in the
voting district for the purpose of estab-
lishing his eligibility to register or vote, or
conspires with another individual for the
purpose of encouraging his false regis-
tration to vote orillegal voting, or pays
or offers to pay or accepts payment
either for reqistration to vote or for
voting shall be fined not more than
$10.000 or imprisoned not more than
five years, or both: Provided, however,
That this provision shall be applicable
only to general, special, or primary
elections held solely or in part for the
purpose of selecting or electing any
candidaie for the office of President,
Vice President, presidential elector,
Member of the Unifed States Senate,
Member of the United States House of
Representatives, or Delegates or Com-
missioners from the territories or posses-
sions, or Resident Commissioner of the
Commonwealth of Puerto Rico.

(d} Whoever, in any matter within
the jurisdiction of an examiner or hear-
ing officer knowingly and willfully falsi-
fies or conceals a material fact, or
makes any false, fictitious, or fravdulent
statements or representations, or makes
or uses any false writing or document
knowing the same to contain any false,
fictitious, or fraudulent statement or
entry, shall be fined not more than
$10.000 or imprisoned not more than
five years, or both.

Sec. 12. (a) Whoever shall de-
prive or attempt to deprive any person
of any right secured by section 2, 3, 4, 5,
7, or 10 or shall viclate section 11 (a) or
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(b), shall be fined not more than $5,000,
or imprisoned not more than five years,
or both.

(b) Whoever, within a year follow-
ing an election in a political subdivision
in which an examiner has been ap-
pointed (1) destroys, defaces, mutilates,
or otherwise alters the marking of a
paper ballot which has been cast in
such election, or (2] aliers any official
record of voting in such election tabu-
lated from a voting machine or other-
wise, shall be fined not more than
$5,000, or imprisoned not more than five
years, or both.

(c) Whoever conspires to violate
the provisions of subsection {q) or {b} of
this section, or interferes with any right
secured by section 2, 3,4, 5,7, 10, or
11(q) or {b) shall be fined not more than
$5,000, or imprisoned not more than five
years, or both.

(d) Whenever any person has
engaged or there are reasonable
grounds to believe that any person is
about to engage in any act or practice
prohibited by section 2,3, 4, 5, 7,10,11,
or subsection (b} of this section, the
Attorey General may institute for the
United States, orin the name of the
United States, an action for preventive
relief, including an application for a
temporary or permanent injunction,
restraining order, or other order, and
including an order directed to the State
and State or local election officials to
require them (1} to permit persons listed
under this Act to vote and (2) to count
such votes.

(e} Whenever in any political
subdivision in which there are examiners
appointed pursuant to this Act any
persons allege to such an examiner
within forty-eight hours after the closing
of the polls that notwithstanding (1)
their listing under this Act or registration
by an appropriate election official and
(2} their eligibility to vote, they have not

been permitted to vote in such election,
the examiner shall forthwith nofify the
Attorney General if such allegations in
his opinion appear to be well founded.
Upon receipt of such notification, the
Attorney General may forthwith file with
the district court an application for an
order providing for the marking, casting,
and counting of the ballots of such
persons and requiring the inclusion of
their votes in the total vote before the
results of such election shall be deemed
final and any force or effect given
thereto. The district court shall hear and
determine such matters immediately
after the filing of such application. The
remedy provided in this subsection shall
not preclude any remedy available
under State or Federal iaw.

(f) The district courts of the United
States shall have jurisdiction of proceed-
ings instituted pursuant to this section
and shaill exercise the same without
regard to whether a person asserting
rights under the provisions of this Act
shall have exhausted any administrative
or other remedies that may be provided
by law.

Sec. 13. Listing procedures shall
be terminated in any political subdivi-
sion of any State (a) with respect to
examiners appointed pursuant to clause
(b} of section 6 whenever the Attorney
General notifies the Civil Service Com-
mission, or whenever the District Court
for the District of Columbia determines
in an action for declaratory judgment
brought by any political subdivision with
respect to which the Director of the
Census has determined that more than
50 per centum of the nonwhite persons
of voting age residing therein are regis-
tered to vote, (1) that all persons listed
by an examiner for such subdivision
have been placed on the appropriate
voting registration roll, and (2) that there
is no longer reasonable cause to be-
lieve that persons will be deprived of or
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denied the right 1o vote on account of race
or color in such subdivision, and {b), with
respect to examiners appointed pursuant 1o
section 3(a), upon order of the authorizing
court. A political subdivision may petition the
Attorney General for the termination of
listing procedures under clause (q) of this
section, and may petition the Attorney Gen-
eral to request the Director of the Census to
take such survey or census as may be ap-
propriate for the making of the determina-
tion provided for in this section. The District
Court for the District of Columbia shall have
jurisdiction to require such survey or census
to be made by the Director of the Census
and it shall require him to do so if it deems
the Attorney General’s refusal to request
such survey or census to be arbitrary or
unreasonable.

Sec. 14, (a) All cases of criminal con-
tempt arising under the provisions of this Act
shall be governed by section 151 of the Civil
Rights Act of 1957 {42 US.C. 1995).

(b} No court other than the District
Court for the District of Columbia or a court
of appeals in any proceeding under section
9 shall have jurisdiction to issue any declara-
tory judgment pursuant 1o section 4 or sec-
tion 5 or any restraining order or temporary
or permanent injunction against the execu-
tion or enforcement of any provision of ihis
Act or any acfion of any Federal officer or
employee pursuant hereto.

(c) (1) The terms “vote” or "'voting"
shall include all action necessary to make a
voie effective in any primary, special, or
general election, including, but not limited
to, registration, listing pursuant to this Act, or
other action required by law prerequisite to
voting, casting a ballot, and having such
ballot counted properly and included in the
appropriaie totals of votes cast with respect
to candidates for public or party office and
propositions for which votes are received in
an election.

(2) The term “political subdivision” shall
mean any county or parish, except that
where registration for voting is not con-

ducted under the supervision of a
county or parish, the term shalt
include any other subdivision of a
State which conducts registration
for voting.

(d) In any action for a de-
claratory judgment brought pursu-
ant to section 4 or section 5 of this
Act, subpenas for withesses who
are reguired to attend the District
Court for the District of Columbia
may be served in any judicial dis-
trict of the United States: Provided,
That no writ of subpena shall issue
for withesses without the District of
Columbia at a greater distance
than one hundred miles from the
place of holding court without the
permission of the District Court for
the District of Columbia being first
had upon proper application and
cause shown.

Sec. 15. Section 2004 of the
Revised Statutes {42 U.S.C. 1971),23
as amended by section 131 of the
Civil Rights Act of 1957 {71 Stat.
637}, and amended by section 601
of the Civil Rights Act of 1960 {74
Stat. 90}, and as further amended
by section 101 of the Civil Rights
Act of 1964 (78 Stat. 241), is further
amended as follows:

(a) Delete the word “Fed-
eral” wherever it appears in sub-
sections (a) and (c);

{(b) Repeal subsection (f) and
designate the present subsections
(g) and (h) as {f}) and (g), respec-
tively.

Sec. 16. The Attorney Gen-
eral and the Secretary of Defense,
jointly, shall make a full and com-
plete study {o determine whether,
under the laws or practices of any
State or States, there are precondi-
tions to voiing, which might tend to
result in discrimination against
citizens serving in the Armed Forces
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of the United States seeking o vote. Such officials shall, jointly, make a report to

the Congress not later than June 30, 1966, containing the results of such study,

together with a list of any States in which such preconditions exist, and shall include .
in such report such recommendations for legislation as they deem advisable to

prevent discrimination in voiing against citizens serving in the Armed Forces of the

United States.

Sec. 17. Nothing in this Act shall be construed to deny, impair, or otherwise
adversely affect the right to vote of any person registered to vote under the law of
any State or political subdivision.

Sec. 18. There are hereby authorized to be appropriated such sums as are
necessary to carry out the provisions of this Act.

Sec. 19. If any provision of this A